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Paralleling the written history of the development of 
music as an art there 1s a story yet to be told of the im-
portance of music in the lives of the people. Part of that 
story can be found in the works of scholars who have delved 
into the primitive begl.rmings of music in search of clues 
which might illuminate steps 1n the development of the formal 
art. It has been emphasized that from the most primitive 
culture down to the present day, man has expressed himself 
emotionally in song and the rhythm of the dance. It 1s in-
dicated that some form. of musical expression is one of the 
most persistent aspects of man•s experiences in communal 
living. Without benefit of written record or expert tute-
lag~, in spite of disapproval and. actual prohibition at times, 
the songs of the people have soothed the sick, the weary, and 
the young, have incited the courageous to battle and the hunt, 
have celebrated the victory and mourned the defeat.· The de-, 
sires of lovers as well as the strivings of all men for iden-
tification with the Infinite have found utterance in the most 
universal of all languages, Music., 
In primitive society education of the children was a 
family-tribal function. The child learned the skills and 
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arts of life· through practice in functional situations. 
Everything he learned was related directly to his life 1n 
soo1ety,. The materials of the primitive curriculum were 
established by use and need, not by the opinion of pro-
fession experts. This was no less true of the songs men 
sang than of the weapons they fashioned-. There was only 
one kind of music, and its worth was determ1neo.. by its 
ability to function in the situation for which it was crea-
ted. Thus; 1n primitive society the commu.n1ty directed the 
musio education of its young. 
What was true of' primitive cultures is true 1n pa.rt 
today. Mu.sic 1s a vital force 1n present day life, but 
there is an obvious distinct.ion made between formai and in~ 
formal mu.sic, between art music and folk music, between art 
music and ut.1litar1an music. Also, education in a complex 
soc-iety "has been delegated to the prof'essional teacher. He 
represents 1n praotice a philosophy of' education whi.oh has 
been developed over a period of centuries. It 1s, to be 
sure; a, philosophy which was designed primarily to satisfy 
human needs~ but the ultimate authority today as to what 
eonst1tutes educational value rests in the hands of the 
community appointed ·expert. 
The music educator occupies a somewhat precarious posi-
tion 1n his role of arbiter on matters musical for both 
school and community. He represents an art which defines 
its values partially 1n terms of absolutes. He practices 
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in a community which generally respects the authority of h1s 
art. but often seeks its enjoyment 1n more ut111tar1a.n forms 
of musical activity·. He finds that he 1s expected to bring 
the best in music within the comprehension of his pupil$; 
yet at the same time he 1s to use music as a tool in the 
general development of the child. The result has been the 
promotion of a double standard of musical values in education 
sanctioned by the authority of the professional expert. 
The dichotomy between "good" and ... bad" music 1s not pe-
culiar to modern life. Its roots go far back 1n antiquity. 
Sachs found that in earliest c1v11.1zat1ons while artisans, 
peasants and workmen retained their folk songs; the upper 
ciasses promoted the formation of groups of professionals; 
while still higher in the practice of the art were the musi-
cians attached to the temples .1 In the Sumerian epooh (4000 
B.c. to 2300 B.C.) musie was a fully established art. As 
such it was use.d in connection with religious services and 
was thought to possess magic powers. There was little dif-
ference 1n its use in other Near East civilizations - Egyptian, 
Babylonian, Assyrian, and Hebrew. In Egypt, musical practices 
were jealously guarded by the priests. The evidence of the 
existence of l~ge ensembles such as the court orchestras of 
Egypt, Babylon, and Elam, suggest a high standard of musical 
education, skill, and knowledge. In these early c1v111zat1ons, 
then, it can be concluded that while a distinction was made 
1sa.chs. The Rise of Music in the Ancient World. - - - .......... =-- - - ---=--=-- ,...,.;;;,_,,=,.;; 
between sacred and secular music it was primarily utili-
tarian and direc.tly related to the life of the people. "Thus, 
music existed in,the life of the Egyptians, as in that of 
ot~er early c1v1Lizat1ons 1 as an accessory, but not as an 
independent art • "2 
In Greece, the term for "music" was applied to-a. comb:\.-
nation of poetry, music, and dancing. Plato stressed the use 
... 
. of muslc an gymnastics to cultivate the body·and emotions as 
:the .foundation upon which to build later a sound intellectual 
life·• "Althou~h t:tuch an association limited its own develop-
ment as an art; it· mad~ music of tremendous s1gnif1canoe in 
the life of the people. tr3 In the later periods of the Greek 
ci.vilization music. became more secular, sensual., and 1nd1• 
vidual. "Mus1o became a popular, sensual means for 
pleasure, indulged in for its ot•m sake and cultivated more 
as a soolal fa<:\ than as an inherent necessity of l1fe .. n4 
The att1tuc,'i.e of the early Church was to influence the 
history of music for the next 1000 years, and to shape 1ts 
gradual development for a longer period. Whereas the Greeks 
considered music to be both a moral-pol1t1cal force and also 
a means :for giving pleasure, the Church adopted the view 
that art was justi.fiable ,only in the sense that it could 
be made to serve God. Therefore, the practice of music must 
2McK1nney and Anderson. Music in History_ p •. 47. 
3Ibid., p, 68. 
4Ib1d., p •. 8.5 • 
be controlled by the Church, and even pleasure in its use 
for the glory of God was not to be condoned. Thus, the 
breach was opened further between the music of the people 
and the art music of the C.hurch. 
Yet people continued ~o sing, play, and dance. And 
while the Chlll'Oh frowned on secular singing and dancing with 
its strong rhythmical character, one concession to popular 
demands was made in permitting hynms to be sung by the en-
tire congregation. The persistent vitality of folk music j 
was later evidenced in the appearance of secular melodies 
and texts in the sacred motets of the 13th century. This 
popular practice became so prevalent that the Church was 
again forced to take drastic steps to separate its musio 
from the vulgar inf'luences of secular song. 
Probably the first professional mus1c1ans other. than 
those sponsored b:y the Church were the troubadors (compos-
ers) and jongleurs (performers) of the Middle Ages. Simi-
larly, in German,y appeared the meistersingers, organized 
into guilds and practicing their art according to rigid rules 
and distinctions. This trend was to reach its culmination 
in the 15th century with the emergency of the artist-com-,.. 
poser. 
All of the arts were stimulated by the unleashing of 
creative activity du.ring the period of the Rennaisance. 
The growth of music as an art during this time was marked 
by further separation of the artist as an individual set 
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apart. "The great fault of the Rennaisance conception of 
art was the sharp distinction it drew between art and life, 
beauty and truth. "'.5 Yet 1n spite of this trend as it con-
cerns the individual art1,.st it must be said that at no other 
time in history has music played a larger part 1n the life 
of the- people as a whole. 
It 1s difficult for us today to realize how general 
was the practice of music 1n Renna.1sance times. ---The 
unifying social cement which held together all cultural 
life was music, the one thing which all people could 
enjoy together. -- - all the people knew, and prac-
ticed music; the leisure t1;me of all a.lasses was taken 
up with music and dancing in those pre-novel, pre-radio 
days.6 
Later, music became divorced further from the ordinary 
activities of life, and the cultivation o-f music drifted into 
the hands of specialists and professionals. Yet, art music 
still retained a tenuous holq. upon some segments. of societal 
1.1.fe in that almost all composed music was created for a 
specific use, particularly in the court and the church. 
1'0ne may say that until late in the 18th century there was 
scarcely any music conceivable that was not ut111tar1an. -
There was no *art for art's sake'. n? 
The Baroque era strained this relationship with its 
incongrous warring of elements - life situations depicted 
through the media of unrea11·stic form and content. Coinci-
dent as this era was- w1 th the age of reason, the worship of 
5Mc-K1nney and Anderson,- on. cit., P• 228. 
6Ib1d., p~ 290. 
7E1nste1n, Music in !m Romantic Era, p. 11. 
form per se became ,paramount. So that during the Romantic 
era which followed it can be said that: "Art, and especia.lly 
m1:1s1~, dissociated itself more and more from life. 118 
The split which began when music was' .first submitted to 
the authority of reason, probably in primitive society, cer-
tainly in earliest civilizations, was now complete., The 
practice of music became an esoteric art reserved for the 
highly talented and skilled professional. Virtuosity was 
raised to unprecedented. heights. Beauty was defined in non-
ut1litar1an, non ... £u.not1onal terms. Goodness became an ex-
clusive term confined to that musio which was beauti:ful by 
definition. 
Historical View ot _ t_he Relationship 
of Public School Music to the Community 
Mu.sic education in the United States from its beginnings 
has demonstrated the influence of the authority of the tradi-
tion of centuries. Before the establishment ot public schools 
' in this country the singing school was the ch1e:f agency o:f mu-
sic 1~truot1on.1n the community.. Originally desiged to 1m-
prove congregational s1ng1n,g1 the singing school developed 
into a medium for teuching skills and rudiments or music to 
young and old alike• Whole families took part and utilized 
their ab~11t1es in presenting oratorios and concerts of sacred 
music. However, in a utilitarian sense, the singing school 
satisfied community musical needs. 
Music was the first of the expressive subjects to be in-
cluded in the public school curriculum {1838); which is evi-
dence that its. practical utility 1n community life had been 
demonstrated. It is significant to note that music gained 
entry to the public school curriculum on the basis of p,raoti-
cal rather than aesthetic values. For when school mu.sic 
teaching became a distinct profession absorbed 1n its rela-
tion to the field of general education the practical utility 
qf music was relegated to a minor role. There was conflict 
in alms as to whether 1t was better to teach pupils to s1.n.g 
as many songs as possible by rote., or to teach pupils to read 
music so they could sing songs, but the values claimed were 
musical ones. 
With the creation of the mu.sic supervisor and the placing 
of musie teaching 1n the hands of the grade teacher the pri-
mary aim was to teach pq.pils to read music. And so it re-
mained until the JJchild studyu movement, around the turn of 
the century, revived the confl1gt in aims without questioning 
the primacy of' aesthetic values, Samu.el. W. Cole speaking at 
the Boston meeting of the National Education Association 1n 
1903 said: 
The real purpose ot teaching music 1n the public 
schools ls not to make expert s 1ght s 1ngers nor 1n-
d1 vidual soloists, A much nobler, grander.,_ more in-
spiring privilege is yours and mine; to get the great 
mass to singing and to make them love 1t.9 
Music edu.cat.ion today continues to maintain that music in 
the schools should be taught so that every child shall have an 
opportunity to enjoy and appreciate music. But; without na-
gating musi9al values:_ mus.le educators now strive to emphasize 
music as a means to child development not only musically,. but 
emotionally and socially as well. 
In this brief statement of the development of the aims 
of publl.o school mus1c it 1s evident that when music entered 
the school curriculum it became divorced somewhat from the 
community which fostered it. The aims of music educat1on have 
been determined by educators who have been concerned first with 
musical values, second, with the development of the child 
through the medium or music, and only incidentally with the 
larger .relationship of school music and the community. 
9Birge. History of Public School Music in the United States, 
p. 161. 
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Music in the schools has experienced a tremendous growth, 
particularly in the last thirty years, with full support and 
approval of the community, but it has been largely a process 
of· adaptation on the part of the community to a program which 
long ago lost in part its identity with the musical :Life of 
the people. 
The significant danger in this to general education is 
pointed out by Ulich.10 Our c:iv111zat1on 1s delivering educa-
tion 1nto the hands of the "State." Even 1n democratic States 
there .is an increasing trend toward centralization. This im-
poses a great responsibility upon education. 
The more the state will have to ·expand its influence 
upon all the various ways of life and our soc1a:L 1nst1tu--
t1ons, the more w111 be needed a type of education which, 
1n spite of all the comprises of political life, n1Ier loses ~1ght of the persistent aspects of humanity. 
The solution, according to Ulich, emphasizes the role music 
should play in µiod.ern education. 
We must use construe ti vely the different human talents, 
but do this in such a way that the democratic unity of 
the nation is not imperiled. To succeed 1n th1.s enter-
prise we must use as a common basis of education useful 
practical work, sport, and all those act1v1t.1es which 
appeal to the emotions. For 1n their emotions men are 
united, whereas the inevitable differences of intellect 
separate men from one another .12 
10Ulich. History of Educational Thought. 
11Ib1d., p. J4J 
12 4 1!2!.g., P• J 7 • 
The Relationship of Public School Music 
to the C9i:nmttllity Today 
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A -numbe;r of music. ~duoator_s are aware of the dangers 
inhe.rent' ·in ·a program of ~sl!_oool music whi9h i~ so l~tt~e 
influenced· by ··0911:1iIIUn+tY ··needs 8.?l,d de.~1res·,. and -~hich· in. turn 
has such ·negi1g1ble ·;influeno~ o,;i. community musical 11:fe. 
Twenty ye~s--~go Augµstus .zanzJg state<l:: 
one·-_l.eader 1n public school music .has gone so far 
as to say that if 1i:l the next ten years the musical 
aecomplishm.e,nts of the schools have no greater effect 
·on l,1fe outside the schools than they now have1 mun1c1-
pal1t1e.s will ref'¼rse to continue the present provision 
for them·.13 
~hat this prophecy was not fulfilled is evidenced by .the 
continued growth and publib support of school music. This 
does not indicate a more effective liason bet~een school music 
and the community, 'for Pitts said more recently: 
Whether or not a machine age 1s capable of giving 
music back to the people 1n the sense or developing 
a musical productivity that originates in the human 
medium, may turn out to be the most crucial question 
that music education has yet been called upon to answer.14 
She pointed out that the consumer public is no longer dependent 
upon the music teacher for the sat.1sfact1on of musical needs. 
There are commerc1al producers ready to give thi~ public what 
it thinks it wants. One result has been the expression of a 
13 Zanz1g. "The Place of the Public School in the Music of 
the Community" Music Teachers National Association Pro-
ceedings, 1930, p. 77• 
14 Pitts. The Music Curriculum in!!:. Changing World, p. 11. 
desire on the part of the mass audience that music not be 
defined away :from its homely services to everyday 11.fe. 
The public is in a position not only to make choices but 
comparisons. 
Eilert called attention to the fact that while bands, 
orchestras, and choruses were increasing in school, they 
were disappearing 1n community llfe.15 He believed that 
it indicated a decline in the will to,make and hear music. 
He charged school music with not having cultivated this 
urge in suf'f1cient strength to survive graduation and sup-
ported his charge with a statement by Kwalwasser: 
How futile are many of our teaching efforts 1n 
music concerning themselves primarily with perverted 
objectives of reading and technique, and :failing to 
develop the will to make and hear music, which is the 
only leg1t1tnij.te reason for the reading and technical 
objectives.16 
The same criticism 1s 1mpl1o1t 1n a statement by Glenn: 
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The school administrator begins by thinking 1n 
terms of the commun1 ty 1 tsel:f,. The central thought 
of his staff, to which the director or music belongs 
must be to weld the whole community into an effective 
unit rather than to make the schools a unit in the 
community. Knowing that a school system cannot func-
tion in a social vacuum, the administration makes 
plans beyond the school room. Social act1v1t1es of 
today are as wide as the social contacts of the pu-
pils in the school, and the superintendent has a 
right to expect his music department to function 
toward these social aims 1n education. 
15Eilert. "Music Education and the Community" Music ~-
cators Journal, 27:17. 
16Kwalwasser. Problems ,1B Public School Music, p. 91. 
This pian must not only be concex-ned with. organi-
zation in curriculum activities but must reach all 
of the social contacts of the child, for_musio ac-
tivities in the classroom which do not oarry over in-
to homes_, churches, clubs, concert; halls, -places of 
recreation, and amusements aX'e not activities of such 
a nature as to be a vital force 1n life.17 
A well ~stablished music program can be evaluated -par-
~i~lly in terms o:f what is going on in the community that 
owes its support to the influence that publ~o sch!)ol mu~io 
has had upon the citizens. For, as Hetherington. said: 
If one finds extensive adult music act·1v1t1es 1n 
community, there is good reason to believe that the 
music education 1n the schools a generation ago was 
not neglected. --- A good music program ~:n the schools 
is generally a pre·lude to thes~ adult organizations .18 
Wiebe piot~d the community aa a force working ir,L oppo-
sition to the music educator who strives to realize a modern 
philosophy of music eq,ucat1on in his community.19 In dis-
cussing the problems which musio teachers encounter 1n ad-
justing communities to the more functional views of music 1n 
modern education Wiebe contended that the community concept 
of a good music teacher was still influenced by the profes-
sional teacher of thirty years ago. The aim then was to win 
people to classical iµusic from which developed a deep-rooted 
fetishism - a belief that classical music was good for one 
whether one liked it or not. A distinct dualism grew up be-
tween usable mus1o and "good11 music. One problem of the music 
17Glenn. "The School Administrator and the Music Program." 
Music Educators National Conference Year :Sook, 1928., p. 65-71. 
18netherinton. "The Administrator Evaluates His Music Program. 11 
Education 64: 146-14?. · 
l.9wiebe. "Relation of the Music Teacher to His Community." 
Educational Method 18: 417-424. 
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teacher today is to convince the community that desirable 
music for children must be defined in terms of its immediate 
l;ltil1ty 1n meeting the interests and needs of children in-
stead of being defined in terms of structural form and 
authoritarian respectability. 
It is important, therefore, that the music educator 
know what the community thinks about school music, for ·1n 
the last analysis it will be community attitudes which will 
determine the answers to problems of functionalism in music 
education, Should the child be adjusted to music, or 1s mu-
sic to serve children? Shoulq. music education continue to 
promote a double standard of school musio, or should it throw 
the weight of its influence toward the promotion of a nat~ve 
musical expression? Should music be an expression of reac-
tions to industrial, mechanized, modern life, or should it 
be a thing apart? In other words, should school music hold 
to "good" music, or should it allow boys and girls to rede-
fine good music 1n terms of personal functional criteria? 
Will the community permit the music educator to sacrifice 
prestige of public performance if necessary to devote more 
attention to areas 1n child development to which music can ' . . 
contribute? Or; should the mu.sic director sacrifice call-
bre of performance to bring more attention to less apt stu-
dents? 
These are some of the issues which face the music educa-
tor 1n his relations·with the community. He finds himself 
engage4 in an activity which continues to grow in size and 
numbers. He is aware that generally he enjoys the support 
and approbation of the public, but he is concerned about the 
negligible impact of his program upon the community which 
supports him. He is uneasy about the fact that applause for 
public perf'ormance 1s often the accepted barometer for indi ... 
eating the educational excellence of his program. 
Being musician as well as educator he :feels that there 
is a distinction in the opinions of the public between musi-
cal values and the functional values of music to which he 
subscribes. If he is educator as well as musiQ1an he can see 
the importance of knowing what the community thinks about his 
program today, and what changes the community desires 1n his 
program tomorrow. 
Need for research on attitudes o:f the 
community toward music education. 
The preceding discussion indicates a need for research 
in aims and goals of music education particularly as. they are 
influenced by community needs and desires. The public 
school was created to serve t.he educational needs of the peo-
ple. Those needs must be evaluated again and again. The ex-
pression of public opinion, treated systematically, should 
provide a reliable approach to the problem of determining 
what services the public wants its schools to render. 
In a democratic State the control of the schools is 
vested in authorities who receive their power to direct and 
control educational processes from the will of the people. 
The public requires of' the educational expert· that he deter-
·m1ne its needs and the best way to satisfy them. Two pat-
terns of procedure are available for shaping the school to 
public needs. The authoritarian approach consists of inform-
ing the public of what the school proposes to do towards ends 
considered desirable by educators., and then leading and 
·directing the thinking of' the public toward those ends., The 
laissez faire approach, on the contrary, is based on being 
informed by the public and ·attempting to provide educational 
services accordingly. The two approaches, are· complementary; 
neither could be employed alone. For, if carried to an 11-· 
logical extreme the one· would resul.t in autocracy or despotism, 
the other in anarchy or chaos• And the schools will suffer 
1n proportion as the balance is shifted toward either- end of 
a continum ranging between the two extremes. 
It 1s a basic premise of' this study that music education 
has been unduly influenced by the opinions or the profession-
al musician and the professional educator, and that there is 
need for an evaluation of the opinions of the people whose 
ability to determine persistent values of music 1n eocial 
life has been amply demonstrated over the centuries+ 
The necessity for studying public opinion about the 
schools 1n general is indicated 1n the literature devoted to 
the subject. Miller believed that the schools had been 
selective in choosing the groups whose opinions were most 
favorable at the moment. 
Conscientious teachers and administrators have 
always been alert to public opinion relating to the 
work· of the schools. It has been the usual prac-
tice, to be sure, to listen more attentively to 
those citizens whose op1n1o~8 counted for most when 
school issue~ were decided. · 
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To counter this tendency it 1s necessary that the atti-
tudes of all the people be studied. 
The attitudes of students, parents, and citizen 
groups are powerful factors -1:n shaping and influen-
cing school poli9es. Unless the attitudes of such 
groups at large .are known and taken into-account, 
individual attitudes may appear which are not 
representative of those of the total group, and 
which may affect unfavorably the desirable shaping 
of school polictes as judged according to2ihe stand-ards which the total group would approve. 
Any attempt to study the attitudes of the public toward 
its schools mu.st be based on the assumption that the public 
is qualified to form and express an opinion. Again, the evi-
dence from the literature Wo\.\!d tend to support this assump-
tion. 11 Upon any issue concerning school policies--• public 
opinions exist and exert influence upon the educational pro-
cess."22 
Seyfert maintained that it is more important to know 
what people think about the schools than to determine the 
extent of their knowledge. 
20Miller. "Public Opinion Polls and Public Schools" Teachers 
College Record, 4J: p. 245. 
2¾c1bby. 1'Comparat1ve Study ·of the Attitudes of Students, 
Parents, and Citizen Groups"' American Association of Col-
lege Registrars Journal 18: p. 149. - -
22Rope. ;, Opinion Conflict School Support, p. 1. 
In the last analysis it is community :reeling or 
opinion that determines the behavior o:r the people 
toward the schools. To ascertain what the public 
knows about its schools 1s undoubtedly important, 
-but it is far more .important t~~discover how the 
people feel abo\lt the schools • .., 
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Goodykoontz confined her s.tatements to one segment of 
the public, t_he parents of school children. 
Findings from a growing number of studies of what 
parents think about schools tend to show that parents 
know what they want schools to do for their children; 
they have ideas as to whether schools are serving 
their children satisractorily, and they have ·a con-
cept of their own educational role., 
Their evaluation may be non-technical, but it is 
on-the-spot, continuous, and probably influenced by 
their de1:1ire to have their children succeed 1n 
schoo1.2t1-
Thus far it has been indicated that there is a need for 
research on aims and goals of music education. The -impor-
tance of.' ascertaining the attitudes of the public toward its 
schools has been demonstrated. This study has been under-
take~ in the assurance that the arguments and evidence pre-
sented justify further research on the attitudes of the pub-
lic toward public school mus 1c. An extensive survey o:f the 
literature failed to reveal such studies. 
23seyfert. "What the Public Thinks of its Schoolsa School 
Review 48: p. 417. 
24Goodykoontz. "Parents Know What They Want for Their 
Chilg;r.~" Educational leadership 7: p. 286. 
Definition of Terms 
Certairt terms have been useci. in the discussion thus rar 
with the assumption that common unde~standings of the meanings 
of those terms are.sufficient for the contex~ in which they 
ha:ve been employed. It is pertinent that tnore precise defini-
tions pe established for oritloal terms which will be used 1n 
the discussion to follow. 
Allport defined attitude as: 
- mental and.neural state of readiness, organized 
through experience, exerting a directive or dynamic 
influence upon the individual's response to all . 
objects and situations with which 1t is related.25 
An attitude is a system of ideas with an emotional content._ 
It may be a belief which matters to the individual, or a pre-
judice or bias in favor o-r certain ideas. Thus, an attitude 
may be a predisposition to think as 1-r belief were in line 
with fact, and .it may also be a predisposition to act 1n 
certain ways when appropriate stimuli exist. When an indi-
vidual expresses likes or dislikes, approval or disapproval, 
or gives an indication of his desires, he provides indices 
to beliefs which he holds to be true. 
From this 1t follows that it is possible to measure a 
person• s attitudes by asking him to state his beliefs.,. Suoh 
statements are valid mea~ures of attitude from the logic of 
the preceding statements. The assumption generally made 
25Allport. "Attitudes" Handbook Qf. Social Psychology. p. 
810. 
-20-
that the verbal statement of belief 1s an a9,.equate index to 
likely conduct in behavioral situations 1s not necessary 1n 
this study. In d1scusS1ng the theory underlying the measure-
·ment of attitude Thurstone said: 
The measurement of attitudes expressed by a man's 
opinions does not necessarily mean the pred1ct1o~ of 
what he will do. If h1s expressed opinion and his 
actions are inconsistent, that does not concern us 
now, because we are not setting out to predict' overt 
conduct. We shall ,assume that it is of interest to 
know what people say that they believe even 1:f" their 
conduct turns out to6be inconsistent With their expressed opinions.2 
Attitudes are not 1:nborn. ·They are developed 1n the 
contacts the 1nd1v1dua1 has with other persons, with his own 
performa.l.'lces, and with the environment. Allport listed f'our 
sources of attitudes: 
l. Integration of numerous specific responses of a 
similar type. 
2. Arising from general approach and withdrawal 
tendencies. 
J. Resulting from single dramatic experiences. 
4. Taken over ready-made from others •. 2? 
Allport considered the fourth source as the most important. 
Studies have shown that children tend to resemble parents 1n 
the specific attitudes they holde The relationship has been 
found to be closer 1n the lower socio-economic groups. 
Symonds listed several definitions of attitude encoun-
tered in the literature_.28 
26Thurstone and Chave. Measurement of Att1 tude, p. 9. 
27Al1port~ .Q.E.• cit., p. 810. 
28symonds, "What is an Attitude?" Psychological Bulletin 
24: 200 - 201. 
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l.. The organic drives more familiarly known as purposes 
or motives. 
2. Muscular set or adjustment. 
3. Generalized conduct. 
L~. Neural set. 
5 The emotional concomitant -of action. 
6. The feeling concomitant of action. 
7. Certain verbal responses indicating liking or dis-
liking, acceptance or rejection. 
Symonds concluded thl,llt the definition used depended on what 
the investigator 1s studying. 
This study was concerned with verbal responses. The 
assumption was made that the verbal response is an index to 
beliefs which the individual holds to be L"'l line with fact. 
The term opinion ·-v1ill be used to designate such verbal re-
sponses. The term public opinion -will be used with the 
meaning stated in the following definition from Rope: 
Public opinion may be simply defined as the con-
sensus of the majority of an:y relatively large group 
whose attitudes regarding some specific issue or col-
lection of issues are under oonsideration.29 
A questionnaire 1s a. list of questions to be answered 
verbally or in writing. The responses may vary depending on 
the type of question used., When used solely to elicit 
opinion the questionnaire 1s sometimes referred to as an 
opinionnaire and in a few instances as an exnressio1m.aire. 
A questionnaire can contain a number of diverse items seek-
ing information on a var,iety of subjects, related or unrelated. 
A poll usually refers to a survey of opinion on one specific 
issue., 
An attitude sea.le is a device for measuring the strength 
and polarity of a given attitude. The item responses are 
f,lssi~ed we'ights so that a net score can be expressed a~ an 
index on a scale ranging from high to low, more to less, 
positive to negative. Chiefly through .the work of Thurstone 
the attitude scale has become a tool frequently resorted to 
1n attitude research.JO 
Most of the criticism of the use of the questionnaire 
or attitude scale as a research tool is based on the diffi-
culty of' establishing the validity end reliability of the 
measuring instrument. The concept used as a basis for 
estab~1sh1ng the validity ru1d reliability of the instrument 
used 1n this study is embodied in the following statement by 
Kirkpatrick: 
The degree to which human responses evoked by a 
particular method are consistent with a similar 
kind of responses evoked by the same method at 
another time under conditions assumed to be the 
same 1s a measure of the reliability of that method 
and o:f the results derived from 1t. When z·esponses 
evoked by a particular method and assumed to have a 
certain meaning are consistent with another kind of 
response assumed to have a similar meaning., the 
method and 1ts results are spoken of as having 
validity rather than reliability. The distinction 
1s purely one of degree depend;µig on the similarity 
of the two kinds of response.Jl 
Reference has been made to the commu.11ity. In the 
review of the literature the term will refer to various 
30Thurstone. "Theory of Attitude Measurement u Psychological 
Review J6: 222 - 241. 
31K1rkpatriok and Stone. 
parison of Generations" 
564 - 582. 
n A tt 1 tude Measurement and the Com-
Journal of Applied Ps,ychology 19: 
aggregates and segments. of the population depending on the 
scope of the -particular study. In this study the eommunity 
to be studied was established as t;he total adult popu1.at1on 
of a specified secondary school dtst:rict• plus the secondary 
school pupils of that district. 
A sample is a segment of the total population drawn out 
ror study purposes. A renresentative sample is one which 
reasonably duplicates the larger population in significant 
proportions and dimensions, only in miniature. 
A distinction was made 1n this study-between structured 
and unstructured opinion. The terms are not fou..Y1.d generally 
in a review of the literature. They are necessary to delin-
eate a concept which is basic in estahlishing the validity of 
the instrument used 1n the study. Structured is used in the 
sense of conforming to a pre-arranged order or plan. Applied 
to the gathering of opinions it refers to opinion secured 
under some measure ot' control. by the investigator. Unstruc-
tured opinion refers to :free expression of opinion, non-
directed. 
Rev1ew of Related -Studies 
The questioru1aire has been or1t1c1zed severely as a re-
search tool. Yet, 1n spite of its limitations and defects., 
the questionnaire 1s being used 1n an increasing proportion 
or studies 1n the s·ocial 'fields today-. In 1928, aware or· a 
rising tide of oppositi.on to the use of the questionnaire 
voiced by school administrators and others, Koos undertook an 
analysis of current and completf?d stud.ies 1n the field of 
education.32 He found, as ant1o1pated, that the question-
naire was the one tool used most frequently. But, he also 
round upon careful an.alys 1s of the stud1e s 1nvol ving the 
use of the questionnaire solely that the nature of the prob~ 
lem required such means. 8 The astonishing fact --- 1s the 
almost negligible proportion which could have originated 1n 
any other method of 1nvest1gat1on. 1133 
Further confirmation of the prevalence o~ questionnaire-
type studies 1.s found _1n recent books on research methodology. 
Typical of the ~Jotnt of view encountered are these statements: 
The questionnaire 1s an important 1n$trument in 
normative-survey research, being used to gather in-
formation from widely scattered sources. It 1s 
probably outrred in frequency of use only·by the 
survey test.) 
32Koos. ().uestionna1re ,in Education. 
J3Ibid., p. 64 
34aood, Barr, and Scates. Methodology of Educational 
Research, p. 325. 
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Questionnaires are not necessarily confined to sta-
tistical data, or even to f'ac·tual material. They may 
enter the :field of attitudes, opinions, and judgments. 
It 1s in these areas tt.iat great care must be observed. 
One must be careful in preparing his questionnaire and 
111 interpreting his returns, to reeog~.o.ize o:oln1oA as 
such.:;, 
When due care is. exercised in constructing a question-
naire de.signed to elicit opinion solely, there should be no 
question raised-as to the validity of the response. 
The opinions and attitudes represented a.re facts. in 
so far as the responses are typical responses of the 
individual, but they are i"acts of oninion. -- These 
facts,- of opinion are different from .~p1n1gn about 
facts, which e.re normally untrustworthy.) 
Ahrens suggested a follow-up by 1,;erso:nal interview 'to 
determine the accuracy of answers from returned question-
naires.37 He concluded that the questionnaire method if 
properly administere.d and made up can bring valuable and 
worthwhile results. 
Moehlman pointed out that survey activity has been in 
operation since 184,5 in the instructional field.38 It has 
been extended to the community only 1n the last three 
decades. He em-phasized the need for continued survey-type 
research in these words: irI:a. the past the lack of definite 
community information has retarded considerably the develoP-
J5Ib1d~, p. ,,o. 
J6oood, Barr, and Scates, .QB• .Qll., p. 332. 
'J'l Ahrens. 11The Validity of the Questionnaire" Science 
Education ;4: 41 - 42. 
38Moehlman. Social Internretat1on. 
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ment of a curriculum more closely adapted to community re-
quirements. n39 
Romine listed twelve criteria for the eonstruct1_on of 
questionnaires which if adhered to carefully would result 1n 
practical research tools., 
As a research instrument the questionnaire and 
checklist have certain weaknesses. - Mevertheless; 
for some studies they are about the only practica:L 
devices available, and, 1f carefully constructed 
and properly checked4gr1or to use, they may serve the researcher well., ·· 
Th.is section w111 be devoted to a review or selected 
studies involving the use of the quest101maµ-e to elicit 
opinions or expressions of attitude 1n the f1elds of general 
education, music, and music education. 
General education studies involving the use 
of the questionnaire to elicit opinion, 
The first three studies are reported in some detail 
because each one involves features which were considered in 
establishing the method used in this study. Rogers sought 
to obtain samples of public opinion of residents of varying 
geographical, cultural, and economic areas 1n Missouri 
regarding selected purposes of public education 1n that 
J9Ibid., p. 138. 
40Romine. "Criteria for a Better Questio:nnaire"' Journal of 
Educational Research 42: 69 - 71. -
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41 state. He prepared an opinionnaire which was revised and 
corrected by the criticism of educational authorities. In-
formation blanks ~ent to ttie homes o:( each child 1n schools· 
designated as representative of their counties by superinten-
dents of schools. The validity of the information blank was 
established, according to Rogers, by agreement of education-
al experts• Rogers found a high _degree of' similarity in the 
opinions of the areas studied, There was more variation 
between the opinions of pro.fessional educators and the 
op1nions of the public., 
In view of the last result it would seem that the va-
lidity of the information blank as originally established by 
expert opinion is open to question. The sample 1n this 
study was limited to the parents of children in school. The 
results were claimed for the community at large, however. 
James studied community opinion as to what is needed 1n 
a school public relations program by setting up seven pub-
lics concerned including parents, school board, minist_erial 
association, ~ervice club directors, newspaper editors, and 
labor leaders-.42 The returns from parents were :further 
stratified according to the occupational classifioation of 
the parent. The limitations of the sample were well defined, 
and the results were stated within those limitations. 
41Rogers. "Public Opinion Regarding Selected Purposes of 
Education in Missouri," unpublished Doctor's thesis, 
University of Missouri, 1949. 
42James. "An Integrated Public Relations Program for Con-
-cordia, Kansas, 11 unpublished Doctor's thesis, University 
of Kansas, 1950. 
~lum. conducted a study to determine lay attitudes toward 
education in Montreal for the population as a whole1 ~nd to 
discover if there is a relationship between opinions and cer-
tain background factors: sex, language, age, rel1,g1on., social 
status,; and education. 43 He based the size of his sample on 
the criterion that it should be large enough so that an 
increased number of interviews would not change the results,. 
Approximately thi,rty n,on-4,irected interviews were used to 
secure unstructured _opinions from which a ballot was prepared. 
'l'he ballot was pre-tested with another small sample to see if 
the questions were ~ell worded and elicited the proper re-
sponse. Repre~entativeness of sample was assured by using 
the Chi-sq_uare test to determine goodness of fit of tlle sam-
ple with census information for certain background factors.44 
The three preceding studies have be~n reported 1n some 
detail because of the close relation in method to the pro-
cedure established for this study. In the report of the 
studies folloWing only those features which are related to 
the rationale underlying this study will be noted. 
Remmers and Waltman found a strong positive relationship 
among members of the same ramily with respect to attitudes. 45 
4Ja1um. "Opinion Toward Education in Montreal, Canada," 
Journal~ Experimental Education 15: 219 - 267. 
44Johnson. Statistical· Methods ,!!! Research, p .. 63. 
45Remmers and Weltman. •Attitude ·Inter-relationships. of 
Youth, Their Parents, and Their Teachers," Journal of 
Social Psychology 26: 61-68. -
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They concluded that a fairly accurate measure of adult pub• 
lie op:tnion is obtainable by measuring the high school popu-
lation. 
Tenenbaum found a very 1ow correlation between attitude 
t<:>ward· school ·and such variables as I.Q., E.Q.., absence, pro-
fic1e·ncy as demonstrated by grade marks, conduct, and grade 
progress.46 
Mitchell conducted a study to· determine validity and 
reliability by constructing a scale measuring attitude 
toward school using two forms which contained the same items 
re-arranged. 47 The scales were given three months apart, and 
the results were checked for validity against grades, hono~ 
points, and failures. He claimed reasonably high val1dity1 
and concluded that attitude scales toward school and school 
practices do have significance. 
Todd constructed a questionnaire for determining what 
48 citizens know about their public schools.-. This was not an 
attitude survey, but 1s reported here because in this in-
stance Todd found that jury opinion as to what constituted 
significant items had to be abandoned for lack of unanimity. 
46irenenbaum. 11 School Attitude Questionnaire Correlated v-lith 
Variables" Educational Administration and Supervision 27: 
107 - 124. 
47M1tchell. "Do Scales for Measuring Attitudes Have An.y 
Significance'?" Journal .Qf. Educational Research 34: 444 -
452. 
48Todd. "What Citizens Know About Their Public Schools." 
Teachers College, Columbia University, Contributions to 
Education #279. 
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. 49 A st~dy by Seyfert mer1 ts a more detailed analys ls. 
Tne study, concerned with what the public thinks pf its 
sohoolS:, was made in only three communities., d1.ffering in 
size. This was based on the assumption ·that evidence from a 
small selected sample can be as dependable as that secured 
from a large rando~ sample• The sample 1n each community 
wa$ stratified according to the factors of sex, marital sta-
tus, with-or-without children, age, real-estate ownership:; 
and occupation. ~he questionnaire was submitted first to 
local grc,ups, clubs, and organizational meetings, then the 
balance was restored to the sample by a door-to-door canvas. 
Seyfert found variation in responses within each commun1ty1 
but the same general pattern of responses for all three. 
The op1n1onna1re has been used widely for pupil rating 
of teachers• Callahan reported that over 100 studies in-
volving pup11 rating scales had been conducted during the 
past twenty years.5° Bryan in determining the reliability 
and validity of pupil rating scales found high reliability~ 
and claimed that for the instrument used in the study relia-
bility was synonomous with val1d1ty.5l 
49seyfert. "What the Public Thinks of Its Schools.ff School 
Review 48: 417 - 427. 
50callahm:i. "Is Teacher Rating by Students a Sound Practice?" 
School and.Society 69: 98 - 100. 
51aryan. flPupil Rating of Secondary School ~eachers" 
Teachers College, Columbia University, Contributions to 
Education #708. 
The prin~ipal criticism of the studies reviewed con-
cerns the validity of the instruments used to elicit opinion. 
This 1s in agreement with the findings of McNemar who under-
took a critical review of the techniques and .method.:>logies 
ut'ilized in some 800 studies of opinions and ~ttitudes • .5 2 Be 
found that the bulk of the efforts involved· a questionnaire 
or battery of questions selected on some~ nriori basis. 
Numerical values were assigned arbitrarily. The net score 
was interpreted as indicating the attitude of the respon-
dents. Reliability was determined occasionally, but valid-
ity was seldom mentioned. 
The review of related studies indicated that the usual 
procedure was to formulate a list of questions on the basis 
of expert opinion to be used to determine respondent opinion. 
The implicit assumption is that the expert knows in advance 
what are the commonly held opinions on the issue to be con-
sidered. A study developed on that basis is not a study of 
the opinions of the public entirely, but rather a measure of 
the public's acceptance or rejection of opinions imposed by 
outside authority. There is no guarantee that significant 
opinions have not been overlooked in the -process• This pro-
cedure is used by all poll takers, but the problem involved 
is not one of determining the nature of opinion, but of mea-
suring the strength of opinion about a previously established 
52McNemar. "Opinion-attitude Methodology" Psychological 
Bulletin 43: 289 - 374. 
issue. It is extremely important that the distinction be 
clearly made between "f'aots o'.f op1nionn and "'opinions about 
'.facts. 11 
The technique under criticism is one that 1s representa-
tive of the authoritarian approach to ascertaining education-
al needs. There it is necessary to know what the public 
thinks about items considered desirable by educators. This 
study attempted to elicit unstructu~ed opinion as the basis 
for devising an, instrument to measure the strengths and 
polarities of opinions so expressed. The study by Bium 1s 
noteworthy in this connection in that he used non-directed 
interviews at the beginning to secure inf'ormation f'rom which 
a ballot was prepareo .., 
The importance of basing a study on unstructured opin-
ion was stated by Like:r;-t: 
- the reactions on an attitude test are no more 
meaningf'ul than the situation in which the attitude 
test was given. If the situation is such as to 
elicit the honest cooperation of the subject, so 
that he will be likely to state h1s own attitude 
and not the attitude that he thinks is expected o'.f 
him or some equally :fictitious attitude, we can SJ 
'.feel that we have a valid measure of his attitude. 
The validity claimed for the instrument developed later 1n 
this study is based partially on the :fact that the items in 
this instrument were first secured as unstructured opinion 
of a representative sample o:f a community population. 
53L1kert. "A Techl1ique for Measuring Att1~udes• Archives _Q! 
Psychology 22: p. JJ. 
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From this review of selected studies 1n general educa-
tion it can be concluded that the questionnaire is an accept-
table tool for research as evidenced by its use in the 
studies cited. Further, the questionnaire is apparently the 
only method available for ·sampling opinion and measuring 
attitude. The review of the research disclosed pertinent 
information about the construction and administration of 
questionnaires,. 
Music and music education studies involving the use 
of the questionnaire to elicit opinion. 
The few attitude studies in the field of music and 
music education reported 1n this section represent the total 
number found in a survey of the volumes of the Education 
Index from July, 1929, to May, 1950. The Encyclopedia of 
Educational Research yielded references to selected biblio-
graphies of research studies in music education.54 An exam-
ination of these bibliographies provided the information 
which follows. 
Kwalwasser 111 1928 reported no studies on opinion, 
attitude, music and the community, or applications of the 
questionnaire teclmique to the field of music eduoation.55 
Murphy in 1931 reported a review of studies on 
54Monroe. Encyclopedia .2f Educational Research. 
55Kwalwasser. Research in High School Music, p. 383 - 396. 
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attitudes.56 There were ~one on school issues including 
music education,. 
Bienstock in 1936 reported no studies on attitudes or 
opinions,.57 There was one study on the carry-over from 
school to community life. 
I.a.rson covering the years 1932 to 1948 listed thirteen 
studies involving attitudes and opinions, but none o:f them 
from the viewpoint of the community.58 
Watson listed .studies involving the application of char~ 
acter tests to the study of opinions, attitudes, and preju-
dices.59 There were 11one on music or musio. education~ 
The one definitive study on attitudes of school children 
60 U toward music was that of Gaston. sing a questionnaire 
derived from unstructured opinions of a large sample of 
school children he determined the nature of their attitudes 
toward music, the strength and polarities of those attitudes, 
significant trends in the development of the attitudes, and 
what factors in the environment were related to the attitudes 
56Murphy and Murphy. Exnerimental Social 1>sychology • 
..$7B1enstock. 11Report o:f National Survey of Experimental Pro-
jects in Music Educationtt Music Educators National Confer-
ence Yearbook 1936, P• 277 - 283~ 
58r.arson. Bibliography of Research Studies in Music Educa-
tion. 
59watson. "Character Tests and Their Applications Through 
1930" Review of Educational Research II, #3, p. 183 - 270. 
-6.6aaston. "A Study of the Trends of Attitudes Toward Music 
in School Child.rentn unpublished Doctor's thesis, Un1ver-
31ty of Kansas, 1940• 
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shown. 
Both Rutledge61 and Glenn62 employed quest1011.na1res to 
determine the attitudes of school children toward music. The 
results of the two studies were contradictory largely because 
of the wording of the questions. 
Dykema reported a school music survey made by a Teachers 
College team.63 They used observation forms, a special ques-
tionnaire to determine attitudes, the Gildersleeve Music 
Attainment 'l1est, and the Kwalwasser-Dykema Mus 1c Te st. The 
results of the attitude survey were not reportC:3d in the ref-
erence c1 ted. 
McEarchen ~onducted a survey of school music teachers in 
the rield to secure their opinions regarding professional 
64 needs. Seashore and Hevner reported a study to demonstrate 
a device used in constructing a scale to be used to measure 
attitude toward music of people of different ages, training, 
geographical location, and other factors., 65 Fay and Middle-
61Rutledge. "Ascertaining Attitudes in Mus1c 1 11 Music Super-
visors J·ournal 1.5:. 73 - 81. 
6201enn. "Ascertaining Attitudes Toward Music," Music Super-
visors Journal 15.: p. 75. 
63Dykema. ttMusic in the School Survey,n Music Sunervisors 
Journal 17: 20 - 21. 
64McEarchern. ! Survey !!ill!. Evaluation .Q! the Education of'" 
School Music Teachers in the United States. 
6.5seashore and Hevner. "A Time-saving Dey ice for the Con-· 
struct1on of Attitude Scales," Journal .Qf. Social Ps¥chology 
4: :,66 - 372. 
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ton studied the relationship between musical talent and "9ref-
erence for d.if:fere:nt "types of music.-66 
With the exception of the study by Gaston, the review of 
literature for studies ~nvolving the use of the questionnaire 
to elicit opinion about music or music education between 1928 
and 1950 fails to, dis9lose any studies comparable to those 
reported in the field of general education. As fa.r as oan be 
ascertained there have been no s,tudies on community attitudes 
toward music education. 
In view of the arguments and citations indicating need 
for such studies, and with the evidence of a rapidly growing 
interest in community attitudes toward other phases of the 
educational process it must be concluded that the music edu-
cator has.been concerned more with perfecting his skill as a 
musician and teacher than in determining aims aud goals :for 
his program. 
In part this is ,due to ·the fact that the music educator 
1s often first a musician., second a teacher cor1cerned with a 
total educational program. In part, the emphasis ,placed on 
performance as a criterion of the excellence of a school pro-
gram is at fault. This would 1n.d.1cate that further attention 
should be directeci to the college curricula for the training 
of music teachers. Little change has been made in the basic 
curriculum presented in Bulletin Number One of the Music 
66Fay and Middleton. "Relationship Between Musical Preference 
for Different Types of Music," Journal of Educational Psz-
chologz )2: 573 - 583. 
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Education Research Council for 1921. Recognition of this 
fact 1s fowid in the North Central Division Report for 1945 
which recommends: 
There must be continued investigations of the cur-
ricula, particularly of teacher-training institutions, 
so that there will be increasingly better prepared . 67 te.achers wh~, in turn, can be stimulated to resear•ch. 
The paucity of worth-while studies reported in this sec-
tion amplifies the need for research on aims and goals in 
music education developed in a preceding section. The total 
lack of any research on the attitudes of the community 
toward school music supports the belief that there is a need 
for this particular study. 
Summary 
The history of the development of music as an art 1s 
marked by the growth of the dichotomy between "good" music 
and utilitarian music. Music in the schools largely followed 
a trend which was well established long before music entered 
the public school curriculum. The music education curriculum 
has been determined for the most part by professional musi-
cians and professio:Q.al educators. The result has been that 
school music has· lost some of its identity with the musical 
life of the people.- The music educator in his dual role of 
exponent of a formal art and community music agent needs to 
know what the community thinks about music education today, 
.67Morgan. Music Education Source Book, p. 4J. 
and what changes the community desir_es. 
This study attempts to answer as specifically as possible 
the following questions: 
1. What are the opini~ns of' res1dentts of selected 
communities in a specified area of Missouri 
regarding th.e music education program as -prac-
ticed 1n their schooJ.s? 
2. What significant differences of opinion between 
communities are anoarent? . .... ·'-
::,. What factors could acco~t for these differences 
of opinion? 
4. What implications do these findings·· have f'or the 
practice of music educatio:n in the communities 
studied'? 
5. What implications do these findings have for the 
general practice of music education? 
Chapter II 
THE STUDY 
Methods Used and Limitations. 
The purpose of this study .was to inquire into the na-
ture of attitudes toward school music as expressed in the 
opinions of pupils and adults, and to determine the strengths 
and polarities of commonly held opinions within selected 
communities. Ideally, the most valid method would be to 
secure unstructured. opinion from every resident of the 
community. Not only·would that be a practical impossibility1 
but the validity of such a method would still pave to be 
based on the assumptions of ability on the pa1•t of every 
resident to express a reliable opinion and his willingness 
to do so. Responses requiring an expression of opinion 
open the way for insecurity on the criterion of ability 
especially. 
If the two basic assumptions of ability and willing-
ness may be granted for the moment, 1t then follows that 
the opinion of a community may be ascertained from a sample 
of that community if the sample can be shown to be repre-
sentative of the community. 'l:he validity of such well-known 
public opinionpolls as those conducted by Gallup and others 
is based in large part on the care taken to assure the rep-
resentativeness of the sample polled. 
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Bla~kenship stated a guiding principle for· selecting 
a sample. 
The fundamental principle 1s simply, that a sample 
must be representative and that the question of size 
of the samp:I.e is a secondary cons-ideration. A per~ 
fectly representative s_ample 1$ one which is a per-
fe9t model of the total popula:bton to be sampled, 
paralleling the larger groug in all its principal 
dimensions and proportions.68 
He mentioned two methods of drawing a representative 
sample from a population. The first 1s based on purely 
random select ion out of all the members of the larger 
group. This method was rejected for the present study 
because there 1s no guarantee that every member of a ran-
dom sample will be willing to respond. It has been found 
that opinion polls conducted on ~andom samples are apt to 
be biased by a disproportionate number of responses from 
the upper economic levels. The assumption here is that 
on social issues the people who have the most at stake 
are also better educated, better informed, and prone to 
be more articulate. 
The method chosen by most poll takers 1s that of 
building up the sample as a working model of the larger 
group on the principle of stratification. The specifi-
cation of randomness 1s still preserved 1n that every 
unit of the population to be represented has an equal 
chance to be included 1n the sample. 
68Blankenship. How to Conduct Consumer and Opinion 
Research, p. 291. -
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Since the colllliltUli.ty to be studied was defined as the 
total adult population of a specified secondary school dis-
trict plus the secondary school pupils of that district it 
was necessary to choose a factor for stratification of that 
community which would assure representativeness of sample. 
In a typical community, school policies are influenced 
disproportionately' by influential minority groups. It was 
important 1n this study that the sample be stratified by 
categories chosen so that pressure-group bias would be 
minimized. Ideally this would indicate that the sample 
should be selected at random, but also be proportionately-
representative of a variety of socio-economic factors in-
cluding age, sex, O'ccupation, income, size of family, real-
estate ownership, length of residence· 1n the community, 
union affiliation, re~1gious preference., race or nationality 
background, education, rural-urban residence, and in this 
study, musical interests. and background. Practically, this 
was impossible because of over-lapping of categories would 
negate the specification of random selection within cate~ 
gories. Every member of the oommun1 ty must have an equal 
chance to appear once only in the final sample., 
The principal bias oocuring 1n random samples when a 
'mail ballot technique is employed 1s apt to be in the di-
rect ion of the views of higher income levels. Gallup indi-
cated that the usual low return on mail ballots was invariably 
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accompanied by this condition.69 Johnson stated that 
questionnaire studies in which the sample selects itself 
are likely to represent mainly persons who have strong 
views on the issues. 70 On school issues th1s would indi-
cate that parents would be apt to be more articulate than 
non-parents, and well-to-do parents more so than those 
who have less at stake 1n the schools eoonom1cally or 
socially,;, 
Since the principal bias oocuring in random samples 
1s related to economic level the factor chosen for strat1-
f1oation should be designed to minimize this. A sample 
stratified on the basis of occupational divisions should 
yield a return relatively free from Upper level bias, and 
should include elements representative of other factors 
to be isolated for study, e.g. parents and non-parents. 
In a sense, any stratified sample will be biased 1n that 
it does not permit a return from pressure groups propor-
tionate to the influence they are apt to wield in deter-
mining school policy. That bias 1s deliberate in this 
study 1nwh1oh opinion was sought from a representative 
sample or all economic levels 1n the community. 
69Gallup. ! Guide !g_ Public Op1n1on Polls, p .. ?5.• 
70Johnson. Statistical Methods 1n Research, P• 289. 
Selection of Representative Communities 
An area -:for study was selected which consisted of all 
or part o-:f fifteen counties in we.at-central Missouri. The 
area 1s predominantly rural with agriculture the principal 
occupation. 
In that area ther~ were seventy-nine communities of 
which seventy-four had public high schools with an enroll-
ment of less than four hundred pupils in the upper four 
grades according to the 1950-.51 Missouri school. directory• 
The study was limited to those seventy-four schools since 
the first step in the study was to select commun1 ties which 
were reasonably representative of the entire area. 
The seventy-four schools with enrollments in the upper 
four grades of less than four hundred were grouped arbi-
trar 117 into three divisions for study and comparison. 
Group A included those schools wi tb 99· 6r 1estr pupils in 
the upper four grades; group B, 100 to 299; and group c, 
300 to 399. There were forty schools 1n group A, thirty 
in group B, and four 1n group C • 
It was then necessary to select two communities in each 
group which could be assumed to be typ1aal or representative 
of oerta.1n criteria considered to be pertinent 1n selecting 
a sample from which data of the study- would be arawn. The 
criteria were stated 1n terms of: 
1. Charaoter1st1cs of the community• 
2. Characteristics of the school program and plant 
in general. 
3. Charaoter1st1os or the school mu.sic teacher. 
4. Characteristics of the ·music education program 
in that school. 
A jury of eight educators was asked_ to a$s1st in 
making the selection or typical communities. Educators 
were chosen for this because it was felt that a profes-
sional educator familiar with all, or most, of the schools 
and communities in the area would be qualified to rank the 
oommunities according to the spe~1fied criteria. Each 
member of the jury was assumed to be reaso11ably well ac-
quainted with the schools and communities 1n the area 










The eight educatol'.'s who served on the jury were: 
Chairman of' division of music, State College. 
Director of field service, State College. 
Director of placement bureau, State C·ollege • 
Alumni secretary, State College. 
Director of l~boratory school, State College. 
Chairman of division of' industrial arts, State 
College. 
District representative, state supervisor of 
instruction. 
State supervisor of' fine arts~ 
A ~llot was prepared which contained information 
about the study, 1nstrµct1ons to the jurors, and a l.ist 
0£ the communities to be ranked, grouped into the three 
categories selected. The information and instructions 
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appeared on the ballot as follows: 
A study of community attitudes toward music education 
in the public schools is to be made in a sample of communi-
ties within an area of a fifty mile radius. The study is 
to be limited to scho·ols having less than 400 enrolled 1n 
the upper four grades. The schools are d.1v~ded into three 
groups by enrollment as f'ollows ,: Group A - under 100; 
Group B ... 100 to 299; .Group C - 300 to 399+ 
. As a professional educator· acquainted with the schools 
and communities 1n this area you are asked to choose the 
schools most typical of the area in each of the t~ee catE,-
gories. You are -asked to consider the following criteria, 
discarding any school which is atypical with respect to any 
one of· the o~1ter1a., and ranking the remainder according to_ 
the ,degree to which they approach a mean of the aggregate of 
the criteria-. ·· 
C~1teria: 
1. Characteristics of the community including diver-
sity of occupations w1tll1n that community, tn11 
assessment provided for the support of the schools, 
and exte.nt of community mus1cf:l,l act1.vit1es, 
2~ The school program and plant including facilities 
provided fo1• music education. 
3. The music teacher in. terms of preparation, experi-
ence, and tenure in the commun1 ty • 
4. The music education program in terms of' scope, num-
ber of ensembles, size of' ensembles, and percentage 
of participation. 
One juror ranked on1y four communities in each category, 
one .ranked twenty-two 1n the largest category, but six ranked 
five communities in each or the two 1a1=ger categories. A 
frequency tabulation was prepared of the ranks assigned to 
communities ranked one through five only. .From th.is the 
communities ranked most frequently one through five were 
selected; the ranks assigned to each were added.; then di-
vided by the number of judges ranking each community to se-
cure an average rank. On the basis of the average rank so 
obtained a tentative rank was assigned to each community• 
Roman numerals are used in this portion of the ·report to 
designate communities-. 
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(~ of the· j~ors d:;d 110t rank. the -COlimnmit.ies but. dicl'designate 
four in each .c«tegory • Ea.ah 0£ the· four eommunitiea so· designated 
was. ass:tgned an ,average rank of 2.5 in ·hhe above tabulation) 
A second ballot was prepared on which the co~~ties 
mentioned most frequently in the two larger categories 
were listed, A fifth community, mentioned by two Jurors 
in the first survey ~as added to Group B so that there 
would be an equal number in each category. This second 
ballot was submitted to the same jurors. The instructions 
to the Juror~ appeared on the ballot ·as follows: 
Recently you were a~ked to help select· typical schools 
and communities 1n this area for a study on community atti-
tudes toward music education which 1s to be made this.year. 
From that survey the five communities mentioned most fre-
quently in the two larger categories have been selected. 
They are listed below 1n alphabetical order. 
W111 you please rank the communities in each category 
1 through 5 by assigning rank l to the community- which you 
consider the most typical of" the group aocording the criteria 
considered 1n the original survey, rank 2 to the next most 
typical, and so 9n. 
Following the $ame procedure as 1n the first survey an 
average rank was secured for each community. The ranks so 
obtained were compared with the tentat1 ve ranlcs assigned in 
the first survey. 
T:ABIE II 




















Using the formula R = g l 82 a correlation of' 
N - N 
R = .70 was obtained for Group A. This indicated suffi-
cient agreement to warrant the assumption that. the Juro~s 
had selected the three most typical communities ln Group A 
on both ballots. The two communities ranked one and two on 
the second ballot were sele·cted for study since each rank 
given on the second ballot represented the op1h1on of ·au 
eight of ·the jurors.. For the remainder of the report those 
two cc;>mmun1t1es are designated respectively as AI and AII. 
TABIE. III 



















In comparing the results of the two surveys for Group 
B using the ~ame formula as above a correlation of R = -.:;o 
was obtained. Thus, at best, the second survey would seem 
to indicate that the jurors had confirmed that the community 
given rank 5 in the first survey was not considered to be one 
of' ~he most typical cqmmunities 1n Group B. Of the four re-
maining communities the om designated as II was seleot~d for 
study because 1t had been ranked second in both surveys, and 
community III was selected because it was ranked first on 
the second survey by eight Jurors and was mentioned on the 
first survey by the great~st number of jurors (fi~). For 
the remainder of the report those two communities are 
designated as BI and BII. 
Since there were only f'our communities in the cate-
gory referred to as Group C the results of the first sur-
vey were accepted as representative of the opinion of the 
eight jurors. The two communities ranked one and two on 
the first survey were selected for study 1 and are referred 
to in the remainder of the report as CI and CII. 
In summary, an area was selected comprising seventy--
four commun1t1es most representative in size of all the 
communities 1n the area. The seventy-four communities 
were grouped into three categories according to the sec-
ondary school enrollment of the public schools o'f t:g.e 
community. Two communities in each of the three cate-
gories were selected as representative of their respec-
tive categories. 
Sampling the Opinions of Residents 
of Representative Communities 
A form was prepared ;which consisted of two parts. 
One part destgned to: $ecure 1n:formation about the re-
spondent consisted of two se()tions, one to be·used by 
adult J;9esponq.ents, the other for h.1gh .school students. 
The reZ:Jt of the form provided. space for ·a free expres-
sion of opinions about the music education program in the 
school with which the respondent was concerned. In-order 
to ~tinn,.late the thinking of the respondent so that he 
might express his opi.n1ons with a m1n1m'Um of structuring 
five qt.tes.tions were asked which were to be answered in 
terms of likes and dislikes about the music program and 
the music teacher. 
A letter accompanied each ballot mailed explaining 
the purpose of the survey, assuring the respondent of 
anonymity, and informil)g him that both the superintendent 
of schools and the director of music concerned approved 
of the study and gave their permission for the survey to 
be done. Th1s approval was secured in advance of any 
publicity or malling of materials. 
Through the oooparation of the superintendent of' 
schools and the music director 1n eaoh community 1 t was 
possible to make arrai.,,gemen.ts with the editors of each 
community newspaper to publish a story about the survey. 
This was timed to appear in the issue of the paper nearest 
in date to the malling of the ballots. 
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The ballot was mailed to a random sample of the popu-
lation of' three communities, one in each size category1 
herein designated as ·comrmm1t1es AI, BI, and CI. For 
community AI, representative of the smallest of the three 
categories, the telepone directory was Judged to be the 
most complete ma1+1ng list available by the superintendent 
of schools, editor or the community newspaper, an~ manager 
of the local telephone exchange~ For oommuni ty BI the 
telephone directory was also used. In the case of BI._, 
however, the directory list included several rural lines 
which were not part of' the reorga11:1zed school district 
centered 1n the schools of community BI. It was necessary 
for an official of the telephone company to indicate these 
lines, and those subscribers were eliminated from the popu-
lation. f~om which the sample was drawn. 
In community CI one of the local merchants had oom,;., 
. piled a mailing 11st by combining the telephone directory, 
the Missouri Public Se~v1ce list o:r subscribers, and a 
11st o:r,,;;s<,1b,99l,,.,;oatrons • Proof sheets of this 11st were 
'-..... -. • .. -~ .. ~-- ..• , . ~--.. -~-- ·'.;-<-'!'!.-
made available for this study. 
The telephone directory lists were prepared by el1m1-
nat1ng all professional and commercial listings which had 
re.sidence duplications. The lists were separated into 
rural and urban addresses. One-third of the ~mes on 
each list were selected at random by draw1~ lots to choose 
the first name among the first three listed, and drawing 
every third name thereafter. 
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Two weeks after mailing the ballots a card was sent to 
each address which had been included in the original mailing. 
The purpose of t.he oard was to stimulate returns of t'he 
ballot and eliminate, 1f possible, the nece·ssity of a later 
mailing of ballots. 
The ballots returned were separated into adult and 
student returns• Comparatively few students responded to 
the mail ballot. In order to restore adult-student balance 
to the final sample it was necessary to compute the percent-
age of adult returns for each community in terms of the 
; 
number of ballots mailed. These percentages were used to 
indicate the number of student responses needed to provide 
a sample which would be proportional among the three com-
munities surveyed. An element of possible bias was intro-
duced by this procedur~ in that the student responses would 
be representative of the total high school enrollment 1n the 
same proportion as the adult responses were representative 
of the sample selected '(one-third of the adult population) 
rather than of the total adult population. This was neces-
sary because because of the relatively low return on adult 
responses. 
The additional student responses needed were secured 
by having unselected groups of students from grades nine to 
twelve fill out the questionnaire 1n study halls under the 
supervision of the investigator. Approximately one-third 
of the total high school enrollment was surveyed in this 
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manner in each case• Those ballots on which the response 
was incomplete were rejected. By random cast-out of' the 
retained ballots a total. student response was secured which 
was proportion~;i. t<> the a.dul t response as. ind.f.cated above. 
In the preliminary phase of the study ·six coIIllllUUities 
were selected as repre~entat1ve of' the communities o·t the 
~·ea 9f the stµdy. Unsti-tictured opinions about the music 
education program~- the schools of the comim.tnities were 
secured f'rom a represen'l;;atiife sample of the population of 
three of the six comnn.utit1es, each representative of one 
of' the three s izf1 groups chosen for study. 
Processing.returns from original survey, 
and developing instrument used 1n second survey. 
Each return was marked to 1dent1f'y the community from 
which it was derived. In the case of mail ballots the post-
mark supplied this 1nf'ormat1on. The :first step in tabulating 
the opinions f'rom the sample returns was to construct a com-
posite 11st of opinions from the three communities surveyed. 
Raw opinions were copied 11terall.y from the returns, identi-
fied by community, and grouped into five categories corres-
ponding to the five questions used on the ballot to elic1t 
opinion. Similar opinions were combined into inclusive 
statements when such combination did not destroy the origi-
nal opinion or alter its intent .. In most cases this involved 
only a rephrasing of several. original statements to conform 
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to the wording of a single statement. In some cases a 
number of opinions dealing with specific aspects of a 
general condition were assumed to be opinions about the 
general eond1t1on. A general statement was phrased which 
would best represent the several specific statements. 
' For instance, the following original statements were com-
bined 1n this general statement: The music program pro-
vides an opportunity for all children to participate. 
There is musio for every child regardless of 
f1nano1al condition. 
Lots of children get to know about musio. 
Ev~ryone oan participate regardless of special 
talent. 
All pupils participate. 
A program 1n which all children can take part. 
All children have a chance to be in music 
groups. 
All of the opinions were not as clear-cut as the 
above illustration might indicate. Where there was any 
question as to the advisability o~ interpreting a spe-
cific opinion 1n general terms the opinion was reported 
as a single op1n1on 1n its original form. 
Identical opinions and general opinions were then 
entered in a :frequency tabulation. The :final form (TABIE 
pr) listed op~nions in order of total frequency of mention 
w1th1n the framework of five categories corresponding to 
the five questions which were used to elicit the origlna.1 
opinions. Further, 1n the final tabulation, the opinions 
were divided into four sections. The first section con-
sisted of common opinions, 1.e., opinions expressed at 
least once in each of the three commun1-:t1es surveyed. 
The second section listed opinions which were expressed at 
least once in any two of the three communities. The third 
section contained opinions expressed more than once 1n any 
one oommunity. The last section was reserved for opinions 




OPmIONS EXPRESSED. ON ORIGmAL SURVEI 
Unstructured Opinions 
Common oP!llions - three communities 
I. What are the things you like most about the 
music program in your schools? 
1. Provides opportunity for all chiJ.dren 
Freguencz AI BI CI Total. 
-to participate. 3 9 24 36 
2.. The band., band concerts., band shows 
at games. 2 ll 7 20 
3. 'Variety of mu.sic used., both popular 
and classical.. :2 3 11. 16 
4. Interf,tsting, entertaining programs 
presented. 4 3 9 16 
S • Fina music teachers. :3 6 4 13. 
6 •. Good, grade l'llUGic program - vocal and 
instrumentai. l. 2 8 11 
7 • Etrogram. is conducted efficien~ • 1 5 2 8 
8. Contribution of band -to community at.fairs. 1 3 2 6 
9 •.. Children learn to sing· mJiJ./or p1q 
instruments. l. l. 2 h 
10. .Good discipline. 1 1 2 4 
II. What- are the ,things you dislike about the 
musi:c prog:r,~ in your schools? 
l.e Not:-.-eilough equipment and .facilities. 3 4 l.2 19 
2. Choice of music, lack of variety, poor 
quality. . 2 3 12 17 
3• .Not enough opportunity for more cht1dren 
to participate. 6 3 2 ll. 
III. :What changes ?.'t>Uld you like to see made in 
the. way Jllllsio is taught in your sebools? 
1. Provide better :tacili ties md equipment. z. ,.~sent more programs. 
3. 1.bre· opportunities tor participation. 
.4 •. ·Use more well•lmown music ... popular:, 
folk; hill-biU,-• . . 
S. Uor~ stress on appreciation. 
l. > s 
l 1 8 
4 3 3 
2 2 2 






TABLE IV ( Continued) 
Unstructured Q;Pinions 
IV~- WhEd; are the things you like most about yov.r 
bigh school. music teacher and the way ,he 
(or 'she) teaehea? . . . . . 
·'•• 
1. l?ersonality i.n general,. 
Frequency .. . 
AI ,BI CI Total 
3 6 14 ~3 
2. Good teacher., does· work well, gets results.1 8 l,2 21 
.3,. Well qualified,. knows music, lmows. his 
job, good musi6ian. 
4. Sincerity~- genuine· interest in .muai~ and 
s •. indi.vid11al. pupils. Good disciplinarian. 
6. Understandintf of individual differences., 
ability to g~t the most out of-students. ·t; Patience. 
8. Cooperative attitude, ee:;ures cc:>operation 
or ·students. 
V. What- m-e: the things you dislike most about 
;your high. school. lll1lsic teacher and· the 
he (or she) teaches? 
1. Too critical. and outspoken, 1acks tact, 
too .. str.tct. · 
2. Loses patience and temper-. 
3. Poor discipline. 
Frequent ~ons - !!!?. -communities 
I. Things .liked about the prograni. 
1. Children enjoy music., ·become interested 
through participation. 
2. General benefits from. music training. 
3. Individual. instruction~ individual. 
attention. 
4. ·Extensive and. var.ied.·program.. 
5. Children learn .fundam.ent.aLs-, how to ;read 
music. 
6. Good- equipment. 
7. Selective ensemb1es reward effort and 
abili ........ .VJ• 
8. The experience ot pli:V,ing solos and in 
small. ~nsemb1es. 
9. Good ensembles. 
10; ltu.sic numbers are wel.1 prepared. n. Taking part in clinics and fe·stivals. 
.3 1 17 
2 7 12 
6 2 1 
2 7 3 
·-2 6 3 
2 2 2 
l 3 > 
1 1 4 
1 1 4 
O 3 11 
3 O 1 
0 .1 S 
0 .2 4 
l. 0 4 
O l 2 
O 1 2 
0 2 l. 
0 1 l 
0 1. l. 





















TABLE IV (Continued) 
Frequency 
Unstructured Q.Einions AI BI CI Total 
II.. Things disliked about the program. 
1. ?lot enough·programs presented. "O 1 16 23 
2. The, way music is taught. l 0 8 9 ,. Not enough emphasis on grade music., 
junior band. 3 0 5 8 4. Music not empµa.sized. enough in the 
school programe 0 3 , 8 5, Prog:r.am .. too .. expensive. 0 2 5 7 
6. Teacher 1spersonal.ity, 0 l 5 6 
7. Not enough rehearsa:t. ti:llla. 0 2 3 5 
8. Schedule conflicts, a::q can •t take part. 0 l 4 5 
9. Poor.:cy- qu.alified teachers. 2 0 2 4 
10. Uo oppo;-t,uni ty for community participation.) 0 1 4 
D. Progratri is weal{._ .lacking i.'l enthusiasm~ 
o.'1. the dp.m-grade. • 0 l 2 3 
12. !lo orchestra or string training. 0 1 l 2 
m. 'What changes would yo11 like. 
1. Yore variety in types or nmsic used. 0 l 8 9 
2. More time given to instrumental. 
beginners and grade program. 0 l 8 9 
J. More individual attention. 3 0 4 7 4. More time · should be allovred for music• 0 2 3 5 5. More classical. music. 1 0 3 4 
6. Start string · progrB!Il .and orchestra. 0 2 2 4 1. More attention to fundamentals. 2 0 1 3 a. More fe~ivaJ.s., l.ess ~ha.sis ·on contests. 0 l 2 3 
9. More sight reading., less repetition in 
practi.ce. l 0 2 3 ~o. Let pupils ha.v~ part in choosing music• 0 2 l 3 
11. Make chorm~ selective- after learning 
i'undamentcl..s in Glee Club. l 0 l 2 
IV. 'What do you like about the teacher• 
i. Developed fine band. 0 7 l 8 
2. Good selection of music used, variety. 0 2 4 6 
3. Makes pupils want:, to take part. l 0 4 s 4. Students have part in maldng decisions 
democratically. 0 l 4 -~-.... 5. Good community relations. 0 3 l 4 
TABLE IV (Continued) 
Frequen!?,Z 
Unstructured Qeinions AI BI CI Total 
6. Good. dit"ector. 0 1 3 4 
1. Sets good example £or students. 0 ·2 l '3 
8~ No favoritism shown. 1 0 2 3 
9. Teaches !undamenta.J.s. 0 l 2 3 
10. Sense o:t humor. l. 1 0 2 
V • 'What. do you dislike about the teacher• 
1. Not frienc.tl,1' with the tomspeople. 1 0 5 6 
2. lbes not try to get aJ.ong with the pupils. l 0 4 5 
3. Too mercenary. 0 4 l 4. Doesn't encourage boys to.Ging. 0 2 l 3 5. Poorly prepared. l 0 2 3 
6. Students don 1t have enough choice. 0 l 2 3 
1. Does- not show interest in students. l 0 1 2 a. Mor~ time should be given to lllllSic. 1 1 0 2 
Fre~t opinions - :!?!! cOilml'Ullitr 
Cam- Fre-
. mwntr qu.ency 
I. Things 'liked about tba program. 
1. Teaches mus-ic appreciation. CI 4 
2. Children 1earn part. singing to use in adul.t 
Ji.re. OI 2. 
3. Separate teachers - vocal. and instrumental.. 
4. Helps develop talent. 




II. Tbings disliked a.bout the program. 
le School should iurnish instruments. OI 4 
2. Not enough singing done· in class. CI 4 
3. Fundamentals not taught. CI 4 
4. Bad feeling between teacher and students. CI 3 
5. Poor attendance at·musical programs. Cl 2 
6. Laclc 0£ discipline,. AI 2 
7 • No systematic way of entering or leaving stage .OI 2 
III. What changes would you like. 
1. Better relations ·between pupils and teacher. Cl S 
2. .Schedul.e music to ·avoid class conflio'ts. CI 3 
3. Separate instrumental and vocal with 
qualified teachers. CI 3 
TABLE IV (Continued) 
Unstructured QI>inions _ 
4. More varied eilselllbles Yd th school t:ime 
provided. s~ More attention to those 'Who can't sing 
and be in chorus. 
6. Jli.vide band into beginners and advanced. 
7. Get older boys in glee club. 
8~ Need another teacher·• £or jum.or'band. 
IV. i;'hat do you lik-$ ·about the teacher'.. 
il'. Starl'9d instramental. cl,asse.s for grade 
school. 
2. Has lots or good ideas~ 
V. 'What do you dislike. about. the .teacher • 
. 1. Teacher is· arrogant, narrow-minded, 
aggressiv:e, self-cemered. 
2. ·Teacher is -not- impartial.. 
Opinions expressed once 
I. fbings· llked a.bout the program. 
-Ooimmmity AI 
1. Provides music ·:tor .all schoo1 functions. 
2~ Music .creates !rl:e.ndship. 
















4. Sepal"ate. boys and girls glee clubs· gets more done. 
5. It gives a: chance to see· what ki.nd ot music i.s taught 
children. 
-Oomunity ·BI 
1. Program bas improved o:ver the years. 
Z~ Good community _support. 
3. Jlllsic ·encourages the children. 
Community OI 
1. Music provides an emotional outlet. 
2. Some songs teach ·reverence for religious ancl patriotic 
ideals. 
TABLE IV (Continued) 
Unstructured 9Pinions· 
,3. Parent •s orgardzations support the program. 
4. ht"'usic is .. emphasized in the curriculum. · 
5. Contest participation creates·intere·st:. 
6. The cooperation and support of the administration., 
7 • Students are hlaking good progress. 
8. Good quality of voices. 
9. Pupils are Ylilling to work together• 
II. Things disliked about the program. 
Cor:ummi ty AI 
1.. Band doesn •t keep 'together. 
2. Music should not. be a required subject, but everyone 
should have the privilege of taldng it. 
3. Should practice on· stage more. 
4. Some programs too. l,.ong. 
Community BI 
l. Not enough music for the public du.ring tba sunmer. 
2. Music is taught .for economic- gain rather than musical 
values • 
.3. Pupils should ha.ve practice. periods on school time. 
4. Not enough emphasis on enjoyment. 
5. Older boys not encouraged to sing. 
6; Heed combined chorus. 
7.- Too much extr~urricular, too much time spent outside 
of school hours• 
8. 'reacher shows partiality. 
9., Pupils hava no choice of music. 
10. Don't like music appreciation. 
ll. Tendency to _make musica1 organizations an adjunct to 
the a·l;hletic program. 
12. Grade children can •t- earn letters in band. 
Community.CI 
l. lfo provision for children who pl~ non-standard instruments. 
2. Too much emphasis on spring contests • 
.3. Should have separate instructors for vocal. and instrumental. 
4. Instructors· should be paid more. 
5~· Vocal solos. · · 
6. Programs are riot long enough. 
7 Too few: students have solo parts and do accompaeying. 
8. In glee club ·be chooses wrong sections or voice for some 
kids to sing. 
TABLE IV (ContinUed) 
Unstructured ·Opinions 
.. III. What-. cha.11ges '.WQuld you like. 
Commuzdty AI 
l. Xeep public informed of activities. 
2. Heeds piano ·accompanist so he can co~entrate on students. 
3. Students should be taken to the· city .to hear musical. 
progI'~s. 
4. Practice as tbpugb an au,dienc.e -were present. 
Community.BI 
1. J:l.ave •Sllllinier concert p1"9grB.111S. 
2. Requiz.ehigh school. ;;tuqettt.s to join voca:t groups, 
3. En.Qour~e be~ter attendance ~t _prqgrams. 
lh Do awa'J' 'With music appr~cia.tion - no value to most students. 
S~ Kore carry-over:· from school. to comnnutl.ty ~oh. 
Conmnmity CI 
1. Teacher should, be stricter. 
2. Jlore nnudc - iess show. 
3. Spend less on uniforms. 
,4. Yore soios arid small. ensembles. 
5. Better saiaries. ·· 
6. Yore marching. 
7. Yore- unison playing for int.onation. 
8~ Teacher ought to let g~e club go to contest. 
9 • Revise the point system. 
10. Tea.ch tnUsic slower - pl.qs too :f'ast at first. 
U. Not have to stand in .front of ~ver-Jboey and sing pieces 
atone. 
12. Students outside b~d should know liiore Qf its a.Qtivitiea. 
1.3. Should get six-l"leeks grades in band and · che>rus .• 
IV. 'What do you like about the teacher. 
Community AI 
1. :Does good 1VOrk in the grades. 
2. Yusi¢ should be classed with the _most important subjects in 
school. 
3, Makes the course easy., but still learn things. 
TABLE IV (ContL"'l.ued) 
Unstructured Q;,inions 
Oomm.um.ty BI 
1. They provide opportunity- to know and enjoy music. 
2. She lets you sing a 1ot • 
. Conmunity CI 
1. Is. 'Willing to have special music programs. 
2. He is lenient in his instructions~. 
3. Does not teach enough about music~ 
4.. · Teaches to sing the words correctly. 
S. Yakes you .go back and correct your mistakes. 
6. Ver:, informal.. 
7. Has sectional reh$arsaJ.s. 
8. Tries to get everyboey in music groups who wants to be in. 
9. Works· .for perfection. 
io. The ,my he ·g:1.ves grades. 
V. What do you dislike about the teacher. 
Oonnnunity AI 
l. Music should not be crowded out by athletics:. 
2. .Band does not keep together • 
.3. Don•t do enough, just sing out, o.f books. 
Community BI 
1. 1fot ·enough individual attention. 
2. Too maey little kids in. band. 
3. Tests too .hard to Ui"'l.derstand. 
Community CI 
1. Not .enough s:ineing .in glee club. 
2. Teacher should have !ine background, .in music appreciation. 
3. Should teach proper respect for songs and musica1 instru-
ments. 
4. Teacher doesn't get enough pay. 
5. Teaches too mt1ch popular m.usic. 
6. Tries to teach pupils too £ast. 
7~ Has difficulty getting ideas across to students. 
B. Vlill-not cooperate with qther teachers. 
TABLE.IV {Continued) 
Unstructured Opilti.ons 
9. lfot. enough band activity. 
10., Several students have discontinued band. 
11~ Expects pupils to be able to read music. 
12. Don't have assembq often enough •. 
13c DoeSil •t go about tight we:, in teaching songs. 
14. Teaches music because it is his job - no pleasure in it. 
15.. Doesn't divide glee club properly when they sing. 
16. The rro.y he teaches and directs. 
The raw data of' the first survey tabulated as indi-
cated, listed the opinions of residents of three selected 
communities about the music education program 1n those 
commun1 ties. The next step was to devise an instrument 
'f o:r measuring the strengths of those ~pinions in the 
original three communities and in three other communities 
chosen to be equally representative of the total area of 
the survey'. 
The opinions chosen to be tested were those common 
to all three communities. The reasons for this choice 
were both practical and ideal. It was decided that the 
form of the final instrument be limited to one page printed 
on both sides which would include both information about 
the respondent and selected test items. Ideally, opinions 
common to thef'''ftrst thr.ee communities, should be more apt 
to repre,sent opinions commonly held by residents of the 
other three equated communities. Thus, opinions related 
to conditions peculiar to one or two communities were 
el1m1na.ted. 
Each of the chosen opinions, thirty in all, was re-
phrased where necessary in the form of a statement about 
which the respondent would express his opinion by agreeing 
or disagreeing. Space was provided for the respondent to 
express his opinion about each statement by checking YES 
if he agreed with the statement, NO if he disagreed, or 
NO OPINION if he had, no opinion as to whether the statement 
was true or not, or if •he felt that it did not. apply 1;:o his 
school. 
The original five categories :were retained, but the 
or.der of .listing the- items 1n .each category was determined 
by· drawing numbers representing each item :from a ha.t. 'This 
was. done to eliminate the pos~1b111ty of suggesting a pat-
terned resP,onse to the respondent if the items were pre-
sented ln the order of frequency of ment1.on. 
Space was provided after each group of sta.temep:J;s tor 
the respondent to indicate the particular 1 tern about whioh 
he had the strongest feeling of like or dislike. This was 
done to provide a baa is for ranking the item in each cate-
gory according to frequency of choice l;>Y the respondents. 
In 1 ts final form. the instrument was made into sepa-
C 
rate quest1onna:l.,res for adults and students. Only the 
questions requesting informatiol';l about the respondent were 
different. The test items were the same on both forms. 
The experience with the f'irst survey indicated that few 
students would respond to a mail ballot. 
Each form contained a section for securing information 
about the respondent to be used in analyzing the data. The 
thirty test items corresponding to the thirty common opin-
ions expressed in the first survey were arranged in five 
groups corresponding to the five questions originally used 
to el1o1t unstructured opinion. 
Group A - Things ·11ked about the way music 1s 
taught. . 
Group B ..,. Things disliked about the way music 
is taught. 
Group C - Changes def;;ired in the program. 
Group D - Things liked about the teacher and/or 
the way he/she teaches. · 
Group E - Things disliked about the teacher a:n,d/or 
the way he/ she teaches. · 
The unstructured opinions -secured from a representative 
sample of the population of three representative communities 
were processed 'by. categorization, generalization and modifi-
cation. The unstructured opinions common to all three com-
munities were used to formulate the test items used 1n an 
instrument designed to measure strengths of the original 
opinions in a representative sample of six representative 
oommun1t1es. 
Testing Opinion Strengths on a Sample 
of Residents of Representative Communities 
In the first phase of the study· a1x representative 
communities were chosen to be surveyed. Two communities 
were chosen to be representative of each_ of the three 
size categories in which all of the oomIIlU.t.--iit1es within 
the area of the study were grouped. Unstructured opin-
ions ab9ut the music education program 1n each community 
were secured in three communities, one from eaeh size cate-
gory, ,designated as communities AI, BI, and CI. An in-
strument w~s devised for testing strengths of common 
opinions dJ.sclo __ E,l,ed by- the first survey. 
The next step was to submit the test instrument to 
a representative sample of the residents of all six com-
munities. The approval of the superintendent of schools 
and the director of music was secured in the second group 
or- communities designated as AII, BII, and CII. letters 
of approv~l from superintendents and teachers concerned 
were incorporated in separate letters of explanation to 
be sent with each mail ballot. It was hoped that this 
would :help to stimulate returns so that a higher percent-
age of returns would be elicited than 1n the initial survey. 
As in the first survey suitable newspaper publicity was 
arranged in each of the six communities. Copy for the news-
paper st;ory used in communities AI, BI; and CI 1s included 
1n the AJ)pend1x to this report. The same copy was used for 
AII• BII, and CII as was used originally for AI, BI, and CI. 
Test forms and letters of explanation were mailed to 
a random sample of the population of all six communities. 
In both surveys the mall ballots included an addressed. en-
velope requiring no postage for returning the items to the 
investigator. 
The same mailing lists were used 1n communities AI, 
BI, and CI for both surveys. Community All was a rural 
community in the oenter o.f' a reorganized school district. 
Tliere was no local telephone ex"Qhange, and no comprehensive 
iist of the population was available. It was necessary to 
address envelopes for distribution by the postmaster to 
every resident, local and rural. In the other five com-
munities o~-sixth of the population was selected at random 
for the second survey. The possibility that the sample 
from community AII would introduce an element of bias in 
the total sample was relatively unimportant since the 
sample was to \be tested for representativeness. Telephone 
directories were used for the mailing lists in oommun1t1es 
BII and CII. These lists ·were processed as 1n the first 
survey so that dupl1ca.t1ons were eliminated and the popu-
lation was divided into rural and urban residents. One-
sixth of the names were drawn at random. The first name 
was selected by lot, and every sixth name thereafter. 
The names used 1n the first survey were excluded from 
the population of communities AI, BI~ and CI. It was de-
sired that an unbiased sample be drawn from the communities 
from which the original opinions were derived. One-fourth 
of 'the remaining ·two-thirds names were selected at random. 
The f"1rst l'.lEim~· was selected by lot, ·and every fourth name 
thereafter. 
As before, cards were mailed to every person who re-
ceived a mailed copy of the test form to stimulate returns. 
Since separate forms were used for adults and students 
it' was necessary to sample student opinion by personal so~ 
11c1tat1on. Approximately one-thi~d of the high school en-
rollment of each school was included 1n the sample. This 
was based on the assumption that the anticipated adult re-
turn would not exceed one-third or the total number of test 
forms matled. Test forms were filled out 1n classes and 
study halls under the supervision of the investigator by 
groups o'f' students from grades nine to twelve. Attempts 
were made to select students who had not participated 1n 
the f'irst survey but some overlapping was inevitable. 
Six communities were chosen by jury opinion to be 
representative of the seventy-four communities included 
in the area chosen for study. Unstructured opinions· about 
the music education program in the schools of three of the 
six communities were secured. A structured instrument was 
devised for testing the strengths of common opinions dis-
closed in the r1rst survey. The instrument was submitted 
to a sample of the population of all six communities. 
CHAPTER III 
REPORT OF DATA 
In the first phase or the study a .su;rvey was conducted 
1n·thre~ representative communities which elicited opinions 
about the music education program in those commun1~1es. The 
opinions so derived were reported in full in TABIE ,IV, Chapter 
II. The thirty ~ommon opinions are listed 1n TABIE V, not 1n 
order o'f" f'requenay of mention but in the order in which they 
appeared on the instrument developed for the second survey. 
In the tabular data which follows these items are referred 
to by group and number as they appear in TABIE V. 
TABIE V 











What do you like about the way music is taught 
1n your schools? 
We have a fine music teacher (or teachers). 
We have goo<l instruction for beginners on in-
struments in the elementary grades. 
Children learn to sing and/or p1ay instruments. 
In general, music 1s taught and conducted 
efficiently. 
The music department presents interesting and 
entertaining programs. 
The high school band takes part 1n community 
affairs. 
General music is taught well 1n the elementary 
grades. 
A variety of music is used, both popular and 
classical. 
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TABtE V ( Continued) 
Item Unstructured opinions 
A9. There is an opportunity for every child to take 
part in some music activity who wants to. 
Alo. The teacher 1s a good d1so1pl1nar1an. 














What do you dislike about the way music 1s taught 
in your schools? 
There 1s not enough opportunity for all the 
children to take part in music activities who 
want to. 
The music lacks variety, or 1s of poor quality. 
Our school does not have enough equipment or 
good facilities for the music program. 
What changes would you like to see 1n the way 
music 1s taught 1n your schools 
The music groups should present more public 
programs. 
More well-known mu.sic should be used - popular, 
folk, and/or hill-billy. 
More opportunities should be provided for more 
children to take part 1n some music activity. 
The school should provide better fac111t1es 
and equipment for the teaching of music 
Teachers should put more emphasis on teaching 
children to appreciate good music. 
What do you like about your music teacher and/or 
the way he/she teachers? 
Our music t·eacher knows how to teach well, does 
good work, and gets results. 
Our teacher understands individual differences 
and is able to get the most out of individual 
pupils. 
Our teacher has a cooperative attitude, and 1s 
~ble to secure the cooperation of the pupils. 
Our music teacher has a fine personality in 
general. 
OUr teacher 1s sincere, has a genuine interest 






TABIE V (Continued) 
Unstr-uctured Opinions 
OUr teacher 1s very patient. 
Our teacher 1s a good d1so1plinar1an. 
Our teacher is we11-qual1f1ed, knows a lot 
about music, and 1s a good,mus1c1an. 
What do y.ou dislike about your music teacher and/ 
or· the way he/she teaches? 
El. Our teacher 1s a poor d1sc1pl1nar1an. 
E2. Our music teacher 1s too.critical and outspoken, 
lacking tact, too strict. 
E3. Our teacher .los.es patience and. temper too 
easily. 
The thirty 1terris listed above were common opinions 1n 
that each was mentioned at least once in returns from all 
three communities surveyed. TABIE VI 1s a report of fre-
quency of mention of each item 1n the three communities 
with the ranks assigned ~o each item on the basis of fre-
quency of mention. 
TABLE VI 
RANK ORDER OF ITEMS, FIRST SURVEY 
Oommu.nitl 
Item AI BI CI .Total 
t r £ r f r £ r 
Al 3 2.5 6 .3 4 7 J.3 5 
A2 l 8.5 2 8;5 8 4.5 11 6.5 
A3 l 6.5 l 10., 2 9.5 4 10 • .s 
A4 l 8.5 5 4 2 9.5 8 8 
A5 4 l 3 6 9 3 16 JirS: 
A6 1 8.5 3 6 2 9.5 6 9 
A7 l 8~5 2 8..$' 8 4.S ll 6.5 
A8 2 4.5 3 6 11 2 16 3., 
A9 J 2~5 9 2 24 1 .36 l 
AlO 1 B.5 l 10.s 2 9.5 4 10.5 
All 2 4.S ll l 1 6 20 2 
Bl 6 l 3 2.s 2 3 11 3 
B2 2 3 3 2.5 12 1.5 l.7 2 
B.3 3 2 4 1 l.2 1., l.9 l 
Cl 1 4 J. 4.5 8 l 10 2.s 
02 2 2 2 3 2 4.5 6 4 
CJ h l 3 2 3 3 10 2.5 Ch l 4 5 l. 5 2 ll l 
C5 1 4 1 4~s 2 4.5 4 5 
Dl l 8 8 1. 3 ,6.5 ,21 3 
D2 2 5.5 7 2.5 3 6.S 12 6 
DJ 2 5.S 2 6.5 2 8 6 8 
D4 3 2.5 6 4.5 14 2 23 l 
D> 2 s.s 7 2.s 12 3 • .S 21 .3 
D6 2 5.5 6 4.5 3 6.5 11 1 
D7 6 1 2 6.,5 7 5 15 5 
DB· 3 2.5 1 8 17 1 21 3 
El l 2 l 2S 4 2.5 6 2.$ 
E2 l 2 3 1· 5 l 9 l 
E.3 l 2 l 2.5 4 2 .. $ 6 2.5 
The instrument used 1n the survey of all six selected 
communities also requested that the respondent indicate 
the 1 tem in each group about which he held the strongest 
opinion with reference to t.he question Under consideration. 
Some o:f the respondents did not reply to this portion of 
the questionnaire. It was assumed that the respondent 
f'elt that the particular items did not, apply, or thE;t ,he 
was uil.able to judge the relative weight of each item. In 
a few cases more than one item was indicated. In such oases 
each response was given equal weight in the final tabulation. 
The results are reported by community divided into adult(Ad), 
student (St), and total response (T), and listed by item, 
frequency of selection of 1tem, and rank assigned on the 
basis of frequency of' selection. 
TABLE VII 
RANK ORDER OF I'l'FJAS_1 SECOMD SURVEY 
Cbmmunity 
AI AI!. 
Item Ad. st. 'l'otal Ade St. Total. 
:f . - r f r :f r f r f_ r f r 
Al 3 4 8 2 11 2 0 8 1 7 l 1.5 
A.2 l 7-, 0 9.5 1 9 0 8 0 10 0 10., 
A3 ·2 5~ ,2 5 4 5 5 l 3 .3 8 3 
010~, 1 6.5 ). 9 0 6 l 1 1 1.5 
A5 1 1.5 0 9.S l. 9 0 s·- 2 4.5 2 4.5 
.A6 010~$ 3 4 3 6 l 3.S 0 10 l 1.5 
A7 l 1., () 9~S l. 9 0 B l 1 l 1.s 
A8 4 2 4 3 8 3 2 ,, ... 7 2 9 2 
A9 4 2 9 l 13 1 1 3., 12 1 13 l 
.Alo l 1.5 0 9;5 l 9 0 8 i 4-.5 2 4.S 
All. 4 2 l 6,.:$ s 4 0 8 0 10 0 io.s 
Bl 5 2 8 2. 13 2 4 3 1 3 5 3 
B2 1 3 3 3 4 3 s 2 18 l 2.3 l 
B3 l4 l 14 l 28 1 6 1 10 2 16 2 
Cl -2 4 0 5 2 5 l 5 3 4,.5 4 5 
02 2 h 10 2 12 2 2 3.5 17 l 19 l 
Cl 2 4 l 4 3 h 2 3.5 3 4e5 5 h C4 8 l 13 1 2i l 6 2 4 3 10 3 C5 1 2 4 3 ll 3 7 l 10 2 17 2 
m 5 2 9 l 14 l l li-5 l 5.5 2 5 
D2 0 8 l 6;5 1 7.5 Q 7 l 5.S l 6 
D3 2 5.5 l 6~5 3 6" 0 1 0 7.5 0 1.s 
D4 6 1 4 3.5 10 2.5 2 2.$ 10 2 12 2 
D5 4 3 6 2 10 2.5 2 2.5 "2 3.5 4 3 
D6 2- 5.5 ,; 5 -~ .. 5· 4 l 14 l 18 1 
D7 l. 7 0 8 1 1.5 0 7 0 "7.5 0 1.s 
D8 J 4 4 J.5 1 4 l h.S .3.5 .3 4 
El 3 1.) 1 3 4 3 6 l 17 l 23 l. 
E2 2 3 4 2 6 2 1 3 6 2 7 2 
E.3 3 1.s 9 1 12 l 2 2 4 3 6 .3 
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TABLE VII (Continued) 
Communitz. 
BI BII 
Item Ad• St. Total. Ad. st. Total 
f r f r f r f r f r f r 
A1 5 2 5 6 10 4.5 1 l. 7 5.S lh 1,. 
A2 0 11 l 10.s l ll 4 -~ .3 8 1 8 
A,3 l 8.,5 l 10..5 2 10 l a., 2 9.5 3 9.5 
Ah l a.5 4 7 !5 7 4 5 6 7 10 6.5 A5 2 5.5 8 4 10 4.~ 6 2., 28 2 3b 2 
A6 2 s.s 14 1 16 2 4 5 7 5.5 11 5 
.A7 l 8.5 3 8 4 8 0 10.s 0 11 0 11 
A8 .3 4 6 5 9 6 0 10.~ 2l 3 21. 3 
A9 9 l 10 2.5 19 l 6 2.s 37 l 43 1 
.Al.0 1 a.s 2 9 3 9 l a.s 2 9-, 3 9.5 
All 4 3 10 2.5 14 3 2 7 8 4 10 6.S 
Bl 4 ·2 lS 3 19 2 5 2 40 l 4S l 
B2 l 3 17 2 18 3 2 3 27 2.s 29 3 
B.3 16 1 22 1 38 l. ll 1 27 2.s 38 2 
01 3 5 2 , 5 5 s 3 15 3 20 3 
02 5 3.5 29 i 1 3 4 59 l 62 1 
C3 6 2 3 4 9 4 7 2 10 4 17 4 C4 10 l 14 2 24 2 10 l s s 15 5 C5 5 3.5 lJ .'3 18 3 2 s 35 2 31 2 
m 7 2 s 5 12 4 6 3 21 3 27 3 
D2 l 6 4 6.S 5 7 4 4.S 8 ;.; 12 5.5 
D3 7 2 3 8 10 s 4 4., 8 5,5 12 5.5 
D4 2 5 13 2 15 2 3 6 28 2 .31 2 
D.S 7 2 7 3 14 3 7 1.s 14 4 21 4 
.D6 0 7.S 6 4 6 6 0 7.$ 7 7 1 7 
111 0 'I .5 4 6,5 4 8 0 1., 0 ,8 0 8 
D8 5 4 15 1 20 l 7 1., 34 l 41 l 
El 3 l 3 3 6 3 2 l 9 3 ll 3 
E2 2 2 ll 2 1..3 2 0 3 17 2 17 2 
E3 1 3 29 l 30 l 1 2 S3 l Sh l 
TABLE vn ( Continued) 
Comnnmitz 
CI CII 
Item A<4 st. Total. . Ad. st. Total 
f r f r t :r £ r r r t r 
Al l 7 6 6.5 7 6.S 6 4 14 3 20 4 
A-2 1 7 2 l.O 3 9 4 6.5 l 9 5 8 
A3 l 7 7 s 8 5 2 10.5 1. 9 3 10 
A4 0 10.5 3 8.5 3 9 5 5 2 7 1 7 A5 5 2 17 4 22 3 J a.s 8 5 11 6 
A6 l 7 6 6.5 7 6.5 11 2 3 6 14 s 
A.1 2 3.$ 0 11 2· u 2 1.o;s 0 11 2 11 
.A.8 2 3.5 2.3 2 2S 2 4 6.5 18 2 22 3 
A9 1 1 33 l 40 l 10 3 13 4 2) 2 
Alo 0 10.5 3 8.5 .3 9 3 8.5 1 9 4 9 
All ]. 7 19 ) 20 4 12 1 30 1 42 l 
Bl 4 2 26 3 . .30 2.5 14 l .29 l 4.l l 
B2 2 3 28 2 30 2., 3 3 20 2 23 2 
B3 10 l 51 l 61 l 8 2 14 l 22 3 
Cl 4 2 15 4 19 4 6 3 12 3 18 4 
C2 J 3.S 48 l 51 1 ) 5 31 l 34 2 
C3 5 l 10 5 15 s ll 2 11 4 22 .3 C4 3 3.5 21 2 24 2 4 4 10 5 14 5 cs 2 5 19 3 2l 3 16 l 22 2 ,'.' ··.38 ....... l: 
Dl. .3 2.5 20 .3 23 3 16 l 16 3 32 2 
D2 ]. 5.5 3 1 4 6.5 3 6 6 5 9 6 
1)3 0 1., 3 7 3 8 6 4 4 1 10 5 
D4 3 2.5 23 2 26 2 5 5 18 2 2, 3 us 2 4 8 5 10 4.5 13 2.-5 6 4 21. 4 
D6 0 7.,5 10 4 10 4~5 2 1 s 6 7 7 
I1l l 5.,5 3 7 4 6.5 1 8 l 8 2 8 
D8 8 1 24 1 .32 l 13 2.5 32 ]. 45 1 
El 4 2S 14 3 18 3 7 l 13 1.5 20 1 
E2 7 1 20 2 27 2 2 3 10 3 12 3 
E3 4 2., 36 1 40 1 4 2 1.3 1.$ 17 2 
TABLE VII (Continued) 
Totals 
Item JJ., Bl, CI 
AI, BI, CI llI! BII2 CII All! BI! 2 Oil 
f r £ r f r 
Al 28 s 35 5 6.3 5 
A2 5 ll 12 9 17 9 
A3 l4 7 14 8 28 7 
A4 9 8 18 7 2.7 8 A5 33 47 4 Bo 4 
A6 26 26 6 52 6 
A7 7 9.5 3 11 10 1l 
AB 42 2 52 2,.5 94 2 
A9 72 l 79 l 151 l 
AlO ·1 9.5 9 10 16 10 
All .39 3 $2 2., 9l 3 
Bl 62 2 93 1 155 2 
B2 .52 3 15 3 127 .3 
B3 127 l 76 2 20.3 l 
Cl 26 s 42 4 68 $ 
C2 97 J. 11$ l 212 1 
CJ 27 4 44 .3 71 4 C4 69 2 39 5 108 3 C5 $0 3 92 2 142 2 
Dl 49 J 61 .3 llO .3 
D2 10 7 22 6-, 32 7 
D3 16 6 22 6.5 38 6 
D4 51 2 66 2 117 2 
D5 34 4 46 4 8o 4 
D6 21 5 32 5 53 5 
D7 9 8 2 a 11 8 
D8 59 1 89 l 148 1 
El 28 3 54 2 82 2-S 
E2 46 2 36 3 82 2.5 
E) 82 1 77 l 159 1 
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The instrument used in the second survey was designed 
to determine the strengths of common opinions within six 
selected communities. The respondent indicated his opinion 
about each item in the questionnaire by checking YES 1f he 
agreed with the statement or feJ.t it was true, NO if he 
disagreed, NO OPINION 1f he did not know whether the state-
ment was true or not, or felt that 1t did not apply to the 
music education program in his community. When the respond-
ent did not indicate an opinion on a particular item it was 
recorded as NO OPINION. 
The results are reported by community and by totals. 
Within communities the results are divided into adult re-
sponses {Ad), student responses (St), and total (T). The 
number of respondents 1n each category is indicated. The 
results are listed by item and opinions (OPIN) .about each 
1tem (Y.ES - Y, NO - N, and NO OPINION - NO)• The opinions 
are tabulated by frequency of' selection and percent of the 
total responding to each item. Total responses are reported 
for communities AI, BI~ and CI combined, for communities 



































FREQUENCIES AND PERCE!fl'.1\GES OBTAII'IF.J) IN C01iMONITIES 






T - So St.,- 30. Ad"".' J.l St-"".' 33 
£ % r % £ % £ % £ ·i r :i 
J.6 66.7 29 ·96.1 45 8.3 • .3 1 5.9 2 6.i 3 6 O .. 
1 4~2 l 3~.l 2 3/l 10 58~8 24 ·12.1 34 68~0 
7 29.2 0 o· 1 13~0 6 3S,3 ·t Zt-;2. 13 26.0 
·9 31~5 22 73.3 ll. 57.4 4 2,;s 6 J.8~2 10 20.0 
.3 12.5 l :3.J 4 7~4 10 58~8 14 42.4 24 48~0 
J.2. 56.o 7 23.J J.9 J~.2 3 i7.6 J.3 39.4 16 32.0 
20 83.3 29 96.7 49 90.1 9 52;9 22 66.-7 31. 62.0 
0 0 0 ·o 0 0 3 17.6 2 6'1 5 10.0 ' 4 16.7 :: .. 1 3~3 5 9.3 5 29.4 9 27._.3 14 2a.o 
15 62~:5 27 90.0 42 11.a 3 17.6 8 24.2 11. 22.0 
2 B.3 1 3.3 3 '5~6 9 52;9 21 63.6 30 60.0 
7 29.2 2 6.7 9 16.7 5 29.4 4 12.1 9 18.0 
1'9 79.2 24 ao.o 43 79.6 5 29.4 9 21.3 14 28~0 
2 8.3 2 6/{ 4 ·7~4 9 52.9 J.6 4BS 25 5o.o 
3 12.5 4 13 • .3 7 13.0 3 17.6 8 24.2 11 22.0 
13 54.2 20 66.7 33 61;1 3 17.6 2 6.1 s 10.0 
5 20.8 2 6.7 7 13.0 )9 52.9 20 60.6 29 58.o 
6 25.o 8 26,7 14 26.0 5 29-,4 11 33.3 16 32.0 
13 54.2 15 50.0 23 51.9 2 n.a 9 27.3 ll 22.0 
3 12.5 1 3.3 4 7~4 p .• 47.1 7 21.2 15 30.0 
8 33.3 14 46.7 22 40.7 7 41.2 J.7 51.$' 24 48.o 
14 58.3 25 83.3 :39 72.2 5 29.4 13 39.4 18 36.0 
4 16~7 4 13.3 8 14.8 s 29.4 17 51.5 22 44.o 
6 25.o 1 .3.3 7 13.0 7 ·hl..2 3 9.1 10 20.0 
19 79.2 26 86.7 45 8J.3 7 41.2 .30 90.9 37 74.o 
2 8.3 0 0 2 3.1 5 29.4 2 6.1 7 14.0 
.3 12.s 4 1.3.3 7 13.0 s 29.4 1 .3.0 6 12.0 
12 ,o.o 28 93.3 40 74~1 1 5.9 6 18.2 7 14.0 
l 4.2 1 3.3 2 3~1 8 47;1 17 51.5 25 so.o 
ll 45.8 1 3.3 12 22.2 8 47.1 10 30.3 18 36.o 
T,ABLE VIII (Continued) 
I 0 
T p Community AI Conunun:i:ty AII 
E I Ad- 24 St - 30 T- 54 Ad,-17 St - 3.3 T- 50 
fi N .r· $ r % f % £ % r % £ J, 
y 14 58.3 23 76.1 31 68.$ 2 ll.8 2 6.1 4 a.o 
All M 2 · a.3 2 6~7 .4 7.4 8 47.1 24, 12.1 32. 6lh_0 
NO 8 33.3 s 16.,7 l.3 24.1 7 1.i1~,2 7 21.2 l)i 28.0 
y 8 33~3 8 26~7 16 29.6 6 35 • .) 12 36.4 18 36.o 
Bl M 6 25 .. 0 17. 56.7 2.3 42.6 4 2JS 16 48.5 20 40.0 
MO 10 41.7 5 1.6.7 15 27.8 7 41.2 s 15.2 12 24.o 
y 1 4;2 2 6~7 3 5.6 9 52.9 16 48.5 25 5o.o 
B2 M 10 lil~7 20 66.7 30 55.6 4 23.5 12 36.4 16 32.0 NO l.3 54.2 8 26.7 21 38.9 4 23.5 5 J.5.2 9 18.0 
y 9 31.5 16 53,.3 :2> 46.J 7 41,2 l5 45.5 22 44.o 
B.3 ii 6 25.o 8 26~7 14 25.9 7 1a..2 8 24.2 15 30,0 
110 9 31.5 6 20.0 J5 21.a 3 17.6 lO 30,3 13 26.0 
y 13 54.2 17 56.7 3b 55.6 10 58.8 28 84.8 38 16-0 
Cl M 3 12.5 4 13.3 7 13.7 1 5.9 4 12.l. 5 10.0 
MO 8 33.3 9 30.0 17 31.5 6 35.3 l 3.0 7 14.0 
y 6 25.o 2l 70.0 27 5o.o 5 29.4 29 87.9 34 68.o 
C2 N 3 ·12.5 5 16.7 8 14.a 5 29.4 2 6.1 7 J.4.0 
!IO 15 62.5 4 13.·3 19 35.2 7 h.1.2 2 6.1 9 18.0 
y 12 so.o -17 56.7 29 53;7 11 61.i..7 22 66.-1 33 66.o 
C3 }I 2 8,.-3 8 26~7 10 18.5 2 n.a ·s 15~2 7 14.o 
MO 10 41,7 5 16.7 15 27.8 h 23.5 6 18.2 10 20.0 
y l-7 10.a 19 63.3 36 66;.7 ll 64.7 24 72.7 35 10.0 Ch N l 4.2 2 6,7 3 -5.6 4 23,5 5 15.2 9 10.0 
MO 6 25.0 9 30.0 l5 21.a 2 11.8 4 12.1 6 12.0 
y l~ 5o.o 19 63.3 31 57.4 16 94.i 21,. 72;.7 ho ao.o C5 N 3 12.s 7 23.3 10 18.5 0 o,· 4 12~1 4 a.o 
NO 9 37-.5 4 lJ.3 13 ·24.1 l -5~9 5 1s.2 6 12.0 
TABLE. VIII ( C011tinued) 
I 0 
T p Collri-:.ll'1.i i;y fl.l Com!JtJ.rii ty AII 
E I Ad- 24 st - 30 T - 54 Ad -17 St - 33 T - $0 
11. N f % .,,. % r % r % f cl f % J. p 
y 15 62S 27 90.0 42 77~8 2 JJ..8 2 6.i 4 a.o 
Dl N l ,4~2 2 6.7 3 5.6· 9 s2.9 23 69.7 32 64~0 
MO 8 33.3 l 3.3 9 16~7 6 rl ' B 24.2 11 28.0 3;,.,3 J. 
y 7 29 •. 2 2$ 83.3 .32 59.3 2 11.a l 3.0 3 6.o 
D2 M 2 8.3 l 3.3 3 5:.6 11 64.7 28 84.8 39 78.0 
MO l5 62.s 4 13.3 19 35.2 4 2~.5 4 12.1 8 16.o -
y 12 5o.o 24 ao.o =36 66;.7 li. ·23~5 8 ~.'2 12 21~.o D3 11 .3 12.5 3 10;0 6 11;.1 10 so;a 21 63.6 31 62.0 
MO 9 Y!.5 3 10.0 12 22.2 .3 11.6 4 12.1 7 JJ:i,O 
•· - -
y 17 7o;·a 27 90;0 44 01is 5 29.4 21 63.6 26 52.0 
D4 N 2 8.3 2 6.7 4 7.4 8 47~1 5 15.2 13 26.o 
NO 5 20.8 l 3.3 6 ll~l 4 2.3.~ 7 2li2 11 22.0 ,_ 
y 13 54.2 25 83,3 38 70;.4 6 35;3 1,j 39.4 l.9 38~0 
N 3 l2S 2 6 ·1 .. 9.3 6 35.3 10 J0.:.3 16 32.0 
NO 8 33.·:, .3 10.0 li 20.4 5:,: 29~4 J.0 30.3 1$ 30.'o 
y 9 J7S 23 76/l 32. 59.3 6 35.3 26' 78.8 .32 64.0 D6 ll 2 a.3 3 l0iO 5 9;3 s 29.4 J. 9;1. 8 1.6.0 
MO 1..3 SJJ.2 4 1.3 • .3 17 31.5 6 35.3 4 12.1 10 20.0 
' y· l.3 54.2 26 36;7 39 72~2 2 11~8 ~' J5.2 7 14.o m N 2 8.,3 l 3~3 3 5.6 9 52.9 20 60~·6 29 58.o 
NO 9 31.5 3 10.0 12 22.2 6 35~3 8 24 .. 2 14 28.0 
y 14 58.J 27 90;0 41. 15~9. '3 17.6 4 12;1 7 14;0 
D8 N 1 4.2 l 3~.3 2 3;7 ,. 47~1. 1'[ 51;5 25 50~0 tJ 
HO 9 31~5 2 6.7 11 20-:4 6 35.3 12 36~4 18 36.0 
y 1 4.2 3 10;0 4 7;4 9 52;9· 20 60;;6 29 58~0 
El N l.O liJ.,. 7 26 86~7 .36 66'7 • 2 11.0 8 24.2 10 20.0 NO 1.3 54.2 l 3.3 14 25~9 6 35.3 5 1>.:2 11 22~0 .-.. - . •, 
y 2 8.3 3 10~0 5 9.3 J. 5.9 0 0 l. 2.0 
12 N 5 20e8 24 80~0 29 $3~1 9 52.9 28 84~8 37 74.0 
NO l'l 10.a J 10.0 20 37.0 7· lil..2 5 J.5.2 12 24.o 
y 4 16;7 5 16.7 9 16~7 2 11~8 5 15.2 1 14~0 
E3 N 5 20;8 22 73.3 27 50;0 10 58.8 22 66;7 32 64.o 
NO 15 62.5 3 10.0 18 .33,3 5 29.4 6 18.2 ll 22.0 
TABLE VllI (Continued) 
I 0 
T p Communit'-;1 BI Conmunity BII 
E I Ad- 30 st - 74 T -104 Ad - 35 St - 124 'l' - J.59 
1,,f :N r % £ % f % r d £ 't r % p 
y 25 :a3.3 hJ_ 55.4 66 63.5 34- 97~1114 91.9 148 93.l 
Al JI 0 0 12 J.6.2 12 ll.5 l 2.9 " 1~6 3 1.9 4. NO 5 16.7 21. 28~4 26 25.0 0 0 8 6.-5 8 5.o 
y 22 7.3.3 28 37.8 50 48~1 29 82.9 69 55.6 98 61.6 
A2 N 2 6.1 7 9S 9 a.1 0 0 6 4.e 6 3.8 
:NO 6 20.0 39 !,2.1 : /. 16 43.3 6 17.J. b9 39.5 55 34.6 
y 25, 83 • .3' 49 66.2 74 n.-2 32 91.4 96 77.4 128 ao.5 
A3 Iil 0 0 6 a.1 6 >•8 0 0 2 1.6 2 1.3 
110 5 16.7 19 25.1 24. 23.1 3 8 • .$ 26 21.0 29 18.2 
y 25 83,.3 49 66.2 74 71.2 31 88.6 103 8.3~1 J.34 84.3 
Ah M l 3.3 9 12.2 10 9.6 0 0. s 4.0 5 3.1 
NO 4 1.3.3 J.6 21.6 20 19.2 4 n.4 16 12.9 20 12.6 
y 26 86.7 46 '?2.~ 72 69.2 .34 97.l ll2 90.J J.46 91.B A5 N 0 0 8 10.8 8 1.1 0 O_ 7 5~6 7 4.4 
NO 4 13.3 20 27.0 24 23.1 l 2.9 -5 4.0 6 3.·a 
y Tl 90~0 56 75,,7 83 19.a .34 97.1103 83.1137 66.-2 
A6 N 1 3.3 .3 4.1 4 J.8 0 0 3 2.4 3 1.9 
NO 2 6.7 15 20.3 17 16 • .3 l 2.9 18 14.5 19 n..9 
y 21 70.0 24 32.4 45 43.3 28 ao._o 46 37.1 74 46,5 
A7 u l 3.3 12 16.2 1.3 l'l '5 l 2 .. 9 8 6.5 9 5.7 ~--MO 8 26.7 38 51.4 46 44.2 6 11.1 70 56.!, 76 47.8 
y 23 76~7 31 41.9 54 51.9 29 82.9 102 82_.3 131 82.4 AB N 2 6.7 22- 29.7 24 23~l. 2 5~·1 14 ll • .3 16 10.1 
NO 5 16.7 21 28.4 26 25~0 4 n..4 8 6.5 1~ 5.7 
y 24 ao.o 52 70.3 76 73.1 24 68~6 10.3 83.1 127 79~9 
A.9 ll 2 6.,7 9 12.2 11 10.6 2 5.7 15 12~1 17 10.7 
No 4 13.3 13 17.6 17 16.-3 9 25.7 6 4.0 l5 9.,4 
y 20 66.7 25 33.8 45 43~3 26 74.3 95 76.6 12\. 76.1 
AlO }I 3 10.0 ll 14.9 l4 13.5 2 5.·r 6 4.8 8 5.o 
MO 7 23.3 38 51.4 16 43.3 7 20.0 23 18.5 30 iB.9 
TABLE VIII (Continued) 
I 0 
T p Community BI Conmmnity BII 
E I Ad - ;30 St - 74 T - 104 Ad- 35 St - 124 T -159 y ?-I :t '% £ % :f d :r % f % £ % I-' 
y 27 90.0 51 T{.O 84 80.8 32 91~4 102 a2·.3 134 84.3 
All M 1 3~3 3 4.1. 4 3~8 l 2.9 '{ $~6 8 5.o 
NO 2 6.7 14 18.9 16 15.4 2 5.1 15 12.l 17 10.7 
y 4 13.J 14 18.9 18 17~3 5 14.3 32 25~8 37 23.J 
Bl u 12 4o.o 28 37.8 40 38.5 16 45.7 71 57.3 87 54:l 
NO 14 46.7 32 43.2 46 44.2 14 40.0 2l 16.9 35 22.0 
y 3 10~0 14 18.9 17 16;3 0 0 11 8.9 ll 6.9 
B2 IL 22 73 • .3 3~ 47.3 57 54.8 31 88.6 105 8h .• 7 136 85.5 
.NO 5 16.7 25 33.B 30 28.8 4 11.4 8 6.5 12 7.5 
y 14 46.7 33' 44.6 47 45.2 11 31~4 26 21.0 37 23.J BJ M 6 20.0 13 17.6 19 18.3 14 40.0 76 61.J 90 56.6 
NO lC 33 • .3 28 37.8 38 36.5 10 28.6 22 17.7 32 20.1 
y 16 53.3 37 50.0 53 51.0 12 34.3 15 60.5 87 54.7 
Cl N 4 13.3 8 10~8 12 11.5 7 20~0 27 21.8 34 21.4 
NO 10 33.3 29 39.2 39 31.5 16 45.7 22 17.7 38 23.9 
y 13 43.3 51 68.9 64 61.5 9 25.7 93 75.0 102 64.2 
02 N 5 16.7 6 8~1 ll 10.6 10 28.6 23 18~5 33 20.a 
NO 12 40.0 17 23.0 29 27.9 16 45.7 6 6.5 24 15.1 
y 15 50.0 30 40S 45 43.3 15 42.9 69 55.6 84 52.8 
C3 N 3 10.0 8 10.8 11 10.6 B 22.9 27 21.8 35 22.0 
MO 12 40.0 .36 48.6 48 46.2 12 34.3 28 22.6 40 25.2 
y 20 66.7 44 59S 64 61~.5 14 ho.o 44 35.5 ~a 36.5 C4 u 1 J • .3 5 6~8 6 5.8 9 25.7 43 34.7 52 32.1 
NO 9 30.0 25 33.B 34 32.7 12 34.3 31 29.8 49 30.8 
y 17 56.1 36 48.6 53 51.0 16 45.7 85 68S 101 6JS C5 u 3 10.0 7 9.5 10 9.6 1 20.0 13 10., 20 12.6 
1{0 10. 33.3 31 LJ..9 li1 39.4 12 34.3 26 21.0 38 23.9 
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TABLE VIII (Continued) 
I 0 
T p Conmnmity BI Community.BI! 
E I Ad - 30 St - 'f4 T -104 Ad - .35 St 124 T 159 
M N r % f % f % f % f % r % 
y 21. 70.0 41 55.4 62 59.6 31 88.6 107 86.3 138 86.8 
m N l 3.3 8 10.8 9 a.1 1 2~9 6 4~8 7 4.4· 
NO 8 26t;7 2S J:.h8 33 31~7 3 8.6 ll 8.9 14 8.8 . 
y 12 4o.o 28 .37.8 40 38~$ 27 77;,J. 7S 60.5 .102 64.2 
D2 11 4 13.3 13 17.6 17' 16.3 ·2 5~1 19 15.3 21 13.2 
NO. 14 46~7 33 L4.6 47 45.2 6' 11-.1 30 ·24 .• 2 .36 22.6 
y 20 66.7 28 37.8 48 46.2 28 ao.o 84 67.7 ll2 70.4 
D.3 N 4 13.3 15 20.3 19 18.3 2 5~1 15 12~1. 17 10.7 
NO 6 20.0 .31 ltl..9 37 35.6 5 14 • .3 25 20.2 30 18.9 
y 20 66.7 Li 55;4 6J. 58.7 .31 88.6 J.06 85.S lJl 86.2. 
lii. N ·1 .3.3 J5 20.3 16 15~4 1 2~9 9 7.3 10 6 • .3 
NO 9 30.0 l8 24.3 27 26.0 3 8.6 9 7.3 12 1., 
y 22 73.3 42 56~8 64 61-5 28 80.0 93 75.o 121 76~1 D5 N 2 6~7 12 16.2 14 13S 2 5.7 10 a;1 12 7.5 
MO 6 20.0 20 27.0 26 25.o 5 14.3 2l 16.9 26 16.4 
y 15 5o.o 20 27~0 35 33~1 27 77~1 52 41.9 79 49.7 
D6 N 2 6.7 17 23;0 19 18.3 1 2~9 31 25.o 32 20.1 
MO 13 h3.3 31 5o.o 50 48.l 7 20.0 hl :33.J. 48 30.2 
y 16 53.3 34 45.9 50 48.1 25 71.4 96 77.4121 76.1 
T1l M 2 6.7 12 16.2 14 13.S 2 5.1 6 4.8 8 5.o 
NO 12 40.0 26 37.8 40 38.5 8 22.9 22 17.7 30 18.9 
y 24 ao.o 46 62.2 70 67.3 ,30 85.7 1cn. 81..5 133. 82.4 
D8 N 1 3.3 .3 4.1 4 3.8 2 5.7 4 .3.2 6 3.a 
MO 5 16.7 25 33.8 30 28.8 3 8.6 l.9 15.3 22 13.8 
y 4 13.J 10 13S 14 1.3~5 4 ll.4 6 4.8 10 6.3 
N 11 36~7 35 47.3 46 44;2 20 57~1 97 78.2117 73.6 
NO 15 5o.o 29 ,39.2 44 42.3 ll 31.4 21 16.9 .32 20.1 
y .•.,.3 10.0 18 24 • .3 21 20.2 1 2.9 16 12.9 17 10.7 ~· 
E2· N lh 46.7 30 40.S 44 42~.) 24 68.6 93 75~0 ll7 73.6 
NO 13 43.3 26 35.1 39 37.5· 10 28.6 15 12.1 25 15.7 
y 3 10.0 23 31.l 26 25.o 3 8.6 35 28.2 .38 23.9 
E3 M 14 46~1 26 35~1 40 38~5 22 62.9 59 47.6 81 50.9 
NO 13 43.3 25 33.8' 38 36.5 J.O 28.6 30 24.2 40 25.2 
TABLE VIII (Continued) 
I 0 
T p Conmiuni.ty CI Commmity CII 
E I Ad- 24 St - 123 T-147 Ad - 62 St"!" 98 'f - 16o 
M M r % r % f % f $ t % f % 
y 16 66.7 62 5o.4 78 5.3.1 55 88.7 90 91.8 116 90.6 
Al. N 5 20.a 24 19.5 29 19.7 2 3.-2 3 3~1 5 J.1 
NO 3 12.5 31 30.1. 40 21.2 s 8.1. 5 5.1 10 6,.3 
y ll 45.·a 42 34~1 53 36.i 46 74.2 .54 55.l 100 62.5 
A2 u 3 12.·5 12 9.8 J.5 10.2 1 1.6 8 8.2 9 5~6 
NO 10 h]..7 69 56.J. 79 53.7 J5 24.2 36 36.7 51 31.9 
I 17 70.8 88 71.5105 71~4 ~8 93.5 76 ·17.6 134 83.8 
A3 M 0 0 4 3.3 4 2.7 1 1.-6 3 3;1 4 2., 
NO 7 29.2 31 -~.2 38 25.9 3 4.8 19 19.4 22 13.8 
y 17 10.a 68 55.3 85 57.8 56 90.3 81 82.,7 137 85.6 
A4 N 3 12.5 2.3 18.7 26 rt.-1 l. 1.-6 5 5.1 6 3.8 
MO 4 16.7 32 26.0 36 24.5 5 8.1 12 12.2 17 +0.6 
y 19 79.·2 77 62,;6 96 65~J 59 95.-2 84 85.1143 89.4 
A5 M 1 4.2 23 10.7 24 16 • .3 2 3.,2 4 4.1 6 3.8 
MO 4 16.7 23 .18.7 27 18.4 1 1.6 10 10.2 11 6.9 
y l5 62;5 68 55.3 83 56.5 58 93.-5 85 86.7 143 89.-4 
A6 M 2 8.,3 18 14.6 20 13.6 1 1.6 3 3.1 4 2,5 
MO 7 29.2 37 30.J. 44 29.9 .3 4.8 10 10.2 13 a.1 
y 13 54.2 44 35.B 51 38;8 41 66~1; 47 48;0 88 55.o 
A7 M 2 8.3 16 13.0 18 12.2 4 6.5 7 7.J. ll 6.9 uo 9 37.5 63 51.2 72 49.0 17 27.4 44 45.o 6J. 38.l 
y ll 45~8 75 61.0 86 58.5 54 87~1 81. 82.7 135 84.4 
AB N 5 20.8 26 21~1 31. 21~1 2 3 .. 2 4 4.1 6 .3.8 
NO 8 33.3 22 17.9 .30 20.4 6 9.7 13 13.3 19 11.9 
y 17 70.8 91 74.0108 73.5 47 15.B 82 83i1129 80.6 
A9 N 2 B.3 18 14.6 20 13.6 3 4.8 5 5.1 8 5.o 
MO 5 20.8 14 11.4 19 12.9 12 19.4 11 11..2 23 14.4 
y 10 41.7 li1 33.3 51 34.7 45 72.6 69 70.4 11h 71.3 
AlO N 6 ~.o 27 22.0 33 22.4 4 6.5 5 5.J. 9 5.6 
MO 8 3.3.3 55 44.7 63 42i,9 13 21.0 24 24.5 31 23.1 
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TABLE VIII (Continued) 
I 0 
T p Community CI Community CII 
E I Ad - 24 St·- 123 T -147 Ad-62 St - 98 T - 160 
l.:I N f % f % :r f % .r d t % p .ii. /fJ 
y JS 62~5 86 69.9 laL 68.7 60 96.8 97 .99.0 157 98.l 
All N .3 12.5 13 10.6 16 J.0· • .9 0 (} 1 1.0 J. o.6 
?IO 6 25.o 24 19.5 .30 20.4 ·2 3.2 0 o· 2 1.3 
·y 2 8.:3 24 19.S 26 11.1 10 16.l 19 19.4 29 18.l 
B1 N lO h:L-~7 67 54;5 11 .52:.4 28 45.2 65 66-..3 93 58.i 
NO 12 5o~p 32 26.0 -1th 29-.,9 24 .38.7 14 14.3 38 23.8 
y 2 0.3 23 18.7 25 17.0 5 a.1 6 6~J. l.l 6.9 
B2 R 14 58.3 76 61.8 90 61.2 ht: 74.2 84 85.7130 81..3 
NO 8 33.3 24. 19-.5 J2 21-.a ll 17.7 8 -s.2 19 11.9 
y 7 29.2 50 )J.0·.7 157 38.8 7 12 1:z.2 19 u~-9 
B3 Ii 9 37.S 38 30.9 47 .32.0 27 43.5 73 74.5100 62 • .s 
NO 8 33 .• 3 3S 28.5 43 29.3_ 2·a 45.2 1.3 13.3 hi 25.6 
y 13 54.2 92 74.8105 71.4 24 )8.7 54 55~1. 78 48.8 
CJ. M 2 a.3 12 9.,8. l4 9.5 18 29.0 19 .19.4 31 23.1, 
NO 9 31.5 19 15.4 28 19.0 20 32.3 .25 2S.5 16 28.l 
y ll 45.8 92 74.,e 103 70.1 15 24.2 63 64.3 78 48.8 
C2 11 3 12 .. 18 llh6 2l 14.,3 2.3 37.1 27 27.6 50 .31.3 
NO 10 41.-7 13 10.6 23 15.6 24 38.;7 8 a.2 .32 20.0 
y 13 54.2 ·72 SB.5 85 51·,6 29 46.8 54 55.l 8) 51.9 
C3 N 3 12.5 25 20.3 28 19.0 ll 17.7 18 10.4 29 18.l 
NO 8 33.3 '26 21.1 34 23.l 22 35.5 26 26.5 48 30.0 
y 13 54.2 77 62,6 90 61.2 18 29.0 38 38.B 56 35.o C4 N' 5 20.8 14 ll,4 19 12.9 14 22.6 29 29.6 43 26.9 
NO 6 2s.o 32 ·26.0 38 .25.9 30 48.4 . .31 .31.6 61 38.1 
y 11 45',8 74 60,2 85 57.8 31 5o.o 56 57.1 87 54.4 cs u 3 12.5 19 15.4 22 15.o 8 12.9 22 22.4 .30 18.8 
NO 10 41.7 30 24.4 40 27.2 23 37.l. 20 20.4 43 26.9 
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TABLE VIII (Continued) 
I 0 
T p Comnmni ty CI Community CII 
E I Ad - 24 St - 123 T -.147 Ad-62 St - 98 T - 160 
}! N f % :f % f % r % f % f % 
y 14 58.j 59 li.8.o 73 49.7 53 85.5 92 93.9145 90.6 m it 4 16.rf 26 21.1 30 20.4 2 3.2 3 J.1 5 3.1 
NO 6 2,.0 38 30.9 44 29.9 7 ll.3 .3 ,3.1 10 6.3 
y 7 29.2 34 27.6 41 27.9 46 -74.2 60 61.2 106 66.3 
D2 N 6 ~.o. 43 35.o 49 "33.3 2 3.2 12 12.2 I4 8.8 
NO 11 45.0 46 37.4 51 38.8 14 22.6 26 26~5 40 25.o 
y .ll 45.8 26 21.1 37 25.2 5~ 83.9 80 81.61.32 82.5 
DJ M 8 33.3 47 38.2 55 37.4 2 J.2 5 5.1 7 4.4 
NO 5 20.8 ,o 40.7 55 37.4 F 12.9 13 13.3 2l 13.1 
> 
y 15 62.S 68 55.3 83 56S 55 88.7 89 90.8 144 90.0 D4 N 7 29.2 28 22.,8 35 23.8 2 3.2 li 4.l. 6 3.8 
NO 2 8 • .3 27 22.0 29 1.9.7 5 e.1 5 5.1 10 6.3 
y 13 54.2 64 52.0 77 $2.4 53 85S 76 77 .6 129 80.6 
D5 N 4 16.7 24 19.5 28 19.0 2 .3.2 7 1.1 9 5.6 
NO 7 29.2 35 28.5 42 28.6 7 11.3 15 15.J 22 13.8 
y 9 37.5 :38 30.9 47 32.0 li5 72.6 68 69.4 ll.3 70.6 
D6 M 8 33,3 37 30.1 16 30.6 0 0 6 6.1 6 J.8 
MO 1 29.2 48 39.0 55 37.4 17 27.4 24 24.5 41 25.6 
y 9 37.,5 44 3S.B 53 36~1 42 67.7 64 65.3106 66.3 
N 7 29.2 22 17.9 29 19.7 4 6.5 5 5.1 9 5.6 no 8 33 • .3 57 46.3 65 44.2 16 25.8 29 29.6 45 28.1 
y 16 66.7 64 52.0 80 54.4 56 90.3 89 90.8 145 90.6 
D8 ll 1 4.2 15 12.2 16 10.9 2 J.2 3 3~1. 5 .3.1 no 7 29.2 44 35.-8 51. 34.7 h 6.5 6 6.1 10 6.3 
y 6 25.0 23 18.7 29 19.7 6 9.7 9 9.2 15 9.4 
E1 ti 8 33 • .3 58 47.2 '66 44.9 36 58.l. 10 71.4 lo6 66.J 
NO 10 41,..7 -42 34.1 52 35to4 20 -32 .• 3 19 19.,4 39 24.1, 
y 5 20.8 23 10.7 28 19.0 0 0 6 6.1 6 3 .• 8 
E2 N 10 41.7 57 46.J 67 45.6 42 6·7.7 76 77.6118 73.8 
NO 9 37.5 43 35.o 52 35.4- 20 32.3 16 J.6.J 36 22.5 
y 5 20.a 32 26.0 37 25.2 2 3.2 5 5.1. 7 4.4 
E3 N 11 45.8 49 39.B 60 40.8 39 62.9 76 77.6 115 71.9 
NO 8 33.3 42 '34.l 5Q 34.0 21 33.9 17 17.3 38 23.8· 
-89-
TABLE VIII (Continued) 
Totals 
I II . I.&. II 
Item Opin- N =JOS lf ::.369 ll =674. 
ions f }( f % t % 
Yes 189 62.0 296 80.2 485 12.0 
Al. No 43 J.4.1 42 u·.4 85 12.6 
?fo o. 73 23.9 31 8~4 104 J5.4 
Yes 1.34 4.3.9 208 ,6~4 .'.342 50;7 
A:2 ~o 28 .9.2: 39 10.6 67 9.9 
No o. 14.3 46.9 l.22 33.1; 265 39.3 
Ye.s 228 74~8 29.3 79~4; 5ZL 77.3 
A3 No 10 3;.J -.11 3.0 21\. 3.1. 
lfo. O. 67 ·22.0 c,, ,11.6 132 19.6 
Yes 201 6S.9 282 76~4 483 71~1 
No .3.9 12.8 Ul n.;1 80 ll.:9 
No ·o. 6S n.3 li6 12 • .; 1ll 16.5 
Yes· 2ll 69~2 30.3 82~1 51h. 76.J 
AS No 36 11 •. 8 38 10.3 74 11 •. 0 
No o. 58 19.0 28 7.6 86 12.8 
Yes· .199 65.2' 285 11.2 h8h 71.8 
A6 I-Io 31 io.2 36 9.8 67 9.9 
No ()., 1S 24.6 48 13.0 i23 18.2 
Yes 130 42.6 .173 46.9 303 }6.o 
A7 No 35 ll.~ . .35 9:.5 ·70 10.4 
No o. 140 L5.9 161 43.6 .301 h4.7 
Yes 179 58~7 284 77.0 k6.3 68.7 
A8 No 63 20;7 44 J,.l.9 107 15t19 
No o. 63 20.1 hl ll~l lOli JS.4 
Yes 229 75;1 29.3 79.4 522 77.4 
A9 No .33 10.8 32 8.7 65 96 .. 
Moo. 43 14,1 44 11.9 87 121:.? 
Yes 136 h4.,6 242 65.6 378 S6,1 
Alo No. 49 16~1 42 ll.·4 91 13.5 . 
No o. 120 39iiJ' as 23.0 205 30.4 
TABLE VID (Continued) 
Totals 
I II I & II 
Item Q?in- N - 305 M: .369 U:674 
ions r % £ % t: % 
.Yes 222 72.8 295 79.9 517 76.7 
All 1-lo 24 7.9 4:L 11.1 65 9.6 
No Oe 59 19 • .3 33 s.9 92 1.3.6 
Yes 60 19.7 .a4 22.s 144 21.4 
Bl Uo lho 45.9 200 54.2 340 50.4 
No Oo 1$ 34.4 85 23.0 190 28.2 
Yes 45 1.4.8 47 12.7 92 13.6 
B2 No 177 58.0 282 76.4 459 68.1 
r1o o. 83 27.2 40 10.8 123 18.2 
Yes 124 42 • .3 78 21..1 207 30.7 
B3 No 80 26.2 205 55.6 285 42 • .3 
No Oe 96 31..5 86 23.3 182 .'l"/ .O 
Yes 188 61.6 203 55.o 391 5B.o 
Cl.. No 33 10~8 76 20.6 109 16.2 
lio o. 84 27.5 90 24.4 174 25~8 
Yes 194 63.6 214 58.o 408 60., 
C2 No 40 13.J. 90 24.4 130 19.j 
No. o. 71 23.3 65 17.6 l.36 20.2 
Yes 159 52.1 .200. 54.2 359 53.3 
C.3 .Uo 49 16.l 71 19.2 120 17.:8 
No O. 97 31.8 98 26.6 195 2a.9 
Yes 190 62.3 149 40.4 339 50~3 
04 Ho 28 9.2 104 28.2 132 19.6 
No o. 87 28.5 116 31.4 203 30.1 
Yes 169 55.4 228 61.8 391 50.9 C5 }lo 42 13.8 54 14.6 96 14~2 
No o .. .94 30.8 87 23.6 181 ~-9 
TABLE VIII (Continued) 
Totals. .. ·1 II I&: II 
Item Opin- N ·= JOS N:369 N • 674. 
ions i % r :t t d . . JU 
Yes 177 sa.o 287 77.8 h64 ·68.8 
Dl No .42 13.a !i4 n.9 86 12.a 
Moo. 86 28~2. 38 10.3 µ4 10.4 
Yes 113 37.0 2ll s1.2 .;24 48.l. m No 69 22·6 74 20.i J.43 2.1..2 .. 
No o. 123 40·,3 
• • 84 22,6 207 30.1 
:Yes .121 ;9~1 256 69.4 377 ss .• 9 
D.3 Mo 80 26.2 55 14,9 135' 20.0 
·No o. 104 .34.l SB iS.1 .162 24.0 
Yes 188 6l.6 307 83.2 495 7.3.4 
I4 No 55 16o0 29 1,9 84 12.5 
?loo. 62 00.:3 3~ 8.9 95 14.l 
l'es 179 58.7 269 72·,9 .Wi8 66.S 
tJ; }lo 47 15.4. 31 10.0 84 12.5 
No O. 79 '25.9 63 17.l 142 2J.,J. 
Yes ll4 37.4 224 60.7 .336 50.1 
:o6 No 69 .22.6 46 12s ll!> 17.1 
No o. 122 40~0 99 26.8 221 32.a 
.tes 142, 46.6 234 ··p3~4 376 ss.e 
No 46 15.1 li6 12,5 92 lJ.6 
}Joo., 117 38.4 8~ ~-l 2o6 30.6 • • 
Yes 191 62.6 28.3 76,1 ,h.74 70-.3 
D8 No 22 l.i 36 9.8 f,sa a.6 no o. 92 30.2 5o J..3,6 142 21. ... 1 
Yes 47 15~4 .Sh. i4,6 .iOl 1$'.o 
El lfo lh8 48.5 23.3 63.1 .381 56,5 
No o. no ,36.1 82 22.a 192 2a • ., 
Yes 54 11.1 24 6S 78 
E2 No 140 16.9 272 73.7 412 61.1. 
lfo a. ll1 36.4 73 19,8 184 27~3 
Yes 72 23.6 52 :14.1 124 18.4 
E,3 Mo 127 4-1-.6 228 61.8 35.5 52.1 
Ho Oe 106 .34.8 69 24.1 J.95 28.9 
Summary 
Unstructured opinions about the music education pro-
gram 1n three representative communities were elicited 
from a representative sample of the population of those 
communities. The thirty unstructured opinions which were 
common to all three communities were used in an instrument 
designed to measure the strengths of those opinions in a 
representative sample of the population of the three com-
munities f'rom which the unstructured opinions were derived, 
and in a representative sample of three equated communities. 
The data reported 1n this chapter consisted of a list 
of common unstructured opinions (TABIE V), a tabulation of 
rank8 assigned to each opinion aocor~1ng to frequency of 
mention 1n the first survey (TABIE VI), a tabulation of 
ranks assigned to each opinion according to frequency of 
selection in the second survey (TABIE VII), and a summary 
of the responses to each item of' the instrument designed 
to measure the strengths of commonly held opinions in the 
six representative oommun1ties surveyed. (TABIE VIII),. 
CHAPTER IV 
NATURE AND VALIDITY OF SAMPLING DATA 
The data tabulated 1n Chapter III were derived ,.from 
opinion surveys conducted in six communities assumed to be 
representative or typical of the total area chosen for study. 
The communities were selected by agreement of a jurt of qual-
ified experts. The six communities were divided 1nto three 
categories based on high school enrollment in the community. 
TABIE IX 
REPRESENTATIVE COMMUNITms CHOSEN BY JURY 
H. S. Enrollment 















Analysis of Samples for Representativeness 
Samples of the student _and adult population were drawn 
at random for both surveys. In the case of small random sam-
ples the validity of the data 1s contingent partially on the 
representativeness of the sample. The samples were subjected 
to analysis to determine the representativeness o~ the samples 
from which the data of the study were derived. The method or: 
selecting the sample was designed to furnish: samples within 
communities whioh would be proportional to the adult-student 
population of the community, and in which the adult sample 
w_ould be representative of occupational categories chosen for 
stratification., Between communities the samples were to be 
proportional to the popula~,tons sampled"' The total sample 
was to be representative of adult-student population,- and 
the adult portion of the sample was to be represent0:ttve of 
occupational categories in the same ratio as that in which 
the various occupations existed in the totai population sam~ 
pled., 
For purposes of stratification of sample, occupational 
categories were selected as they are reported by the United 
States Census Bureau.; TABIE X provides a list of code num-
















USED FOR STRATIFICATION OF SAMPLES 
Classification 
Professional, technical, and kindred workers 
Farmers and farm managers 
Managers, officials, proprietors, except farm 
Clerical and ~indred workers 
Sales workers 
Craftsmen, foremen, and kindred workers 
Operatives and kindred workers 
Private household workers 
Service workers, except private household 
Farm laborers and foremen 
La.borers, except farm and mine 
Occupation not reported 
TABIE XI is a report of distribution of returns from 
both survf;}ys. Adult returns are categorized by occupation• 
TABLE n 
RETURNS CLASSIFIED· BY OCCUPATIONAL CATFOORIES 
First Surv!! 
Code AI BI OI Total. 
00() h 3 20 27 
.100 \10 10 12 3.2 
200 J.. 7 ·ll 19 
·300 a 2 6 10 
400 ·1 4 7 12 
500 0 6 :17 23 
600 1 l ·2 4 
700-.720 0 0 1 1 
130 0 0 > s : .. 800 0 0 o·· 0 
900 2 6 1 15 m 0 s 4 9: 
·.· .. . . 
Toi;aJ: 
Adults· 21 h4 92 lS7 
Ba.11.otEr 
Mailed 139 364 612 lil5 
%,. Adult. 
Returns .. 15.1 12,1 15 0 14.1 .. .
Total. 
Students ii •·. 26 .. 47 84 
H. s. 
Enrollment. - 74 159 .331 564 .. 
J., $tuden'b 
16.L.. Returns. 14,9 :i:4.·2. 14.9 
Total., Adults 
and Students 32 70 ... 139 2h1 
TABLE XI ( Continued) 
Second Surve;y 
Code- n BI CI All BII CII Total. 
000 2 2 4 4 5 10 27 
100 13 6 -2 l.3 j ·5 42 
200 2 s 3 0 7 13 30 
300 () 3 2 0 0 5 10 
400 l 2 3 0 5 9 ·20 
500 2 4 3 0 ·1 4 ,20 
600 0 2 0 0 :2 6 10 
700 - 720 0 0 0 0 l. 1 2 
730 .o 1 1 0 1 3 6 
800 0 0 0 0 0 0 0 
900 2 3 3 0 2 l ll vvv 3 2 3 0 2 5 15 
Tota:L 
_ Adults -2, .30 24 17 35 62 193 
Ballots 
Mailed 70 182 '.3oS -25~ 309 _ 222 1343 
%, -A.dul;t 
35.3 J.6.5 6 7 14.h. Returns 1.9 • 11.3 27.9 
Total 
Students 30 74 123' 33 1.24 98 482 
H. s. 
Enrollment 74 159 3lL 73 291 301 123> 
%, Student 
ho.5 _ 46.~ Returns 37.2 _ 45.2 u.a 32.6 39.1 
Total., AduJ.ts 
55 - 104 147 50 159 672 and Students 160 
In the first sample-, adult returns represented 14. 1% of 
the ballots mailed,;. Ballots were mailed to one-third of the 
population selected at random·ii The student returns repre-
sented 14.9% of the total high school enrollment of the 
three communities surveyed,. Thus, the total sample in the 
first survey was weighted 1n favor of student representa-
tion over adult representation by approximately three to one. 
Balance could have been restored to the sample by further 
random cast-out of student returns but this was rejected 
because of the relatively low adult response. Since the 
first survey was designed to elicit original opinions there 
would have been no assurance that significant opinions had 
not been lost in reducing the number of student respondents 
to secure a 'statistically representative sample. 
Approximately the same proportions held for eac_h com-
munity sampled in the first survey as was evident in. the 
total sample above. It can be said that the sample drawn 
for the first survey was reasonably representa~ive of the 
sizes of communities involved. 
In the second sample, adult returns represented 14.4% of 
the ballots mailed~ Ballots were mailed to one-sixth of the 
adult population selected at random. The student returns 
represented 39.1% of the high school enrollment. Thus, the 
total sample in the second survey was weighted in favor of 
student representation over adult representation by approxi-
mately twelve to one. Again, the disproportionate student 
response was retained because of the relatively low number 
of adult retiµ-ns • 
The adult returns were n9t proportional to size o:f com-
munity in the second sample, varying from a return of 6.7% 
for community AII to J.5 .J% for community AI~ The student 
returns were reasonably proportional to high school enroll-
ments 1n the six communities surveyed• 
Analysis of Samples for 
Occupational Representativeness . . 
The principal bias occurring in random-sampling by mail 
ballot is often a so-called "upper-level" bias caused by a 
disproportionately high return from occupational,categories 
representing upper income levels; As a further test of 
representativeness of sample the returns from both.surveys 
were categorized by occupations then compared with a distri-
bution assumed to be typical of the area of the study. 
TABLE XII 'Shows the distribution of the population by occu-
pational categories in the six counties in which the six 
communities studied were located. The information was ex-
tracted from the 1940 national census report, the latest 
-
figures available at the time the study was done. 
TABLE III 
l)ISTRIBUTION OF THE POPULATIOl{ OF SIX COUNTIES 
FROM WHICH ·SAMPLES QRE. llRAVffl' 
CC@!tl AI C~,m~ BI Countz OI 
Code N % N $ -ll % 
000 389 5.7 502 5.4 15,398 8.2 
100 2521. 37~1 ·2607 28~1 2.219 l.~2 
200 Slh 7.6 756 a.2 20-960 ll.~2 
300 & 400 5BJ .8;6 750 8.J: 54:lJh 29.0 
500 .40l $.9 551 6.o 21,591 11.6 
600 534· 7~9 162S 17.5 30,436 16.3 too - 120 :194 2.9 29S 3-2 8;693- 4.7 
730 2L1 3.S 428 ·4.6 20,869 11.2 
aoo 1052 15.5 1164 12;6 1,662 0.9 
900 287 4.2 550 S.9 9,638 5.2 vw 83 40 o.4 1,127 o.6 
Totals 6199· 9274 186,193-
Code 
Coun:!:Z AII I jg Oountz BII N . !£ Coun~· en ff j 
000 SBl. s;a 503 a.1 3.36 5.5 
100 2087 21 .• 0 1849 .32.2 2708 44.6 
200 849 B..5 475 s.3 484 a.o 
300 & 400 151.3 15.2· 500 a.1 ,455 1.5 
500 JJ.41 11.5 370 6.h 325 5.3 
600 W.3 14.2 385 6.7 lil? 6 .. 9· 
700 ... ··720 4.39 4;4 243 4.2 144 2.4 
730 590 5.9 281 4.9 212 3.5 
800 721 1.2 784 13.6 677" ll.l 
900 524. 5;3 303 5.3 2hl 4.0 vvv 91 0.9 51 1.0 76 1.3 
Totals 9949 5150 6075 
-99-
... 100-
Figures for Clerical Workers (300) and Sales Workers 
(400) were reported in the source as a combined Clerical and 
Sales category, This procedure was followed in treating the 
data of the study, In establishing a sample design from the 
census information, cou:p.ty CI in which commµnity CI was 
located was rejected as atypical of the area of the study. 
The occupational distribution 1n that county would not be 
representative of the communities from which the sample was 
drawn. 
In comparing the distribution of returns by occupational 
categories with the distribution of the population 1n those 
categories the significance of the difference between per-
centages was determined using the formula: 
where t1 is the number of individuals in a given occupa-
tional category according to census figures; t 2 is the number 
of adults responding in that category. 
The value of X when referred to the normal scale indicated 
the level at which the difference between the two percentages 
-101-
was significant~ It was necessary to combine categories 100 
(Farmers and farm managers) and 800 (Farm laborers) ;since 
none ·of the re:turns l,ndicated a distinction. It was assumed 
that farm own.er~, .managers, and laborers indicated their 
occupation simply as Farmer on th~ returns, 
TABLE XIII 
COMPARISON OF ADULT SAMPLE BY OOCUPATIOMAL. CATEOORIES, FIRST ~VEY, 
-jf-n:'H :OCCUPATION¥, DISTR:J:BUTION IDR l!'IVE COUNTIES . . 
Levt;tlof signifi~ance 
Code t1 t2 ti/n1 t2/n2 X of difference 
000 2m 27 .oSB9 .1824 6.35 .. 01 
1-800 178.32 32 ;4542 .2162 18.40 .Ol. 
200" 3078- 19 .0784 ~1284 2.26 .cs 
3-hOO 3am. 22 .0968 ~486 2~13 ~05 
500 '2893 2.3 .crr31 ;1554 ·3~79 .01 
600 4374 4 ~lllh. .0210 .3~26 .01. 
7-720 llL5 1 ~0335 ~0018 1~80 -730 1752 5 ~0446- .0338 0~64 -· 900 190? 15 .o4B5 .J.OJ.h 2.99 .01 
N 39261'148 
The results reported. above 1nd1cated that the adul.t 
sample differed s.ignif1cantly from the population distribu--
tion in five occupational categories. The return was dis-
proportionately high in categories 000 - Professional and 
technical, 500 - Craftsmen and foremen, and 900 - Laborers. 
The return was deficient in categories 1-800 - Farmer and 
farm labor1 and 600 - Operatives (semi-skiiled labor). 
TABLE XIV reports the results of a comparison of the 
sample drawn 1n the second survey with the occupational 
distributi.on for five counties. In this table, t 2 is the 
number of adult returns in each occupational category from 
the six communities surveyed. 
TABLE XIV 
COMPARISON OF ADULT SAMPLE BY OCCUPATIONAL CATEGORIES., SECOND SURVEY, 
.}ttTH OCCUPATIONAL DISTRIBUTION J!OR FIVE COUNTIES 
Level of significance 
Code ti t2 ti/ni t2fn2 X of dii'.ference 
000 231.J. 27 .0589 .1517 $~23 .01 
1-800 17832 42 .4542 .2360 5.84 .01. 
200. 3078 ,30 .0184 .168$ ~36 ;01 
'3-400 3801 30 .0968 .1685 .3.;17 ;01. 
500 289.3 20 .0737 ~1123 1.96 .05 
600 4374 10 .JJJ.4 .0562 2.34 .o5 
7-720 1315 2 ~0335 .0112 1.65 -730 1752 6 .0446 ~0331 0;22 -900 l9o5 ll .0485 ~0618 0.82 ·-
N 39261178 
The results reported in TABIE XIV indicated that the 
adult sample from the second survey was biased in favor of 
categories 000 - Professional and technical, 200 - Managers~ 
officials, and proprietors, and J00-400 combined - Clerical 
and sales. It was deficient in returns from farmers and farm 
laborers. 
The bias in both samples was the bias anticipated in 
random sampling by mail ballQt. Originally it was intended 
that this bias could be corrected by random cast-out of bal-
lots. Because of the low percentage of adult returns it was 
felt that adequacy of sample would be sacrificed for statis-
tical representativeness if this procedure were to be followed. 
Analysis of Samples for Homogeneity of Response 
Since the samnle was partially representative it was 
possible to compare the responses of non-representative cate-
gories for homogeneity of response, then compare the respon-
ses of non-representative categories ""[1th those of categories 
known to be representative for significant differences. The 
rationale underlying this step was based on the logical 
assumption that if there was no significant difference be-:-
tween the responses of non-representative categories it indi-
cated sufficient homogeneity of re~ponse to warrant the fur-
ther assumption that the pattern of response was independent 
of the number of respondents in the non~representative cate-
gories. Then, if there was no significant difference between 
the responses of representative categories assumed to be 
valid on the basis of representativeness, and the responses 
of non-representative categories shown to be homogenous, it 
would indicate, in a measure, validity of response for the 
total sample. 
The test for homogeneity of response among non-represen-
tative categories was based on the test for differences be-
tween percentages. The responses chosen to be tested were 
the most frequent responses to ea.ch 1 tern of the questionnaire 
used in the second survey. Four separate tests of signifi• 
canoe were calculated in which each of the four non-
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000 vs. 100 + 200 + J-400 
100 vs , 000 + 200 + J-400 
200 vs. 000 + 100 + 3-400 
J-400 vs. 000 + 100\.' -t 200(: 
A summary of the tests for homogeneity of response is 
reported in TABLE XV. The results are reported by item• 
response tested,. and level at which differences were signifi-
cant. 
The results of Test I indicated that there was no signi-
ficant diff~rence :between the responses of Professional-
Technical and the combination of Farmers;• Managers-Officials-
Proprietors,- and Clerical-Sales.; Test II indicated that 
Farmers differed significantly from the combination of the 
other three categories on the responses to four test items 
out of thirty., Test III showed a significant difference of 
response on two items :for Man._ageri=z-Officials compared with 
the residual combination. A significant difference of re-
sponse was evident on only one test item .when the CJ.erical-
Sales category was compared with the other three (Test IV). 
The above results were accepted as indicating that 
there was sufficient homogeneity of response among the non-
representative categories to warrant the assumption that the 
response ·from individuals composing those categories would 
not be affected materially by an increase or decrease in the 
size of sample representing the categories in question. In 
other words, the tests of homogeneity provided a test of 
-10,-
TABLE XV 
RESULTS OF TESTS FOR HOMOGENEITY OF RESPONSE 
Response Level ot significance of dif.ference. 
Item tested Test I Test II· Test III Test IV 
Al Yes --· ;01 ;01. ... .o;, A2 Yes - .o5 .os -A3 Yes - -· - -A4 Yes - ;01 - -AS Yes: - .OJ. ;os -A6 Yes ~Ol. .os .05 
Al Yes - - ... -AB Yes - .bl. A9 Yes - - - -AJ.O Yes - - ·- -All Yes - -- .os .01. 
m. No· - ... ... -132 No - .os .os -133 No' ·- - - -
01 Yes - - - -02 Yes - - - -C3 Yes - -C4 Yes - - - -cs Yes .o5 - -
m Yes - ;o5 - -D2 Yes - .os - -D3 Yes - .o5 - -lll; Yes - - - -Ip Yes - .os - -D6 Yes - - - -'Ilt Yes - - .05 ·.o9 Yes ·- - - -· 
E1 No - - - -E2 No - - -E3 No - - - -
-106-
representativeness of sample based on similarity of response. 
Next, the responses from the numerically non-representa-
tive categories were .compared with the responses from cate-
gories shown to be representative of the occupational distri-
bution of the area. The same procedure was employed as 
above. Here the responses from categories 000, 100, 200, 
and J-400 were pooled on the basis of homogeneity and com-
pared with the responses from categories 500, 600, 700, 730, 
and 900 pooled on the basis of representativeness of sample,.,. 
TABLE XVI 
.RESULTS OF TESTS FOR SIGNJ.FIOANT DIFFER.1!.,IDES OF RESPmJSE Bffii.EEH 
NO~B.EPRF..SEIWATIVE .AJID REPRESEh"TATIVE OOCUPA'i'IOMAL GATIDORIES 
Response Level of signi.f- 1?.e$ponse Level of signif-
Ite.,i tested icant difference Item test.ed icant difference 
Al. Yes - C2 Yes -A2 Yes -- 03 Yes A.3 Yes -- C4 Yes -Ah Yes - cs Yes -AS Yes - DI Yes .os A6 Yes - D2. Yes A7 Yea .01 D.3 Yes "!' 
A8 Yes D4 Yes .($ 
A9 Yes - D5 Yes -Alo Yea - ns Yes -.All Yes .01 Ill Yes ·-Bl Mo - D8 Yes .ro. B2 No - El No -BJ No .05 E2 No 
Cl. Yes - E3 No -
The results reported in TABLE XVI indicated that there 
was a significant difference of response on three items out 
of thirty-. This showed sufficient similarity to warrant the 
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assumption that the total sample of adults responding to the 
questionnaire used 1n the second survey was representative of 
the occupational categories used for stratification of' sample. 
Validity- and Reliability of the Instrument 
Designed to Secure Structured Opinions 
The instrument used to secure the r·esponses which were 
tested for homogeneity and representativeness was devised 
from unstructured opinions elac1ted in the first survey. The 
validity of the data of the second survey 1s partially depend-
ent on the validity of that instrument. A measure of the 
validity of the instrument was secured by comparing the un-
structured opinions secured in the firs't survey. with the 
structured items of the test instrument; both ranked accord-
ing to frequency of mention. TABIB VI, Chapter II,· reported 
the ranks assigned to each item according to frequency of 
mention in the first survey. TABJ:E VII reported the ranks 
assigned to each item in the second survey. Correlation be-
tween ranks was determined by using the formula: 
TABIE XVII 1s a report of correlations obtained from a 
comparison of item ranks on the total returns from communities 
AI, BI, and CI in the first survey, with item ranks on the 
total returns from the same communities in the second survey. 
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The items were ranked within groups and the correlations are 
reported for each group of items. 
TABI.E XVII 
COPJIBIATION OF ITEM RANKS, SAME COMMUNITIES, 
FIRST AND SECOND SURVEYS 




The relatively high positive correl.at1on for all except 
the 1teJI1.s 1n Group C (changes desired in the music program) 
indicated that the results secured by means of the test 
instrument agreed reasonable with the results of the initial 
survey in whi.ch unstructured opinions were obtained. Since 
the sample 1n both oases was drawn from the same communities, 
validity was claimed for the 1ns·trument on the basis of that 
agreement. 
A measure of the reliab1i1ty of the instrument was 
secured by comparing the results obtained by means of the 
test instrument on equated groups of' communities. Item ranks 
on the total returns ·from communities AI, BI, and CI 1n the 
second survey were correlated w1 th item ranks on the total 
returns from communities AII, BII, and CII in the second 
survey. 
TABLE XVIII 
CORREL/-\TIOM OF ITEM RANKS• EQUATED COMMUNITIES, SEC01.JD SURVEY 
Item groups 
Correlation 




The relatively high positive correlation for all groups 
of items indicated that the results secured with the test 
instrument in communities AI, BI, and CI agreed reasonably 
with the results secured with the test instrument in communi-
ties AII, BII, and CII. Since the sample was drawn from two 
groups of communities selected by jury opinion to be repre-
sentative according to the same criteria, reliability was 
claimed for the test instrument on the basis of that agree-
ment. 
Summary and Conclusions 
The sample from which unstructured opinions were derived 
in the first sur·vey was biased. in favor of student repre-
sentation over adult representation, it was partially repre-
sentative of the oocupational categories chosen for strati-
fication of sample, and it was proportional to the sizes o-r 
the three communities surveyed. The test instrument con-
structed from the unstructured opinions disclosed in the 
first survey was shown to be reasonably valid and reliable on 
the basis of agreement between the structured opinions 
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secured with the instrument and unstructured opinions assumed 
to be valid; and on the basis of agreement between structured 
opinions secured with the instrument 1n equated communities. 
The sample from which structured opinions were derived 
in the second survey was biased in favor of student repre-
sentation over adult representation, the adult portion of the 
sample was not proportional to community size but the student 
portion of the sample was proportional between communities, 
and the total sample was reasonably representative or occupa-
tional categories chosen for stratification of sample. 
It was concluded that the data derived from the student 
sample in six communities could be pooled for further study 
without limitation. The data derived from the adult sample 
was -pooled on the assumption that lt satisfied all cr1 ter1a 
established for validity in this study with the exception o.f 
representation according to size of community. 
CH.APTER V 
ANALYSIS OF DATA 
The data used for purposes of analysis and comparison 
consisted of the following: 
1. Unstructured opinions disclosed by the first sur-
vey, common to the three communities surveyed, as 
reported 111 TABLE IV, Chapter II. 
2. Ranl{ order of unf,tructured opinions determined by 
frequency of mention in the three communities 
surveyed as reported in TABLE VI, Chapter III. 
3. Rank order of structured items derived from un-
structured opinions determined by frequency of 
selection in the second survey of six communities 
as reported in TABLE VII, Chapter III. 
4. Strengths of common opinions within the six com-
rnuni ties indicated by responses to each struotur.ed 
item 1n terms of agreement, disagreement, or lack 
of opinion as reported in TABIE VIII, Chapter III. 
Unstructured Opinions 
The first phase of the study disclosed some common 
opinions about the music education program in three selected 
communities. Since the three communities were chosen to be 
representative of all the communities in the area stud1ed1 
and since the sample was shown to be reasonably representa-
tive of the population of that area, it can be as~umed that 
the opinions expressed were representative of the area of 
study. 
On that basis. general observations can be made about 
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the common unstructured opinions expressed• 
1. Public school music should attempt to provide maxi-
mum opportunities for particfpa;1on. This was indi-
cated in three opinions: as one ,'pf the things most 
liked about the school music pr9gram, as one of the 
things disliked, and as a change to be made. It 
could be implied in the opinions relative tq the 
need for better equipment and facilities. 
2.. The population surveyed was appreciative of the band 
concerts, band shows at athletic events, and other 
programs presented, and desirous that more public 
concerts and,programs be presented. 
J. The initial survey indicated that the public was 
aware of the type, variety, and quality of music 
used. One opinion expressed approval of the fact 
that a variety of music was used, including both 
popular and classical. Another opinion was criti-
cal of the choice of music. A third opinion stated 
a desire that more well-known music be used, speci-
fying popular, folk, and/or 11hill-billy." 
4. An opinion closely related to those mentioned above 
was the desire that the school place more stress on 
teaching appreciation of music. This might have 
been interpreted' as being somewhat contradictory of 
the request that more well-known music be used. Or, 
it might have represented an awareness on the part 
of a segment of the population of the importance of 
teaching children to be consumers as well as per-
forming participants. 
5. In general, the public expressed some degree of 
approval of the music teachers, felt that the music 
program was being conducted efficiently, commented 
specifically on the contribution made by the high 
sch9ol band to community affairs, and appreciated 
the fact that children learn to sing and play 
instruments. 
6. The importance of the ability of the teacher to 
maintain discipline was evident since opinions rela-
tive to that ability were advanced in three differ-
ent categories of the initial survey. 
7. Among the things liked about the teacher were general 
personality, teaching ability, general qualifications 
as a musician, sincerity and genuine interest, under-
standing of individual differences, patience, and a 
cooperative attitude. This was as might have been 
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expected. The omissions might be considered to be 
more significant. No specific reference was made 
to the ability of the teacher as a performer, not . 
even as an opinion mentioned only once. In general, 
the emphasis was on personality traits and general 
characteristics rather than specialized musical 
skills. 
8. The principal criticisms of' the music teacher; in 
addition to lack of ability as a disciplinarian, 
were also concerned with personality traits. A 
few of the respondents in each community· felt that 
the teacher was too critical and outspol<:en, too 
strict, tactless, or prone to lose patience and 
temper too easily. 
The unstructured opinions discussed briefly above were 
impo~tant chiefly because they were freely expressed, and 
because they were common reactions of three distinct segments 
of the population to three d1f'ferent music education programs. 
Thus, they represent partially the attitudes of the public 
toward music 1n the sohools. Further analysis of thi, data 
derived from studies based on these unstructured opinions was 
necessary before any conclusions could be drawn. 
Rank Order of Unstructured Opinions Determined 
by Frequency of Mention 
In the preceding section, the unstructured opinions were 
considered solely as discrete items without reference to 
their comparative weights. Some estimate of the relative 
importance of each opinion was indicated by ranking them 
according to frequency of mention 1n the total sample. This 
rank order was used in reporting the unstructured opinions 
1n TABLE IV, Chapter II. 
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The rank order of each opinion was determined for each 
of the three communities participating in the initial survey. 
This was reported in TABIB. VI; Chapter II!. The opinions 
were identified by the group number assigned to the survey 
1 tern derived from each unstructured opinion. These rank 
orders were compared by communities. 
Group A consisted of things liked about the way music 
was. taught in the schools. The .items ranked first, second, 
or third in each comnru.nity were as follows: 
Community AI - Items A5, A9, Al 
Community BI - Items All, A9, Al 
Community CI - Items A9, A8, A5 
One ,.tern (A9) was ranked among the top three in all three 
communities: There is opportunity for every child to take 
in music activity !'.!h2. wants .E?• 
Item Al ranked high in communities AI and BI: have !!:. 
fine music teacher. The teacher in community CI was not re-
hired at the end of the school year during which this survey 
was made. 
Item A5 was considered important 1n communities AI and 
CI: The music department presents interesting and enter-
taining programs. The quality of programs presented by the 
music department of ~he h1gh school of community AI, the 
smallest community, was considerably inferior to that of 
community CI. Thi13 comparison would indicate in some measure 
that -community approval of a music program is not predicated 
entirely on the aesthetic excellence of the out-put. Nor, as 
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was evident in community CI, does approval of the .programs 
presented indicate similar approval of the teacher responsible 
for those programs,. 
.In community BI item All ranked first: ~~!,very 
good high school~- Of the three schools participating in 
the initial survey this was the only one employing separate 
111,strumental and vocal teachers. The band director had 
developed a strong instrumental program and was well-liked in 
the coramunity. 
The items receiving the lowest ranks in each community 
were: 
Community AI - Items A2, AJ, A4, A6, A7, AlO (equal 
ranks) 
Community BI - Items AJ, AlO, A2, A7 
Community CI - Items A3, A4, A6, AlO (equal ranks) 
Two items ranked among the lowest in all three communi• 
ties: item AJ - Children leP-rn t-0 r::ing and/or ulay instru-
ments; and, item AlO - teacher 1:.§; fil. good disciplinarian. 
Of the items in Group B, things disliked about the way 
music is taught in the schools. item BJ ranked first in 
communities BI and CI, and second in community AI: _Q!!r. 
school does not enough equipment 9£. good facilities fQ!: 
music program. This opinion gains some added measure o~ 
Significance when considered in conjunction with the second 
of the three common opinions in this category, item Bl: 
There is not enough opoortunity fQ.!: all children_]_Q take 
part in music activities ?!.hQ. to. 
In direct opposition to this was the opinion which 
ranked first in all three communities in Group A to the 
effect that there was an opportunity for every child to par-
ticipate who wanted to (item A9) • This opinion was advanced 
by more than three times as ma11y respondents as those who 
supported the contradictory item BI. It should be noted 
also that the frequency for item BI varied inversely with the 
size of the oommunity. This would indicate that the smaller 
community does not provide opportunities for participation 
proportional to those provided by the larger communities. 
This would be a reasonable assumption, but from it there 
would follow logically the assumption th.at an expression of 
need for increased facilities and equipment should also vary 
inversely with the size of the community. This was not true 
1n the case of item BJ in which an opinion with reference to 
inadequacy or facilities and equipment was proposed by more 
cases 1n the largest community. Until later quantitative 
analysis of data secured in the second survey provides a 
basis for generalization, it can be said that the preceding 
qualitative comparison might indicate that a segment of the 
population had expressed a desire for an augmented program 
with corresponding increase in facilities independent of its 
opinion about the adequacy of the program at present. 
The third opinion in Group B was also contradictory of 
one of the high ranking opinions 1n Group A, item B2: The 
mus 1c lacks variety. .Q!: .!!'! .Q!. poor auali ty. Opinion was' 
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equally divided on this item both in the totals and in com-
munity comparisons. 
In comparing by communities the rank order of items in 
Group C, changes desired in the music education program, fur-
, 
ther emphasis was added to opinions already noted. An expresed 
need for more opportunities for participation (item CJ) 
ranked first in community AI, second in community BI, and 
third in community CI. 
The corollary of this, that the school should provide 
better equipment and facilities (item C4), ranked fourth in 
community AI, first in community BI, and second 1n community 
CI. The only generalization possible on the basis of the 
data up to this point was that these two items apparently 
were of primary concern to the respondents comprising the 
initial sample. 
Group D consisted of things liked about the musio teaohen 
The items ranked among the top three in each community were 
as follows: 
Community AI - Items D7, D4, D8 
Community BI - Items Dl, D2, D5 
Community CI - Items D8, D4, D5 
None of the items was common to all three communities. Three 
items were common to two communities: 
Item D4 - Our music teacher has !! fine nersonality. 
Item D8 - Our teacher is well-qualified. 
Item D5 - Our teacher is sincere, has genuine interest 
in music and in individual pupils. 
The lowest ranking itemll in each community were: 
Community AI - Dl, D2, DJ, D.5, D6 
Commun1 ty BI - D8, DJ~ D? 
Community CI - DJ, Dl, D2, D6 
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Common to all three communities was item DJ: Our teacher 1l!J!, 
!! cooperative attitude,~ 1s able to secure the cooperation 
of'~ pupils. 
Three 1 tems were common to two communities: 
Item Dl - Our music teacher knows how to teach well. 
Item D2 - Understands individual differences. 
Item D6 - our·teaoher 1§. very patient. 
Of the three opinions in Group E, which was concerned 
with things disliked about the music teacher, the item which 
ranked first in all three communities was item E2: Our music 
teacher J& too critical and outspoken, lacking tact, too 
strict. 
On the basis of a descrip.tive analysis of the rank order 
of unstructured opinions, as determined by frequency of' men-
tion in the initial survey of' three communities, the follow-
ing generalizations seemed warranted: 
1. The desire for increased opportunities for partici.-
pat1on in musical activities ranked high in all 
three communities, and was of prime importance on 
the basis of total response. 
2. The segment of the public sampled. indicated more 
:interest in an extensive program.iof music education 
(desire _for more public performances), than in an 
intensive_ program with emphasis on techniques, 
skills, and appreciations. · 
J. The fact that the teacher is a good disciplinarian 
was appreciated, but was not considered to be of' 
paramount importance. In general, this was true 
also of the public attitude toward efficient con-
duct of the music program. 
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4 The p~blic was more concerned with the perf ormanoe 
aspects of the high school program than with the 
quality and type of music education at the grade 
level. 
5. An evident desire for more variety in the musio used 
was indicated. 
6. The fact that children learn to sing o~ to play 
instruments was e1 ther taken for granted,- or was not 
considered to be very important. 
?. The personality of the teacher was the most impor-
tant item in determining public reaction.to him as 
an individual and to his work. 
8,. Less emphasis was placed on such qualifications as 
ability to teach and general musicianship. No men-
tion was made of specific skills. 
Rank Order of Structured Items Derived from 
Unstructured Opinions Determined by Frequency 
of Selection 1n the Second Survey 
From the unstructured opinions considered in the preced-
ing section thirty test ~terns were derived, each item de-
signed to elicit the original opinion. Each respondent was 
asked to select the one item in each group which he consid-
ered most important of those presented in the group. On the 
basis of frequency of selection it was possible to rank 
items within groups 1n a manner comparable to that used in 
ranking the original opinions in the first survey by fre-
quency of mention. The ranks so obtained were reported 1n 
TABLE VII, Chapter III. 
From the ranks assigned on-the basis of total scores for 
the six communities surveyed,- it was possible to arrange the 














What do you like about the way music is taught 
in your schools? 
-.There is an opportunity for every child to 
take part in some music activity who wants to. 
- A variety of music is used, both popular and 
classical. 
- We have a very good high school band. 
- The music department presents interesting and 
entertaining programs. 
- We have a fine music teacher { or teachers)• 
- The high school band takes part in community 
affairs. 
- Children learn to sing and/or play instru-
ments. 
- In general, music 1s taught and conducted 
efficiently. 
- We have good instruction for beginners on 
instruments in the elementary grades. 
- The teacher is a good disciplinarian. 
General music is taught well in the elementary 
grades. 
When this order is compared with the item order from the 
first survey it should be noted that item A9 (opportunity for 
participation) ranked first on both surveys, and that the 
frequency 1n both cases was far in excess of the frequency of 
response to any other single item. Items AB (variety of 
music used) and All (good band) ranked high on both surveys. 
Item A5 (good programs) shared third rating with A8 on the 
first survey~ and was fourth on the second survey. Thus, 
there was good agreement on the top items 1n both surveys. 
Item AlO (good disciplinarian) was relatively unimpor-
tant in both surveys. Items A2 and A?, both referring to the 
grade school program, were low on both surveys. 
Group B: What do you dislike about the way music is 
taught in your schools? 
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B3 - Our school does not have enough equipment or 
good facilities for the music program. 
Bl ... The1•e 1s not enough opportunity for all the 
children to take part 1n music activities who 
want to. 
B2 - The music lacks v~r1ety; or 1s of poor quality. 
When compared with·the results of the first survey, the 
1 tem order for Group B showed that in spite of extreme va.ria-
t ion in local conditions the need for more equipment and 
facilities was considered most important in both surveys. 
Group C: What ·changes would you like to see in the way 
music is taught in your schools? 
C2 - More wel.1-known music should be used - populart 
folk, and/or hill-billy. 
c5 - Teachers should put more emphasis on teaching 
children to appreciate good music. 
C4 - The school should provide better facilities and 
equipment for the teaching of mu.s10. 
CJ~ More opportunities should be provided for more 
children to take part in some music activity. 
Cl ... The music groups should present more public 
programs. 
Here there is no significant agreement between the 
order of items in the two surveys. This was evident also in 
the correlations reported 1n TABIES XVII and XVIII, Chapter 
IV. It must be concluded that the f'1ve 1 terns in Group C 
represent common opinions as to changes necessary in the way 
music 1s taught, but th~t priority of item is dependent m~re 
upon local conditions than was evident in any of the other 
four groups. 
Group D: What do you like about your music teacher and/or 
the way he/she teaches? · 
·' 
DB - Our teacher is well-qualified, knows a lot 
about music, and is a good musician. 
D4 - Our music teacher has a fine p~rsonality in 
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general~ 
Dl - Our music teacher knows how to teach \;'1ell, does 
good work, and gets results. 
D5 - -Our teacher is sincere, has a genuine interest 
1n music ap,d in individual pupils. 
D6 - Our teacher 1s very patient. 
DJ - Our- te.acher has a cooperative attitude, and is 
able to secure the cooperation of' t_he pupils. 
D2 - Our teacher understands individual differences 
and 1s able to· get the most out of individual 
pupils. 
D? - Our teacher is a good disciplinarian. 
Items D4 (personai1ty )-, Dl (ability to teach), and I>8 
(well-qualified) ranked high on both surveys. Items D2 
(understands 1nd1v1dual differences) and DJ (cooperative 
attitude) were low on both surveys,. Item D7 (disciplinary 
ability) which ranked fifth on the first survey was lowest in 
the group on the secoild survey. 
Group E: What do you dislike about your music teacher 
and the way he/she teaches? 
E3 - Our teacher loses patience and temper too 
easily. 
El - Our teacher 1s a poor disciplinarian. 
E2 - Our music teacher 1s too critical and out-
spoken, lacking tact, too strict. 
Items El and E2 were selected by the same number of 
respondents on the second survey" Item EJ was selected by 
almost as many respondents as El and E2 combined. Item El was 
lower on both surveys which would indicate, 1n a sense, that 
either of the other items was considered to be more important. 
Because of the relatively high correlation between the 
responses of the same communities on first and second sur-
veys as reported 1n TABIE XVII, and equated ~ommun1t1es on 
the second survey as reported in '!'AB.LE XVIII, it was deemed 
unnecessary to undertake any further analysis of item ranks 
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by separate communitie~. The principal result of the analy-
sis of total responses undertaken in this !3eotion was a 
strengthening and confirmation of the generalizations ad-
vanced on the basis of the responses in the first survey. 
Strengths of Common Opinions 
From the second survey of all six communities data was 
obtained relative to the strengths of each opinion. This 
data was reported in TABLE VIII, Chapter III. The responses 
to each item were reported by frequency and percent of total. 
This section 1s devoted to an analysis of each item in terms 
of the most frequent response as indicated by the totals for 
the six communities. Because the sample was not propor-
tionately representative of the adult-student population, 
gross differences between adult and student response are 
noted., 
lli1!! Al: We fine music teacher (.Qr.. teachers). 
The percent of the total sample who responded YES was 72. 
The percent who responded YES in each community was as 
follows: AI - 8J.J, BI - 63.5, CI - 53.1, AII - 6.o, 
BII - 93.1, CII - 90.6. 
In community AI 97% of the stuaents responded YES as 
compared with 67% of the adults. A criticism advanced by 
adults in this community was to the effect that the teacher 
"did not try to-be friendly with townspeople." It is signif-
icent to note that the student response to almost all of the 
items of the instrument was more favorable than the adult 
response, indicating that a certain amount of "halo" effect 
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was operative based upon the evident popularity of the teacher 
with the students. 
In community BI the situation was reversed . ., The teacher 
was a gregarious individual who made a deliberate point -of 
emphasizing public relations 1n his instrumental music pro-
gram. 
The teacher in community CI was well.-qualified, respec-
ted, but unpopular. He was not re-hired at the end of the 
school year in which this survey was made. 
The teacher in community AII was inexperienced and 
unpopular. He was not re-hired. 
The teacher in community BII was extremely popular with 
both students and. a.9-ults. Also, the teacher in CII was 
well-liked by the community. 
As in the case of community AI it was noted that the 
dif.ferences between adults and student opinion established 
in the responses to item Al set a pattern which was adhered 
to rather generally in the responses to items which followed. 
Item g: We have .good instruction for beginners .21! 
instruments .!ll elementary grades • 
The percent of the total sample who responded YES was 
50.7. 
The breakdown by communities was: Al - 57.4, BI - 48.1, 
CI-- 36.1, AII - 20.0, BII - 61.6, CII - 62.5. 
The differences between adult and student opinion were 
noticeable on this item in all .six communities. Also, a 
high percentage of responses was in the NO OPINION category. 
It is possible that this indicated a lack of knowledge on 
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the part of the public as to both extent and quality of' the 
grade music program, rather than a withholding of approval. 
Item !J_: Children learn .§1Bg ~/or. instru-
ments• 
YES - 77.3%; AI - 90.7, BI - 71.2, CI - ?1.4, 
AII - 62.0. BII - ao.s, CII - BJ.B • 
. There was general agreement on this item which ranked 
:fifth in importance on the basis of selection. Thus, the 
publ19 expressed approval of the fact that children were 
acquiring musical competencies, but did not consider it to 
be the most important aspect of the music program. 
Item A4: In general, music is taught conducted 
efficiently. 
YES - 71.7%; AI - 77.8, BI - 71.2, CI - 57.8, 
AII - 22.0, BII - 84.J, CII - 85.6. 
The pattern of responses established for item AI was 
evident here with the same factors operative. 
Item M_: The music department presents interesting~ 
entertaining programs. 
YES - 76.J%; AI - 79.6, BI - 69.2, CI - 65.3, 
AII - 28.o, BII - 91.8, CII - 89.4. 
This verified a general comment made earlier to the 
effect that public appr_oval of programs was not proportional 
to the size of the community or the scope of musical activi-
ties within the school. 
A6: high §_2hool takes ,!n community 
affairs. 
YES - 71.8%; AI - 61.1, BI - ?9.8, CI - 56.5, 
AII - 10.0, BII - 86.2, CII - 89.4. 
The responses to this item follow a general pattern 
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evident in the responses to items Al, A4, and A5. 
Item A7: General music 1s taught well in the elementary 
grades. 
YES - 45 .0%; AI - 51.9, BI - 43 .J, CI - 38.8,. 
AII - 22.0, BII - 46.5, CII - 55.0. 
The pattern of responses to.this item compares generally 
to that of the responses to item A2. Both opinions were con-
cerned with aspects of the grade music program. It should be 
noted that the grade n1us:ic was taught by a teacher other than 
the instrumental teacher 1n communities BI, BII, CI, and CII. 
The difference in response to 1 terns A2 and A7 was greatest 1n 
community BII where the grade supervisor was unpopular while 
the instrumental teacher was extremely popular. 
£§.; A variety .Qf. music 1s used, both popular_~nd 
classical. 
YES - 68.7%; AI 72.2, BI - 51.9, CI - sa.s, 
AII - J6.0, BII - 82.4, CII - 84.4. 
This item ranked second in frequency of selection in 
this group. It could be assumed that a proportionately high 
percentage of respondents would agree with th1s item. Such 
was not the case. On seven other items in Group A the per-
cent responding YES was greater. A possible explanation for 
this apparent discrepancy could be that in choosing item A8 
as one of the most important aspects of the music pr9gram 
the respondents were expressing a desired !deal rather than 
advancing an opinion as to the ·relative degree of existence 
of the item L~ an actual program. 
This hypothesis can be tested partially by comparing 
the responses to similar items in different categories. 
Items B2 and C2 are related in intent to item A8. 
Item B2: The music lacks variety • .2E. is of £QQ.!: auality. 
NO - 68.1%; AI - 55.6, BI - 54.8, CI 61.2, 
AII - J2.0, BII - 85.5, CII - 81.3. 
Item B2 is part18 lly a negative statement of item AS. 
Thus, the general agreement between the 1Jo responses to 1 tern 
B2 and the YES responses to item AS tends to substantiate the 
-0pinion that approximately 68% of the total sample felt that 
a variety of music was used in the music education program. 
well-known music should be used - popular, 
folk, and/or hill-billy. 
YES - 60.5%; AI - 50.0, BI 61.5, CI - 70.1, 
A+I - 68.0, BII - 64.2, CII - 48.8. 
Considered in conjunction with the responses to items AB 
and B2, the responses to item C2 indicate that although 68% 
of the respondents agreed that a variety of music was used, 
60% felt that more "popular" music should be used. In other 
words, a considerable segment of the sample felt tha~ while 
a variety of music was used, more variety was desirable par-
ticularly in an increase in the amount of popular music 
used, and that this aspect of the music program was one of 
the most important considerations. 
It sho'.tld. be noted that as regards the response~ to 
item C2 students disagreed with adults in all six communities. 
The students desired more popular music, the aaults tended to 
skirt the issue as evidenced by the comparatively high per-
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centage of MO OPINIOH responses. 
Item~: There is !!!1 opportunity for every child !Q. 
take part in music activity who wants !Q. 
YES - 77.4%; AI - 8J.J, BI - 73.3, CI - 73.5, 
AII - 74.0, BII - 79-9, CII - 80.6. 
This item ranked. first 1n frequency of selection and also 
in terms of percentage of respondents expressing agreement 
with the opinion. That percentage was noticeably high in all 
six communities. As in the case o:f the response to item A.5 
( interesting programs) the opinion expressed was not propor-
tional to the size of the community or the scope of the music 
program. 
The difference between adult and student opinion was 
greatest in community AII. While only 41% of the adults 
agreed with the item, 91% of the stud_ents felt that oppor-
tunlty for participation was available. This was the only 
item in Group A which elicited an enthusiastic response from 
either adults or students in this community. 
The responses to item A9 should be compared with the 
responses to items Bl and CJ which were similar in intent or 
related. 
Item Bl: There l.! enough opportunity for all chil-
dren to take part in music activities who 
want to.- - - -
NO - 50.4%; AI - 42.6, BI - J8.5, CI - 52.4, 
AII - 40.0, BII - 54.7, CII - ,58.1. 
This opinion was the direct antithesis of the opinion 1n 
item A9. Ideally. the negative response to item Bl should 
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have equalled the positive response to item A9. Both respon-
ses should be compared with the response to item CJ. 
Item Q1: More opportunities should be provided f2r. 
children to take part l:!! some music activity. 
YES - 53.3%; AI - 5J.7, BI - 4J.J, CI - 57.8; 
AII - 66.0, BII - 52.8, CII - 51.9. 
From the total response to this 1 tern j_t was indicated 
that 53.3_% of the sample felt that more o-oportunities should 
be provided. But, the response to item Bl showed that 21.4% 
felt that there was not enough opportunity. And, from the 
response to item A9, it can be seen that only 9.6~ felt that 
there was not an opportunity for all to take part. 
Apparently, the discriminatory power of these items was 
low. Yet, it can not be ignored that an opinion about oppor-
tunities for participation appeared in three categories as 
an unstructured opinion, that items based on the opinion 
ranked first in importance in terms of frequency of mention, 
frequency of selection, and highest percentage of response in 
the first category. No specific percentage can be assigned 
to a generalization as to the strength of the opinion itself 
because of the wide variation in respons~ to similar items. 
Item AlO: The teacher 1.§. good disciplinarian. 
YES - 56.1%; AI - 74.1, BI - 43.J, CI - J4.7, 
AII - 14.0, BII - 76.1, CII - 71.3. 
This item was repeated literally in 1 tern D7, and anti-
thetically in item El. 
Item 12.2.: Our teacher is good disciplinarian. 
YES _, ,55 .8%; AI - 72 .2, BI - 48 •. 1, CI - 36. l, 
AII - 14.-0, BII - 76.l,. CII - 66.). 
Our teacher 1s a poor disciulinarian. - ~--- , 
NO ..., 56.5,%; AI - 66.7, BI - !~4.2, CI - 44.9, 
AII - 20 .o, BII - 7j.6, CII - 66.J. 
',rhe responses to items AlO,. D7, and l!~l indicated that 
approximately 56% of t~e respondents felt that their teacher 
was a good disciplinarian. The pattern of respqnses by com-
munities was familiar. 
Item All: We have !!_ very good high school band. 
YES - 76.7%: AI - 68.5, BI - 80.8, CI 68.7, 
AII - 8.0, BII - 84.J, CII - 98.l. 
The response in community CI varied from the pattern, 
indicating, possibly, that the respondents respected the 
quality of work done by the teacher in spite of their evi-
dent lacl{ of respect for him as a personality. 
Items Bl and B2 were considered as repeated items. 
Item !}l: Our school does not have enough equipment .Q!: 
good facilitie.s for the music program. 
NO - 42.3%; AI - 25.9, BI - 18.J, CI - 32.0, 
AII - JO.O, BII - 56.6, CII - 62.5. 
Opinion on this item was more evenly divided than on 
any other item. While 42.J% of the total disagreed with 
item BJ, 30.7% agreed, and 27% voiced no opinion. Considered 
by communities, the smaller communities expressed_ the opinion 
that the school did not have enough equipment and facilities 
to a greater degree than did the larger communities. Adults 
and students did not differ significantly 1n any a9mmunity. 
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Item C4 could be consider~d as related to item BJ• 
Item 04: The school should provide better facilities 
and equinment £2!: the teaching of music. 
YES - 50.3%; AI - 66.-7, Bl - 61.5, CI - 61.,21 
AII - 70i0, BII - J6iS,. CII - 35~0~ 
The totel response to item B3 indicated that 30 .7% of the 
respondents felt that the school did not have adequate .facil-
1 ties and equipment.. From this it might be assumed that not 
more than that figure would also feel that the school should 
provide better facilities and equipment. Instead, 50 ~3% 
agreed with the statement to that effect in response to 
item c4. 
A similar lack of agreement was noted in the responses 
to the. items_ which dealt with the extent of opportunity for 
participation. Since opportunities for participation are 
partially dependent on equipment and !ac111t1es there could 
be a basis for similarity of response to the two items. 
Thus, it was evident 1n both cases that a higher percentage 
of' respondents favored an increase in opportuni"ties for par-
ticipation with an increased provision of facilities and 
equipment than had originally favored an expression of need 
for both. 
Item Cl: The music grouns should nresent nublic 
,programs. 
YES - 58.0%; AI - 55.6, BI - 51.0, CI - 71.4, 
AII - 76.0, BII 54.7, CII - 45.8. 
The response by communities indicated a higher degree of 
general agreement with this item than was evident for most of 
the other items.; There was no pattern of response to indi-
cate that the size of community or scope of program had any 
significant influence on the response. Student agreement 
exc.eeded. adult agreement in c.ommunities CI; AII, BII, and 
CII. 
Items C2, CJ, and C4 were considered as repeated items. 
Item Qi: Teachers shoul.d put ernpha.s is .Q!'! teaching 
children to apureoiate good music. 
YES - 58.9%; AI - 5?.4, BI - 51.0, CI - 57.8, 
AII - 80.0~ BII - 63.5, CII - 54.4. 
The responses to this item did not follow the pattern 
by communities evident 1n most of the cases. The general 
agreement among students and adults was fairly consistent. 
The adult agreement exceeded student only in commun1 ties BI 
and AII reflecting student feeling toward the teacher in 
those communities. 
An interpretation of the response to this item is com-
plicated by several factors which must remain matters of 
conjecture, but which suggest possibilities for further 
stµdy. The respondents might have assumed that the statement 
of opinion referred to emphasis on appreciation rather than 
-on active participation. This would. lead to a generalization 
quite different from the one which would follow if 1t were 
assumed that the respondents were expressing a reaction to 
an opinion calling for more emphasis on appreciation of 
"good" music. Another complication was or•eated by the fact 
that 61% of the respondents indicated approval of a statement 
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of need for mor!=' popular music in the school program. In 
this case, student response exceeded adult_ response 1n all 
six communities • 
Item fil: .Q!!!: music teacher knows to teach ?!!tll, 
good work, and gets results. 
YES - 68.8%; AI - 77.8, BI - 59.6, CI - 49.7, 
AII - 8.0, BII - 86.8, CII - 90.6. 
The response to this item agreed generally with the 
response to 1 tem Al ( we have a fine music teacher). 
Our teacher understands individual differences 
and is able to get the rriost of individual 
pupils. 
YES - 48.1%; AI - 59.J, BI - J8 • .5, Cl; - 27.9, 
AII - 6.0, BII - 64.2, CII - 66.J. 
The total affirmative response to this item was the 
lowest of all total affirmative responses to items in the 
category of things liked about the music teacher. The item 
ranked low in frequency of mention and selection. A £amiliar 
pattern of response was evident. Adult-student difference of 
opinion was most noticeable 111 community Al where 8J.3% of 
the students agreed with the item as compared to 29.2% of the 
adults. 
llil!! ]21: Q!!!: teacher has cooperative attitude, and.!!!, 
i£ secure the cooperation Qt.~ puuils. 
YES - 55.9%; AI - 66.7, BI - 46.2, CI - 25.2, 
AII - 24.0, BII - 70.4, CII - 82.5. 
In community AI 80% of the students agreed with thi1:1 
item while 50% of the adults responded in the affirmative. 
I11 communities BI, BII, and CI the adult ,affirmative response 
was greater than that of the students. 
Item D4: Our music teacher .has~~ personality _!n 
general. 
YES· - 73-3%; AI - 81.5, BI - 58.7, CI - 56.5, 
AII - 52.0, BII - 86.2, CII - 90.0 
This item received the highest percentage of affirmative 
responses of any item in this category, -and it ranked first 
in both frequency of mention and selection. It was one of 
the two items in this category which did not elici't the 
characteristic pattern of response evident throughout the 
survey. The difference between adult and student opinion 
was most noticeable in the· two smallest ·communities, AI and 
AII, in both of which the student affirmation exceeded adult. 
!!,i: Our teacher 1s sincere, .§i genuine interest 
in music and in individual nupils. 
YES - 66.5%; AI - 70.4, BI - 61.5, CI - ,52.4, 
AII - 38.0, BII - 76.l, CII - 80.6I 
In community AI, 83.% of the students responded in ·the 
affirmative to this item, but only 54% of the adults agreed. 
In the other communities there was more general agreement 
between adults and students. On all items dee.ling with per-
sonal characteristics of the teacher, the respon.se in com-
munity AI exhibited this difference. 
Item D6: Our teacher is very patient. 
YES - 50.1%; AI - 59.3, BI - 33.7, CI - 32.0, 
AII - 64.0, BII - 49.7, CII - 70.6. 
The response to item D6 can be compared with the response 
to item EJ which is a negative statement of the opinion 
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1mplie1t in item D6. 
Our teacher loses patience and temoer !Q.Q 
easily. 
NO - 52.7%; AI - 50.0, BI - .J8.5, CI - !1-0l.ij_, 
. AII - 64.0, BII - 50.9_, CII - 71.9 •. 
·The general agreement between the responses to items D6 
and E3 was evident. The characteristic pattern of res·ponse 
ofte·n noted was not as marked. There was less difference 
between adult and student opinion in the two largest commun-
ities, CI and CII. 
Item D7 was discussed previously as a repeated item 
related to items AlO and El. 
Item Q§,: our teacher is ~-qualified, lr.11ows !! lot 
about music, and .1§. !!:, good musician. 
YES - 70.JJ&; AI - 75.9, BI - 67·.3, CI - 54.4., 
AII - 14.o, B!I - 82.4, CII - 9·0.6. 
This item received the second highest percentage of 
affirmative response given items in this category. It also 
ranked second in frequency of mention and selection. The 
difference between adult and student response was most 
noticeable in communities AI and BI. Again, the students 1n 
community AI responded more in favor of the teacher than did 
the adults, while the situation was reversed in community BI. 
Our music teacher is too critical and out-
sooken, lacking tact, too strict. - -
NO - 61.1%; AI - 53.7, BI - 42.J, CI -_45.6, 
AII - 74.0, BII - 73.6, CII - 7.3.8. 
A significant departure from pattern of response was 
evident 1n that 74% of the respondents in community AII 
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responded in the negative to item E2. The opinion apparently 
did not represent trait_s disliked in spite of the rather 
genera+ disapproval of the teacher and his work 1n this com-
munity. The greatest difference between adult and student 
opinion was again in community AI. 
In this section the strength of each opinion was noted 
in terms of the most frequent response and the percentage of 
respondents who indicated that .response. Responses were 
compared by communities, and gross dif:ferences between adult 
and student opinion were noted. This completes a descriptive 
analysis of the data which consisted of common unstructured 
opinions, common unstructured opinions ra~ed by frequency of 
mention in the original survey, structured items derived 
from common unstructured opinions ranked by frequency of 
selection in the second survey, and strengths of common 
opinions as disclosed by the total response to structured 
items in the six selected communities. 
Comparisons of Sub-Groups for Significant 
Differences of Opinion 
The analyses of data thus. far were concerned with gross 
responses in terms of frequency and percent. Because the 
sample was shown to be non-representatj.ve of the adult popu-
lation, differences between adult response and student 
response were noted and compared. The next step consisted 
of dividing the sample into contrasting sub-groups 1n order 
to compare the responses of those sub-groups for significant 
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differences of response. 
The pooled data of the second survey was categorized by 
sub-groups according to information supplied by the respond-
ent on the questionnaire portion of the test blank. The con-

















Adults comprising professional-managerial 
categories (009, 200, JOO, 400) 
Adults comprising farm-labor categories 
(100, 700, 730, 900) 
Total adults 
Total students 
Two largest communities (CI and CII) 
Two smallest communities {Al and AII) 
Male adults 
Female adults 
Adults over forty years of age 
Adults under forty years of age 
Adults who have had children 1n school 
Adu.l ts who have not had children in school 
Parents whose children have been in music groups 
Parents whose children have not been in music 
groups 
Adults with musical experience 
Adults without musical experience 
IXa. Adults who like the way music 1s taught and/or 
the teacher 
b. Adults who dislike the way music is taught and/or 







Adults who attend programs often 
Adults who attend programs occasionally or never 
Male students 
Female students 
Students in gra.des eleven and twelve 
Students in grades nine and ten 
XIIla. Students who are 1n music groups 
b. Students who are not in mus 1c groups 
XIVa. Stua.ents who like the way mu.sic 1s taught and/or 
the teacher 
b. Students who dislike the way music 1s taught 
and/or the teacher, or have no opinion 
XVa. Students who attend programs often 
b. Students who attend programs occasion.ally or 
never 
The paired sub-gr·oups were compared for significant dif-
ference of response to each item of the opinion test. levels 
a.t which differences were significant were determined by 
means of the test ·for differences between percentages used 
throughout the study. The most frequent response to each 
item was $elected to be tested. 
The findings were reported by item, response tested, 
frequency of response for each category ( t 1 and t 2 ), per-
centage of response for each category {t1/n1 and t 2/n2 ), 
and level of significance of difference when that difference 
proved to be significant at either the .05 or the .01 level. 
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TABLE XIX 
COMPARISON OF PROFESSIONAL um lW{AoERIAL CATEnORIES WITH FARM 
AND LABOR CATEGORIES .FOR SIGNIFICANT DIFFERENCES OF bPilUO:N' 
·'½,_ - Adults comprising prof'essional and managerial. categories 
=86 
t2 ... Adults comprising i'arm and 1abor categories 
n2 = 61 
Response~ 
'tl t2 _ t1_fn1 _t2t:12 
Level of 13:i.gnificance 
Item teated or dif£erence 
Al Yes 69 4l .ao2 .672 -A2 Yes 60· 32 ;698 .S2S .os 
A3 Yes 74 51 .B6o .836 
A4 Yes 72 l9 .63? .639 .01. A5 Yes 77 46 .895 .154 .o5 
A6 Yes 77 38 .895 .623 .OJ. 
A7 Yes 52 33 .605 .51a. -AB Yes 6S 42 .156 .669 -A9 Yes 62 42 .721 .689 -AJ.O Yes 56 33 .651 .5lA -All Yes 72 .39 .831 .639 .OJ. 
Bl No 33 22 .384 .361 -B2 No 59 35 .686 ~574 -B3 No 39 17 .453 .279 .os 
Cl Yes 35 32 .407 .5$ -C2 Yes 24 19 .279 .311 -03 Yes 39 31. .453 .508 -Ch. Yes 37 34 .430 .551 -C5 Yes h5 38 .52.3 .623 -
m Yes 64 37 ~744 .607 -D2 Yes 50 2, .sa1 .ia.o .os 
D3 Yes 60· 34 .698 .557 -Yes. 64 ·42 .744 .689 -I6 Yes 66 JI .767 .6o7 .os ns Yes 51. 31 ~593 -.508 -I11 Yes 49 33 ~!570 .5Ul -D8 Yes 6S 43 .756 .105 -
El No 40 25 .465 .1.a.o -E2 Mo 48 30 .556 .492 -E3 Mo 51 27 .593 .443 -
TABLEXX 
CWPARISON OF AJXfLT$ WITH STUDllllTS FOR 
SIGNIFICANT DIFFERErroES OF OPlllIO!-I 
ti, .... Adults 
.ht= 192. 
t2 :.. Students 
n2:= 482 
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Respons& Level-of significance 
!tam._ tested. . . ) . ti t2 t.~1 t2ei2 o.r difference 
Yes 147" 338· .166 .101 -A2 Yes 121 221 ;630 .h5.9 .01 
A3 Yes J.68· 360 .81"5 .-741 .oi. 
All Yea 147 336 .166. .697 -Ji5 Y~s 162 .3;:2 ~844 .730 .oi 
.J.6"' Yes iso· 334 ~781 ~693 .o!> A1 Yas 118 165 .615 '384 .01 • • A8 Y'es 136 327 ~708 .678 -A9 Yes 138 384 .719 ~797 .o>' 
Al<J Yes 11h 264 .S94 .548 -All Yes l5o 367 .781 .763. -
:m:. llo 16 264 .396 .548 .01 
.132 No 127 332 .661. .689 --B,3 No 69 216 .359 .448 .o.5' 
Cl Yes 88 303 .168' ~629 .OJ. 
G2 Yes ~9 349 ~'307" .724 .01 
C3 Yes 9~ 264. .49S ;54a --04 Yes. 9.3 246 .484 ~510 -0$ Yes 30 294 .156 .610 .01 
In. Yes 136 328 .708 .680 -1)2. Yes loi 223 ;526 Ji63 ·-· ·n3 Yes- 127 2$0 ~661 ~519 .~ 
ll&:· YeE> 143· 352 .116 ~730 ---. . ns· Yes. 1.3$. 3L3 ~703 .649 --DS Yes lll 227 ~57-8 ~471 .os 
I1l Yes 107 i69 .,,7 ;~58 -D8 Yes 143 3,31 .11.6 .687 --
El 1lo 81 294 .453 ~610 .01. E2 No 104 308 .542 .639 .os 
E3 lfo lo:L 254 .526 .527_ --
TABLE XXI 
ObMPAIUSdN ·oF LARGEST 001~1JltrTIES · 1ttrH SMALLF.ST COMMUNITIES 
. . FOR SIGNIFIOA:ilr .m:FEEREilOES ·op OPOOON 
-~- -~ Two-1:lrgest canmunities 
11,i: . ~' 306 . . -
ti- Two smallest communities 
~: .. 3.04 · 
·-· 
Re~nse ~el of significance 
Item tested. -~ t2 tie. t2e,2 of difference 
:Al Yes: .226 48 ,/139 .• 462 .01 
A~ Yeb 151. 41 •493· ;394 --i'.3 l~s 233 So ,-r• ·~769' • oJ. ·-.A4 Yea Zl.9 53 . l.6 .7 . .sio .ro. 
Ji$ Yes 242 $7 ~791 J5}.i.8 .01 
A6 Yes 2.20 38 -~71-9 ;J65. ,o5 
-ii,7· J:efi 131 39 ;428 .31S -A8 Yes. 'tl.7 !>7 ~199 ;540 .m. 
A9 Yea 2.35 82 i768 ttaa ... 
11:LO Yes 172 47 ;562 ·;1t52 -J\ll. Ye:zr 23~ 111 .768 •'94 .01 . 
m. No 164 43 .536 .41.3 .os B2 No 226 46 ;739 Ji.42 ;01. BJ ?lo i.37 29 '-4h8 . . ;279 , .. ~01 
Cl Yes 192 68 .627 .654 -02 Yes 205 61 ;670 .587 91!"-
CJ Yes 169 62 ;552 ;!596 -c4 Yes 148 7l ;434 1 683 .01 
C5 Yes 186 71 .668 :683 -
.m Yes 211. h6 .,690 ·tw.2 .01: . .  
D2 Yes 14.3 35 ;467 .331 .05 
D3 Yes 149 48 .487 ~462 -D4 Yes 200 70 ··m ;673 ' .-_-- . -· IG- Yes 198 57 ~647 ;~Ii8 -nS Yes· i26 64 ~la.2 .615 .01 
'flt Yes 174 46 t569 .442 ~0> 
D8 Yes 2ll .48 .690 .ro. 
El No 183 46 .596 ~L42 .pl 
E2 No 184 66 .6ol ;~18 -E3 No J.41 59 ~6l. -~-~ ' .... 
TABLE XXII 
CCW?ARISON OF MALE ADULTS WITH Fmru.E ADULTS 
. FOR SIQNIFICANT Dllit'&RENCE~ OF OPINIOJ:l 
ti-~ Yaie adults 
n1 .. -69· · 
t2 -Female adul.ts 
~-=121 
Response-
ti t2 t;vn.i. :t2e2 
Level of significance-
.. Item tested of dif.ference· . 
A! Yes 54 l.CIL .783 ,.035 -A2 Yes 45 76 .652 -628 -A.3 Yes $9 100 ~855 ~826 ... 
A4 Yes 54 91 -~783 ~152 ... 
:A.$' Yes 6o 98 .870 .aio -A6 Y~s 59 91 .a55 ~152 -.A7 Yes 38 78 .5~ -.616 -AB Yes 50 86 .725 .·1u -A.9 Yes 5i 83 .• 75.4 .686 -llO Yes .39 73 -~565 -.60.3 --. All Yes 58 92 .841 -.100 -
Bl. No 30 52 .435 .430 -B2 No 48 77 .696 .636 -BJ Mo ll 32 ~449 .264 .01 
C1 ·res .34. 53 .49.3 ~4.38 -C2 Yes 20 35 .290 .289 -0,3 Yes 59 56 .855 .463 .01 04 Yes 36 53 .~22 ~438· -C5 Yea 3" 0 68 .522 .562 -
m. Yes: 51 90 .739 .744 ... 
D2 Yes L1 58 ·.594 .479 .. 
D3 Ye.s 48 76 .696 .626 -D4 Yes 54 87 .1a3 .719 --i,;· Yes 50 82 .125 .678 .... 
D5 !es 39 70 • 565 -~79 -'117 Yes 40 6S .,ao .531 -DB- Yes $2 86 .754 .711 -
KL No 38 51 .55J. .4ZI. ·-E2 Mo 38 69 .,51 .510 -· E3 No 40 48 .580 .391 .os 
-l4J-
'l'AULE XXIII 
OO?lPAP.ISON OF ADOI,TB OVER FORTY WITH AIOLTS UNDER FORrY 
' ' FQti. S!GNIF'IC/ili~ DIFl!i.i!R.Er!CES- OF oPn-tION ' ' 
·.ti --~ Adults· o~er: forty years of .age 
··~ ;,..;: 124 
t2~'.:· Adults under forty years of age 
n2:: 69 · 
Response tr t-2 --~ t'2f::? Level 0£ significance Item. tested. of difference· 
Al. Yes' 100 ,48 .Bo6 .696 -· A2 Yes 84 36 . 677 .• :,22 .oS 
Al. Yes 106 S5 .855 .191 ·-A4 Yes 91 47 .782 .6Bl , ... 
AS· Yes 105 $4 J347 .783 -· A6 Yes 97 Si .782 ~139 -: A7 Yes 80 35 -645 .507 ·-· AB Yes 94 43 .-758 .623 o5· • A9 Yes: 87 49 ~702 .no -· Alo Yes 82 30 .&51 .!~35 .01 
Ali Yes 101 48 .ms .696 -
Bl No lr.5 27 .353 .• 391 ·-B2 No 61 40 .102 .sao ..... 
B3 No 4l 23 • 110 .333 .o, 
Cl Yes S,6 33' ~452 ;478 "!" 
C2 Yes 32 24 .133 ;.348 .01. 
03 Yes 62 .500 .11.93 ... 
C4 Yes ,9 ~476 .s22 .. _._ cs Yes 66 '51 .532 .536 ·-
m. Yes 95 39 .766 St$ .OJ. 
D2 Yes· 75 25 .6o5 •362 .01 
D3 Yes 86 .38 ;694 .551. .05 
11 Yes 99 44 ;798 .638 .05 
D5 Yes, 92 42' .742 .669 ... 
DS Yes 79 Jl .631 .449 • o5 
J'J7 Yes 11 29 .621 .420 .m. 
D8 Yes 96 44 .774 .638 .o5 
El no 62 26 .500 .311 -E2 No 68 3t .548 .ltll ·-· E3 lio 68 .32 .548 -.li64 -
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TABLE XXIV 
COlWAR!SOlT OF ADULTS WHO HAVE HAD CHILDRfill IM SCHOOL VT.ITH 
. . . ADULTS WHO HAV1..i; NOT HAD CHILDREN IN SOI-IOOL 
FOR SIGlUJriaiJlr DIJ.<1i'.0R~mES bF OPIIITOM 
ti Adtil.ts· who .have had chil.dren in school ·ni.:155 . 
t2 .Adults who have not.had children in school. 
n2 •· 37 
·Re.sponse 
t2 t;t/_rq t2[:2 
Level of ro.gni.fioa.nce 
Item . tested ti of di££erenoe 
Al Yes 121 26 .78:L .703 -A2 Yes 104 11 ;611. ~169 ~os 
A3 Yes 132 28 ;852 ;,7<;7 -·-· A4 Yes J.J.6 29 ;748 ;784 ,•··· .. 
A> Yes 127 32 ~8l9 • 86$ -A6 Yes ll9 29 ;768 ;7a4 -A7 Yes 98 18 .6.32 ~486 -A8 Yes 112 26 ;723 .103 -A9· Yes 110 'Z'l' .110 '130 -· ....A.1.0 Ye's 94 ta .6o6 ;486 _!"' -All Yes l.26 26 .813 ;703 ·-
:Bl No 6o 14 .. 387 .378 -B2 Mo 99 27 ;639 ;7'!J) -· B3 No 51 13 .329 -~1 -
01 Yes 77 12. Ji9'l .324 ·-C2 Yes 46 ll ~391 •297 ·-dj Yes 77 19 ~497 ;514 -C4 Yes 13 21 ~471 ~568 ·-· C5 Yes 8J. 25 .523 ;676 -
m. Yes 112 ·22 .723 ;595 :-.. 
D2 Yes 84 i5 ;542 ~465 ·-D.3 Yes J.03 22 .665 ;595 ··-lit.- Yes ll8 25 .,761 .676 ;.,;,•: 15· Yes ll4 2l .;,735 .568 os • DS. Yes 91 .18 • ~87 ~486 .... 
U1 Yes 89 16 ;,574 .432 '!_, re Yes 117 23 .155 .622 -
El No 78 12 ~,03 .324 -E2 No 92: 16 ;594 .432 -E3 ~lo 88 i6 .-568 ;,432 .. 
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TABLEX'N 
COYPARISOI'1 OF PA..~-JTS WHOSE CHILDREN HAVE BEEM Di! MUSIC GROUPS 
r'lI'ffi'. P.ARElfrS· YJHOSE CHILDREM HAVE NOT BE&1' TI{ MUSIC GROUPS 
F<ll SIONI.I!'ICAUT DnFEllEUCES OF OPilO:OU 
~--
ti_ - Parents 'Whose children ~have been in music groups 
~-=120 
t2- - Parents whose ohUdren have not. been in music groups 
n2=·35 
Response 
ti ·t2 _;if11 t2fa2. Level or Significrmoe Item- tested 
--
ot ditterenoe 
111- Yes 96 26 .aoo ;74.3 -A2 Yes 84 20 .100 .511 --.A) Yes 1($ ·27 .075 .771. -A4 Yes 9$ 21 .792 .600 .os -1.5 Yes 103 2, "8>8 ~114 .~s 46- Yes 95 .?$ .i.792 .7llt :-
A1 Yes 76 22 .633 .629 --A8 . Yes 92 20 :.767 .571 .as 
A9 Yes 92 16 ._767 .!i57 .m 
Alo Yes 82 -15 ~683 .429 .oi 
All Yes 96 ·27 .BOO .11J. -
Bl No 47 10 ~392 .286 --B2 No. 82 19 .683 .S43 ---B.3 No 16 7 .• 375 .200 -
Cl Yes 64 14 ;533 400 . . .. 
C2 Yes 35 10 .29·2 .286 -~· 
03 Yes 59 19 ~492 • .543 ...... 
C4 Yes 59 J5 .492 .429 --~5 Yes 67 14 .558 .4oo -
m. Yes: 88 24 ~133 .686 ·-·-D2 Yes 68 17 ~567 .486 --D3 Yes 82 .683 .60o -!ii. Yes 91 27 ~758 .771 -16 Yes 91 23 ;750 ;657 -D6 Yes 72 19 ~6oo .543 .. -rn Yes 76 14 .633 ;400 -:00 Yes 9.2 25 .767 .714 -~· 
El Ho 66 13 ;55o .m -E2 Nci 73 20 ;608 ;571 -E3 No· 70 19 .583 .543 -
TABLE XXVI 
COMPARISOU OF ADULTS WHO HAD l«TSICAL EXPERIENCE 
. :WITH ADULTS 1mo I-IAD 110 MUSICAL EXPERmICE 
.FOR SIGNIFICAUT DIFFF:Rti'J>ICES OF OP!NIOll 
·ti - Adul~s With musical experience-
.t3- ::; 111. . . • . . 
musical. experience · 2 - Adu1.ts w.1.thottt ·na .:: 8l. 
ifu_sponse. 
ti t2 -~ t?f:2 
·teveI.oF slgn1£1cance 
.I:beni. tested of' dif£erenoe 
Al Yes 84 63 .151 .110 ... 
J_2·· .Yes: 13 48 ~6!,8 ,.593 -A3 "!Ces 95 66 ~856 .815 -A4 Yes 87 6() ~784. .1LJ. -A$ Yes. 94 68 ~847 ~840 -A6 Yos 90 60 .an ;7ltJ_ -A1 Yes 64 54 .511 .667 .-
Ml Yes 83 >3 ·;748 -.654 -A9 Yes 80 $8 ·.121. 71.6 ·-. . ll:tb Yes 6J. 53 ~!,!,O ~6$4 ·-· .All Yes 85 Q> ~766 ~802 -~ 
•. •. 
m. tw· 3l ,405 • .383 -132 No 81 46 '.730 ~.%8 .os 
B3 No 35 .34 ~335 ~420 ·-
Cl Yes 46 4i Jil4 ;519 -q2 Yes·· .32 27 ~28.8 ~333 -cl Yes 53 42 ;477.· ··519 .. -0 Ye$ 61 32 ~5.50 ;395 .o5 cs Yes 68 3; ~6~3 .432 .o5 
Dl Yes 79 51 .139 .7o4 .01 
:02 Yes 61 40 ~55o ~494 
D.l Yes 76 $1 ;685 ~630 
D4 Yes 80 63 .1a ~778 -r5 Yes 90 45 ;an ~556 .01 ns Yes 6o >l ~la. ~630 ·-D7 Yes 61 46 ~550 ~568 
:ill Yes 83 6o .748 .~71.a. -
El No 49 38 . .Wil .469 ... 
E2 116 65 39 ..586 ;4a1 
E.3 No $8 43 ~23 ;5:31 -· 
TABLE XXVII 
Coi?ARISON OF AJJULTS mIO LIKE THE 1'ill lIDSIO IS TAUGHT 
Vlml ADULTS WHO DISLIKE THE WAY MUSIC IS TAUGHT 
-FOR SIG'NIFICAl'tT DIF.IBRENCES OF OPili!Oii 
f.:i _, Adults- 'Who like the way ma:sic is taught and/or tlu3 teacher ~- = 157 
t2 - Adults who dislike· the wuy- music is taught- and/or the 
. teacher,• or have 
n2-::: 35 
no opinion 
P.esponse Level of significance 
Itelll. t~sted ti t2 ~lEJ. t.2/n2 of differenc.e 
Al Yes J.46 7 ;a92 -,200 .01 
A2 Yes 114 7 .126 .200 .01 
A.3 Yes 143 18 .;911 ;~14 .01 
A4 Yes 131 10 .87) '286 ~01. .... 
A5 Yes . 1L4 18 .917 .514 .01. 
A6 Yos 136 14 ~866 .400 .01. 
A1 Y~s 109 9 .694 .257 ca . . 
A8 Yes 123 13 ~783 ~.371 .01. 
A9 Yes 122 i6 ~7-77 .4S? .01 
.AlO Yes 109 5 ~694 ~J.43- .OJ. 
All Y~s 1.37 13. t/873 ~Yll .01 
m No 64 12 .,4()8 .3l,l. ... 
B2 N'o 121 6 ~7Tl. ;-in .01. 
B3 No 51 12 .363 .343 .. 
Cl Yes 66 22 ~42(? .629 .o5 
C2 Yes h4 l.5 .200 .429 -C.3 Yes 71 24 ~452 ~686 .. os 
c4 Yes 74 19 .471 ~543 -cs Yes 79 24 ~503 .686 .{$ 
Dl Yes 130 6 .828 .111 .01. 
D2 Yes 98 3 ~624 .178 .01 
D3 Yes 120 7 ;764 ~200 .01. 
D4 Yes 1.31. 12 ~834 4!343 ·01 •• D5 ·Yes 128 7 ;BJ5 .200 .Ol. 
DS Yes 10,3 8 ~656 .229 .01 
rn Yes 102 5 ~650 -143 .01 
D8 Yes 134 9 ~854 .251 .01. 
FJ. No 81 6 .516 a'll .01 
E2 No 92 12 ~586 ~343 .01 
E.3 lio 79 12 .503 .343 -
T.Al:J,LE XXITIII 
COMPARISON OF ADULTS WHO ATTEND PROGRAMS OFTElI 
:VlITH ADULTS WHO ATTEND OCCASIONALLY OR NEVER 
... FOR SIGHIFJCl>.NT, D!FFlilRENCES OF OPIMIOl'f 
ti ,... Adul.ts who at.tend programs o:.ften 
.:':J.. .= 99 
t2 - Adults who attend programs -occasional.ly or never 
n2:93 
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Response ti t ~fl tge2 tevel of significance Item tested . 2 of.difference_ 
J\i Yes 81 66 .81.8 ;710 -A2 Yes 74 47 .747 .5o5 .01 
A,3 Ye-s 89 72 .899 .114 .o5 
A4 Yes 84 6) .-848 .,677 .01. 
A!> Yes 85 rr1 .859 .~828 ·'.!"-A6 Yes as 6S· .859 .699 01. ·•-A7 Yes 65 53. .657 ~!>70 -A8 Yes 84 5.2 .848 .$59 .en. 
A9 Yes 75 63 .758 ,.677 -J\10 Ye:,· 67 47 ~677 ~505 ~05 
All Yes t.l3 67 .838 .• 72(J .• 0$ 
l31 }Io 30 M .303 ;495 .01 
B2 No .76 ·si ,.768 -.548 .01 
B3 No· hl 28 .la.4 .301. -· 
Cl Yes h4 hh .• 444 ~473 -02 Yes 23 36 .232 ~387 ~05 
CJ Yes. 42 53 .424 ~570 .os 
c4 Yes 47 46 .475 ~1.t95 -cs Yes 55 48 •. 556 .516 --
Dl Yes 19 51 ;.798 .&,; .m. 
D2 Yes .59 42 .~96 .162. .o5 
DJ Yes .71 $6 ;.717 '602 -• • Dli: Yes 76 67 .768 .120 ---I5 Yes 81 54 .• 818 .581 .at 
r6 Yes 65 46 ,.657 ,.495 .65 
Tfl Yes 63 h4 .636 .li.7.3 .q5 
D8 Yes 82 61 .828 .656 .01 . 
El No 5:2 35 .525 .~6 .05 
E2 }Io 64 liO ~646 .ti.30 ~Ol. 
E,3 llo 62 39 .626 .l.i19 .01 
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TABLE mx. 
00\fP .. WSOH OF MALE STUDEWTS WITH FEMALE STUDENTS 
FCR SIGlttFIC.A..lff DMERll-JCES OF 0PniION 
t1 •.~ Male students. 
n1 ;:.-'229 
t2 Female student;s 
n2 = ·~3 
Response ti t tiei t~ 
LeV:el of significance 
Item tested. 2 . 2 : of di£ference 
I 
.Al Yes lll.9 189 .6~1 .747 .o5 
A2 Yces 100 l2l .1i37 .478 -Aj Yes 163 1.97 .71,2 .779 -A4 Yes 15:L i85 .8i6 .• 1~ .~05 
A!, Yes 14-, 205 .642 .aio .01 
A6 Yes· 155 179 .677 .708 ·-A1 Yes 79 1o6 .316 .la.9 -A8 Yes 143 :J.84 .624 .1'2:l .os 
A.9 Yes 174 ·21.0 ~7(;0 .830 -AlO Yes 1l5 ,149 .502 ~589 -All Yes l7l 196 ,747 .115 -
. Bl No 11.3 l$.L .493 .597 .o5 
B2 Mo 139 193 .6()1 .763 .01 
BJ No 95 121. .la:$ .478 -
Cl Yes 141.r. 1~9 .629 .628· -C2 Yes 172 177 ;.751. .1on -CJ Yes 128 136 .5"9 .538 -04 Yes 117 129 .!111 .510 -cs Yes 122 172 ,533 .680 .01 
m Yes 127 181 .555 .71$ .01 
D2 Yes 103 120 .160 Ji.74 "!'I 
D3 Yes 110 llto ;4ao ~553 .-Yes 158 194 .690 .767 -11.> Yes 149 164 .651 .648 -DS Yes 103 124 .4.5o .490 .;. 
'Ifl Yes 122 141 .533 .68o .01. 
D8 Yes 149 182 .651 .648 -
El No 1,38 1.56 .003 .51.6 -E2 No w l.67 .616 .551 -E3 No lCYl 147 .467 .423 -
TABLE XXX 
Ca.IPARISON OF STUDENTS IM GRADES ELEV'E!-1 AND TV'lELVE 
Vf.tTH STUDENTS nr GRADES 11.mt: .1\ND TEN 
FOR S.IGrfIFICJu\lT DIFF&REUCF.S OF OPINION 
t1 -- Students in grades eleven and t-vmlve n 1 C l9l. 
t:2 - stu.dent.s in grades nine .and ten n . . 2 a 291 
-150-
Response, 
ti t2 ti/11J. t21112 
Level of signifioance 
Item tested o:r difference 
Al Yes lll 207 .686 .111 -A2 Yes 74 147' • .387 .5o5 .o5 
A3 Yes 130 230 .681 .790 .01 
A4 Yes 127 209 .665 .718 -A5 Yes 14> 207 .159 .• 711 -A6 Yes J,.39 195 .728 .670 -A7 Yes 63 122 .3.30 ~419 -A8 Yes 132 195 .691 .670 -· A9 Yes 143 2lt1 .1b9 .828 .05 
AJ.O Yes 102 162 .534 .5S7 -Ali Yes 140 227 .733 .780 -
m. No 99 165 ;$18 .1567 -B2 No 141 191 .738 .656 -B3 Mo 90 126 .471 .433 -
Cl. Yes 123 180 .644 619 ... --C2 Yes 136 23.3 .112 .732 -· C3 Yes i06 158 .555 .54.3 .... C4 Yes 110 136 .516 • 467 .G5 05 Yes 123 171 .644 .588 -· 
m Yes 1.31 197 .686 .,677 .... 
D2 Yes Bl 142 • 424 .488 -D3 Yes 99 151 .518 .519 -.D4 Yes 132 220 ~691 .156 -IJ.,. Yes- 116 197 .6o7 :.677 -· D6 Yes 71 156 .372 .536 .01 
D7 Yes 110 l59 .576 .546 -D8 Yes 124 207 .649 .711. -
El No 12S 169 .654 ;$83. -E2 Mo 115 J.93 .602 .663 -E3 Uo 89 165 .466 .561 .o5 
TABLE xxx:t 
COMPARISON OF STUDENTS IN MUSIO GROUPS WITH STUDE!fi'S noT IN 
MUSIC GROUPS FOR S.IQltIFICftJlT DIFFEitEHCES OF OPINION 
ti ... students who are in music groups ni·: 21.0 . . 
t2 ~-- Students who are not. in li!U.Sic groups 
n2:: 272 
:Response 




























































































J53 l.75 ~729 
117 106 ;557 
135 li5 ;6lt.3 
169 18.3 ~805 
151 162 ;719 
138 89 ~657 
J.40 129 ~667 
l.58 173 ;152 
149 145 .no 
168 140 ;aoo 











































COMPARISOll OF STUDENTS vmo LIKE THE 1TAY MUSIC IS TAUGHr 
WITH STUDENTS l)UO DISLJ:r\.ls THE WKY MUSIC IS TAUGlll 
, FOR SIGNIFICANT DIFFERENCES OF OPINION 
ti !"'" Students 'Who like: the mv Ilillsi-o is taught rmd/or tl10 
teacher 
llJ.=358 
t2-.:. Students who dislike the way mu$ie is taught and/or the 
teaaher1 or have no opinion 
ll.3 = l.24 
Response 
ti ~2 .~1/?1 -~~2 
Level o! ,significance 
Item .tested of difference 
Al Yes ll.6 ::22 .883 ~177' .to.. 
A2 Yes 189 32 .528 ;25a .m. 
A3 Yes 290 10 .sio .565 .01 
.A4 Yes 295 41 .. 824 ~331 .OJ. 
A5 Yes 298 54 .832 .435 .m. 
A.6 Yes 277 51 .774 ;460 .01 
A7 Yes 159 26 .444 .210 .. 01 
A8 Yes 273 54 .763 ;435 .m 
A9 Yes 302 82 -~844 ;661 .01 
AlO Yes 2Ll 2.3 .673 ;185 .01 
All Yes 309 58 .863 .468 .01 
m. No 208 56 .581 .162 .o5 
B2 1-To 276 56 •771. ~162 .01 
B3 No 181 3S .506 .282 .01 
Ci Yes 223 80 .623 .645 -C2 Yes 252 97 .704 .782 ... 
C3 Yes 210 54 • 587 ;435 .01 G4 Yes 174 72 .486 .58l. .-C5 Yes 237 57 .662 .460 .01, 
Dl Yes 296 .'32 .827 .258 .()1 
D2 Yes 2ll 12 .589 .097 .01 
D3 Yes 232 18 .648 .01 
D4 Yes 301 16 .8.58 ~363 .01 
JJ.5 Yes 27]. 42 .757 ~339 ;01 
.DS Yes 191 36 •>34 .290 .01 
tfl Yes 242 ·27 .676 .218 ~01 
D9 Yes 294 31 .82l. .298 .01 
El No 257 ~na ~298 .01 
E2 Ifo 260 48 .126 .387 .m 
E3 No 214 hO .598 .323 .01 
TABLE XXXIII 
COMPARISON OF STUDElfrS WHO ATTEND PROGRfu:6.9 OE'TEM wrm 
.STUDfilJTS mm ATTEND OCCASIOMALL.Y OR mwm 
.• FOR .SIGlIJFICM11 ,PIFFER15NCES OF OPDII!]j 
·ti ~- Stitdents :who- attend programs often 
ni•• 16~ 





ti t2 -~f':1 t2(:l2 
..Level 0£ significance 
Item . tested ·of difference 
A1 Yes 128 210 -~776 .662 ·.01 
A2 Yes 92 ·129 .558 .• 1~07 .01 
.A3 :Yes 1.36 154 _.824 ;486 .• 01. 
A4 Yes 127 209 .110 _;.659 ~05 
AS Yes 1.38 21b .836 ~675 -A6 Yes 126 208 .764 ,6S6 O!, • • A.1 Yes 15 uo· ~455 ,347 .01. 
A8 Yes 127 200 ~770 ~631. •• 01 
A9 Yes ]113 241 ~867 ~760 .01 
AlO Yes 112 :152 ~679 -~479 .OJ. 
All Yes 127 240 -~·110 ;757 -
m rlo 104 160 .630 .5o5 -~01 • • B2 ?lo 136 196 ''824 .618 .01 . . 
B3 No 91 125. .552 394 . . ~Ol. 
Ci Yes 109 l9li 66i .612 ... ,. 
C2 Yes J.05 244 .636 .no .01. 
03 Yes 86 178 '!521 .562 -C4 Yes 84 162 :~; .511 .,._ 0> Yes 11<$ 178 .5'62 .01 
m Yes i30 198 ~788 .6~ .01 
D2 Yes 101. 122 .61.2 .385 ;01 
P3 Yes- 109 1h1 .• 661 ~1.ili!, .• 01 
tli. Yes 136 216 .824 .681 ·01 .. · 
D5 Yes 121 192 =~ .606 .m D5 Yes 99 128 .404 .01 rtl Yes lo8 161 .655 .508 ~Ol 
:o8 Yes 132 199 ,aoo .628 .01 
El No ll8 176 .715 .555 .(4. 
E2 No 125 183 ~'58 .571' .01 
E3 Mo 101 153 .612 .483 .01. 
Interpretation of Comparisons of Sub-groups 
I, Professional-managerial versus farm-labor 
The response of adults comprising professional and 
managerial occupational categories differed significantly 
(at the .01 level) from that of adults in farm and labor 
catego~ie~ on only thr,ee of the thirty items of_the survey 
instrument. A significantly higher percentage of prof'es-
sional-managerial adults felt that music was taught effi-
ciently in the schools, that the high school band took part 
in community affairs, and that there was a good high school 
band. 
This comparison was a partial indication of the lack of 
so-called "upper-il~come" bias often associated with the 
results of questionnaire-type surveys 111 which the sample is 
not selected. 
II. Adults versus students 
Adult response differe·d significantly from student 
response on ten items. In general, the students were more 
critical of the elementary music program, both vocal and 
instrumental, than the adults were. Proportionately fewer 
students felt that the music department presented good pro-
grams, but there was a greater student desire for more public 
programs with an increased use of well-known and popular 
music. Yet, there was also a much greater student demand for 
more emphasis on teaching an appreciation of good music. 
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Fifty-five percent of the students denied that there was not 
sufficient opportunity for participation as compared with 
forty percent of the adults. 
III. largest communities versus smallest communities 
This comparison was based on pooled data combining adult 
' 
and student response. Thus, the results could not be inter-
preted as being influenced solely by size of community. It 
was established that the sample was weighted in favor of 
student representation, and the preceding comparison showed 
that student response differed significantly from adult 
response on ten of the thirty items tested. 
The following significant differences of opinion were 
noted which might be due partially to differences in size of 
community. In the larger communities the response was sig-
nificantly higher in support of opinions to the effect that 
music was taught efficiently, that the music department pre-
sented good programs, that a variety of music was used, that 
the high school had a good band, that the teacher knew how 
to teach well, and that the teacher was well-qualified. 
Agreement was significantly greater 1n the smaller 
communities with regard to opinions that the school should 
provide better facilities, and that the teacher was very 
patient. 
The larger communities exceeded in denying that the music 
used lacked variety, that there was not enough equipment and 
facilities for the music program, and that the teacher was a 
poop ~~scipl1narian, 
IV, Male adults versus female aduits 
There was a significant difference of opinion on only 
two items, The male adults exceeded the female adults not 
only in denying that there was not enough equipment for 
facilities, but also 1n supporting the contention that more 
opportunities for participation should be provided, This 
apparent inconsistency in response was noted .in the analysis 
of the~e items in terms of comparative strengths. 
v. Adults _over forty versus adults under forty 
The adults over forty years of age were significantly 
stronger in support of opinions that the teacher was a good 
disciplinarian, that the teacher knew how to teach well, and 
that the teacher understood individual differences. The 
adults under forty years of age were more in favor of the 
use of more well-known music, but only thirty-five percent of 
them agreed with this opinion. 
VI. Adults who have had children 111 school versus 
adults who have not had children in school -------- - - - - -------- - -------------
There were no significant differences ~t the ,01 level 
in the responses of adults comprising these Clategories. 
VII. Parents whose children have been in music groups 
versus parents whose chiiaren have not 
Parents who had children in music groups felt more 
strongly that there was sufficient opportunity for participa-
tion, and that the teacher was a good disciplinarian. 
VIII. 
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Adults with musical exoerience versus adults 
withoutinUSical experience 
Only fourteen percent of the adults with musical experi-
ence felt that the teacher knew how to teach well as compared 
to seventy percent of the adults without musical experience. 
However, with the opinion that the teacher was sincere; 
a higher percentage of agreement was secured from the adults 
with musical experience. 
IX. Adults who like the teacher versus adults who 
expresseddis:i.Tke or !!2 opinion 
The opinions of adults comprising these two categories 
differed significantly on all but eight of the thirty 1 terns_. 
Because of that disagreement, the points of sim1lar1ty of 
opinion are significant. Thus, it was noted th~t there was 
agreement in re s·ponse to the following 1 terns: 
Bl - There is not enough op·oortunity for participation. 
BJ - The school does not have enough equipment or 
facilities. 
Cl - The music groups should present more public programs. 
C2 - More well-known music should be used. 
CJ - More opportunities should be provided. 
C4 - The school should provide better facilities. 
05 - Teachers should put more emphasis on teaching 
children to appreciate good music. 
EJ - The teacher loses patience e.nd temper too easily. 
The pattern of disagreement was clearly defined. The 
adults who liked the way music was taught far exceeded the 
other aalllts in agreeing with all the items in Group A 
(things liked about the way music 1s taught) and Group D 
(things liked about the music teacher). They also disagreed 
significantly with the statements that the music lacks 
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variety, .the teacher is a poor disciplinarian, and the teacher 
is too critical and outspoken, lacking tact, too strict. 
X. Adults '\-rho attend programs often versus adults !!hQ 
attend occasionally .2!:. never 
There was a significant difference of response to 
eleven items of the thirty comprising the test instrument. 
The pattern of disagreement was not particularly noteworthy 
in this case. The number of adults who attend programs 
often (99) compared with the number who indicated that they 
like the way music is taught (157) indicated that it is pos-
sible that approximately two-fifths of those who 11-ke the way 
music is taught do not attend programs often. Thus, the fac-
tor of program attendance did not provide distinct categories 
for comparison. 
XI. Male students versus female students 
The female student response exceeded the male student 
response 1n agreeing that the music department presents good 
programs, that teachers should put more emphasis on apprecia-
tion, that the teacher knows how to teach well, and that the 
teacher is a good disciplinarian. The female students also 
were more emphatic 1n denying that the music used lacks vari-
ety. 
XII. Grades eleven and twelve versus grades nine 
ten -
The difference in response was significant on two items 
only. The lower grades exceeded the upper grades in agreeing 
that children learn to play or sing, and that the teacher is 
very patient. 
XIII. Students J:!! music groups versus_ students nQ.1 in 
music groups 
There was a significant difference of response to six-
teen items. In general, the students in music groups tended 
to rate the music teacher and specific aspects of his teaching 
highe~ than-did the students not in music groups. 
Significant agreement was noted in response to opinions 
that, in general, music ls taught and cond.ucted efficiently, 
the music department presents good programs, the band takes 
part 1n community affairs, general music is taught well in 
the elementary grades, a variety of music is used, the music 
groups should present more programs, more opportunities for 
participation should be provided, and the school should pro-
vide better facilities and equipment for the teaching of mu-
sic. 
XIV. Students who like the teacher versus students who 
expressed""a.TsIIire', or !!Q. opinion -
The opinions of students comprising these two categories 
differed significantly on all but four of the thirty items. 
'!'here was agreement in response to opinions that there was 
not enough opportunity for p~rticipation, that the music 
groups should present more public programs, that more well-
kno~m music should be used, and that the school should pro-
vide better facilities and equipment. 
The pattern of disagreement was similar to that of 
adults in like categorical comparisons. 
XV. Stud.ants .!!h.2.. attend programs ·often versus students 
who attend occasionally, .Q.!:. never 
The opinions;of students comprising these two categories 
diffared significantly on all but seven of the thirty items. 
There was agreement in response to opinions that, in general, 
music was taught efficiently, that the music department pr~-
sents good programs, that the band takes part in community 
affairs·, that the high school has a good band, that the mu-
s le groups should present more programs, that more opportuni-
ties for participation should be provided, and that the school 
should provide better facilities and equ1p1ne11t. 
The preceding analyses were based on tests of signifi-
cance of the differences in response of various sub-groups, 
or categories, in the total sample. The paired sub-groups 
were compared fo:r• difference of response to each item of the 
structured instrument used for determining the strengths of 
common opinions. The responses to five of the thirty common 
opinions showed a high degree of agreement among the sub-
groups compared. 
Cl - The music groups should present~ public pro-
grams. 
The only significant difference in response to this item 
was found in the comparison of the opinions of adults and 
students. Student agreement exceeded adult agreement with 
this item. 
C4 - The school should provide better facilities and 
equipment f.2!:~ teaching of music. 
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The smaller communities affirmed this opinion with a 
significantly greater response than that of the larger com-
munities. 
CJ - opportunities should~ provided· for ,rn 
children 1Q. take part in~ music activity. 
Male adults agreed with this item more than female 
adults did. Students who liked the way music is taught ex-
ceeded the other students in agreeing with the item.-
A? - General music l!, taught well .!.n elementary 
grades. · 
This opinion was supported by a significantly high per-
1, •• 
centage of adults who like the/way music is taugh'c in the 
schools, students who like the way music is taught, and stu-
dents who attend programs often. 
02 - More well-known music should be used - popular, 
f.Q1!i, and/or hill-billy. 
More students favored this opinion than adults, more 
adults under• forty than adults over forty, and more students 
who do not attend programs often than students who do. 
The item which eY..hibited the most disagreement 1n the 
response of compared sub-groups was item Dl - Our music 
teacher lmows 1:!.Q!!. !Q. teach well, does good work, and gets 
results. In eight of the fifteen tests of significance there 
was a significant difference in the responses of sub-groups 
compared on this item. 
From a summation of the significant differences disclosed 
1n each comparison it could be said that the factors which 
tended to be most opera.ti ve in determining differences of 
opinion were the respond.ant' s fee lings for the teacher and 
his program in terms of like or dislike, the degree to which 
the respondent attended programs presented ~Y the music 
groups, student participation in music groups, size of oom-
munity, and. adult/student differences. 
The factors which apparently caused little or no dif-
ference 1n opinion were parenthood, having children in music 
groups, musical experience of adults, grade level in high 
·school, occupational category of the adult respondent, sex, 
and age of the adult respondent. 
" 
Summary 
The data analyzed in this chapter consisted of unstruc-
tured common opinions aqout the music education program 1n 
three communities, unstructured opinions ranked according to 
frequency of mention in the first survey, structured items 
derived from unstructured opinions ranked by frequency of 
selection in the second survey, and strengths of common opin-
ions as indicated by the most frequent response to each 
structured item in the second survey. 
The unstructured opinionf:I were sho1rm to be representa-
tive of the area of the study. On that basis, general obser-
vations were made relative to attitudes of the public toward 
music in the schools as indicated by the common opinions 
expressed. An analysis of the rank order of unstructured 
opinions on the basis of frequency of mention provided a 
basis :f.or further generalizations as to the comparative 
importance" of the attitudes expressed. 
The reasonably high correlation.between the rank order 
of structured items in the second survey and the rank order 
of uns-f?ructured opi~ions in the first survey provided an 
acceptable basis i'or•listing the opinions 1n order of impor-
tance according to the total response of the population sam-
pled. The actual strength of each item was then analyzed in 
terms of the most frequent response to that item. Item 
strengths were compared among communities and gross differ-
ences between adult opinion and student opinion were noted. 
The data was then treated 1n an attempt to discover what 
factors might be responsible for significant differences of 
opinion within the total sample. Paired sub-groups were 
drawn from the sample on the basis of factors isolated for 
study, and significant differences of opinion were noted. 
The factors were then classified into two groups according to 
the degree to which they seemed to be operative in influen-
cing differences of opinion. 
CHAPTER VI 
RESULTS AND IMPLICATIONS 
Common Opinions About School Music 
Expressed by Pupils and Adults 
The purpose of' the study was to inquire into the nature 
of attitudes toward school music as expressed in the opinions 
of pupils and adults, and to determine the strengths and 
polarities of commonly held opinions within selected communi-
ties. The data analyzed in the preceding chapter were based 
on common opinions about school music derived from a reason .... 
ably representative sample of pupils and adults in three 
communities selected to be representative of the area of the 
study. The common opinions were tested for strength on a 
reasonably representative sample of pupils and adults in six 
communities selected to be representative of the area of the 
study. Thus, a tabulation of' those opinions with the respon-
ses to each opinion statea. in terms of percentages of the 
total sample, ranked according to the comparative strengths 
of the most frequent response, could be assumed to be 
indicative of the attitudes of residents of selected communi-
ties in a specified area of Missouri regarding the music 
education program as practiced in their' schools. 
TABLE XXXIV 
OPINIONS or RESIDENTS OF SELECTED COMMUNITIES 
m A SPF.OIFIED AREA OF MISSOURI REGARDmG THE 
MUSIC t:IJJCATION PR09R,AU IN THEIR SCHOOLS 
Opinions Percent 0£ sample Yes No No Opinion 
9-2. you like about way !!! taught m, zour schools? 
1. There is an opportunity £or ever:, child to 
take part in some music activity who wants 
to. 77.4 9.6 12.9 
2. Children learn to sing and/or plq 
instruments. 1T.3 .3.1 19.6 
3. We have a very good high school band. 76.1 9.6 l3.6 
4. The music department presents interesting 
and entertaining programs. 76.3 11.0 12 .. a 
s. We have a fine musio teacher (or teachers). 72.0 12.6 l~.4 
6. The high school band takes part in 
comnnmity af'fairs. 71.8 9.9 18.2 
1. In general., .music is taught and conducted 
efficient:cy-. 71.7 11.9 16.S 
a. A variety 0£ music is used., both popular 
and classical.. 68.7 1$.9 lS.4 
9. The teacher is a good disciplinarian. 56.l l.3.5 .30.4 
10. lie have good instruction for beginners 
on instruments in the elementary grades. 50.1 9.9 39.3 
11. General music is taught well in the 
elementa.r.y- grades. h5.o 10.4 44.7 
'What you dislike about !!Z music !! taught !a_ your schools? 
1. The mu.sic l.acks.var.1.ety., or is of poor 
quality. 13.6 68.l 
TABLE XXXIV (Continued) 
Opinions 
2. There is not. enough opportunity £or all. 
the children to take pm in music. 
-i66-
:Percent of samp1e 
Yes No No O,pinion 
activities :who want· to, 21.b so.4 28.2 
3. OUr school does liot have enough equipment 
or good i"acillt.ies for the mu~ic program. .30.7 42.3 27~0 
£._hanges, would you _like see !!!, !:!Z music ·!_! :taught E_ 
your.schools? 
1. More wel.1-known music should be used., 
popw.ar, folk., antl/or bill-billy. 
2. Teachers. should put more emphasis on teach-
6o.S 19.3 20.2 
ing children to appreciate good music. 56.9 14.2 26.9 
3. The music groups should present more 
public programs. _$8.o 16.2 2S.8 
4•. -More -opportunities should be provided £or-
more children to t$ke part in · s.ome music 
activity. S3.3 11 .a 28.9" 
S. The school should provide better facilities 
and equipment for the teaching or lliUsic. 50.3 19.6 30.1 
~-~you~ about your music teacher anp./or ~-!!it he/she 
teaches? 
1. OUr music teacher has a fine personality 
in.general.. 73.4 12.5 14.1 
2. Our teacher is \1011-qualified.., knows a J.ot 
about music, and is . a good musician. 10.3. 8.6 21..1 
3. Our music teacher lcnaws how to teach well., 
does good work., and gets resu1ts. 68.8 12.8 1a.4 
4. Onr teacher is sincere, has a genuine 
interest in music and in mdividual 
pupils. 66.S 12.s 21.J. 
TABL'E XXXIV {Continued) 
Opinions. 
S. Our teacher has a cooperative attitude, 
and. is able to secure the cooperation 
of the'pupils. 
6. OUr teacher is a good disciplinarian. 
7 • Our teacher is very- patient. 
8. Our teacher·understands individtiil 
dif£er.ences1 andi:s able to get the 
most out 0£ individual pupils. 
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Percent· or· :s~e ·. 







5!2_ you dislike about yai.U" music teacher ?,nd/or -~ .!!!ir he/she, 
teaches? 
l. OUr mu.sic teaohe:t is too cri ticaJ. and 
outspoken, · lacking tact, too strict• 
·2. Our teacher is. a. poor disciplinarian. 
3. Our teacher los~s patience and temper 
too easily. 
11.6 61.1 27.3 
-168-
In the analysis of data it was noted that there was a 
reasonably high correlation between opinions ranked by fre-
quency of mention in the first survey, and the same opinions 
ranked by frequency of selection 1n the second survey. Also, 
there was a similar degree of correlation between opj.nions 
ranked by frequency of s~lect1on in the second survey, and 
opinions ranked by strength as in 1'.'ABLE XXXIV. The principal 
exception noted was in the case of two opinions in the first 
group. The second opinion in TABIB XXXIV, that children 
learn to sing and/or play, ranked seventh in terms of fre-
quency of selection as the most important item in that 
group. However, the eighth opL11ion, that a·,variety of music 
is used, ranked second in frequency of selection. Thus, 
except for the specific 1 terns noted, the rank orde1 .. of 
opinions in TABLE XXXIV is indicative of the relative impor-
tance of each opinion according to the total sample of the 
population. 
Community Attitudes Contrasted and Compared 
When comrrnmity attitudes were contrasted and compared .it 
was found that there was a wide range of variation of response 
between communities. The opinions on which the greatest dis-
agreement between communities was noted, arranged in order of 
most disagreement to less, were: 
1. We have a very good high school. band. 
2. We have a fine teacher. 
J. The teacher knows how to teach well. 
4. The high school band takes part in community affairs. 
5. The teacher 1s well-qualified~ 
6~ The music department presents interesting programs. 
7. Music is taught efficiently. 
8~ The teacher 1s a good disciplinarian. 
9. The teacher understands individual differences. 
10~ The teacher has a cooperative attitude. · 
The opinions on which there was the least disagreement 
between communities, arranged in order of least disagreement 
to more, were: 
1. There is an opportunity for all to take part who 
wisp. to, 
2. More well-known music should be used. 
J, More opportunity for participation should be provided. 
4. The music department should present more programs. 
5. !J:1he teacher has a fine personality. 
6. Children learn to play and/or sing. 
7. Teachers should emphasize appreciation more. 
8. The teacher 1s not too critical, tactless, or strict. 
9. General grade music is well-taught. 
10. The school should provide better facilities for 
music. 
From this it should be noted that most of the opinions 
causing the greatest disagreement of response between commun-
ities were concerned with the personality and ability of the 
teacher. A pattern of response was noted in connection with 
these opinions wherein the relative difference of opinion 
between communities was fairly constant. 
The opinions which exhibited the most agreement between 
communities were concerned, for the most part, with general 
aspects of the music program. As should be expected, these 
included most of the opinions which ranked highest in fre-
quency of mention, frequency of selection, and strength. 
It was also noted in this analysis that where adults and 
students d:tffered markedly, they tended to dtffer consistently 
in their responses to opinions which called for an evaluation 
o:t:_ the teacher. Thus, it was concluded that size of community 
and scope of the school music program had less influence on 
determining differences of opinion between communities than 
the personality and qu .. :lifica.tions of the teacher. 
Factors Causing Differences of Opinion 
A more precise measurement of the factors influencing 
opinion was secured through the comparison of sub-groups in 
the sample for significant differences of opinion. From the 
arialysis of these comparisons it could be concluded that the 
factors most operative in determining differences of opinion 
were: the degree to which the respondent aoproved of the 
music teacher and his work in terms of liking the music 
teacher, attending programs presented by the mus io depart-
ment, or participating in school music groups; size of com-
munity; differences between adult and student opinion. 
The factors which apparently caused little or no dif-
ference in opinion were parenthood, having children in music 
groups, musical background of adult respondents, grade 
level in school, occupation, sex, and age. 
There was very little disagreement on opinions which 
were concerned with the need for more public programs, the 
provision of more opportunities for participation with bet-
ter equipment and facilities, and the use of more well-known 
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music., The greatest amount of disagreement was evident in 
connection with the opinion about the ability of the teacher 
to teach well and get results. 
Implications 
The opinion which elicited the greatest response was the 
statement that there 1s an opportunity for every chtld to 
talte part 1n some music activity who wants to. In the 
original survey, this statement was advanced as an unstruc-
tured opinion by the largest number of respondents. In the 
second survey it ranked first in freque11cy of selection as 
the thing liked most about the way music was taught. Also, 
in the second survey 77 .4,% of the respondents affirmed that 
this condition existed in the music program of their respec-
tive schools .. 
Analysis showed that there was very little disagreement 
between communities or sub-groups on the strength of this 
opinion Thus, the result could be said to be representa-
tive of the opinions of the population of the area studied. 
The relative importance assigned to opportunities for parti-
cipation indicates that this 1tem should be considered a 
significant criterion for evaluating a music education pro-
gram. The motto of the Music Educators National Conference, 
"Music for every child; every child for music,.• 1s shown to 
be based on a sound foundation of public approval. 
Of the things disliked about the way music was taught, 
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opinion was advanced that there was not enough opportunity 
for participation. This was a negation of the first opinion 
discussed, but it was supported by only 21.4% of the respond-
ents. Analysis showed that the negative response to this 
opinion did not correspond to the affirmative response to the 
first opinion. However, 1t should be noted that since 77.4% 
of the respondents agreed with the first opinion, and 21.4% 
agreed with the second, 98.8% of the respondents were 
accounted for 1n a statement of opihion as to the extent of 
opportunity for part.1cipation in music act1v1ties 4 
In the same category of opinions, 30.7% of the respond-
ents felt that there was not enough equipment 01• facilities 
for the music program. This was slightly 1n excess of the 
number who felt that there was not enough opportunity for 
partio1pat1on. In the category of changes d.esired in the 
music program, 53.3% felt that more opportunities should be 
provided. And 1n the same category, 50.3% felt that the 
school should provide better facilities and equipment. 
Thus, it could be summarized that 77.4% of the 
respondents felt that their schools provided sufficient 
opportunity for participation, but 5J.J% felt that additional 
opportunities should be provided, and 50,3% felt that the 
school ~hould provide better facilities and equipment for 
the music program. These results may be considered as 
evidence of a desire on the part of a considerable segment 
of the public for a more extensive music education program, 
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Three-fourths of the respondents were appreciative of' the 
opportun1t1es for participation provided by the school music 
program and considered it the most important aspect of the 
program. In addition, fifty percent of the respondents ex-
pressed a desire for increased opportunities with better 
facilities and. equipment to be provided by the school.,, 
The opinion which ranked second in strength, ( children 
learn to play and/or sing), ranked seventh in frequency of 
selection as the most important item in its category •. How-
ever, there was little difference of opinion between commun-
ities as to the strength of this item. This could imply that 
the public appreciates the fact that children acquire musical 
skills, but does not consider this to be the most important 
aspect of the program. From the results of the survey it was 
indicated that maximum opportunity for participation, variety 
of music used, type of programs presented, and the part the 
band plays in community affairs all ranked higher than acqui-
sition of skills as important aspects of the music education 
program. 
Tnus, it would seem to be evident that the public, as 
represented by the population surveyed, tends to endorse a 
philosophy of music education 1n which skills are relegated 
to a secondary position where they serve as means, not ends, 
of the educative process. The philosophy is not new, but 
practice still lags behind in some areas of teaching. The 
music educator who confines his efforts largely to a program 
-174-
b~sed- on selection aiming at technical proficienqy sometimes 
does so because- of a feeling that the_.public would be reluc-
tant to accept a more functional program of music in the 
schools. If the re.sults of this study do not wholly disprove 
this attitude, they do p1-ace the problem in an area of reason-
, ' 
able doubt worthy of further study. 
The second controversial opinion. was the one concerned 
with the variety of music used in the school music program. 
A reasonably large segment of the sample (68.7%) agreed that 
a variety of music was used, L--icluding both popular and 
classical music. The opinion ranked eighth on the basis of 
~trength of response in the category of things liked about 
the way music is taught, but it ranked second on the basis of 
frequency of se-;l.ectiop. as the most important item in its 
category" Since there was fair agreement between communities 
and sub-groups, the response to this opinion was·assumed to 
be reasonably representative of the population. 
Under the heading of things disliked about the way 
music is taught, the opinion that the music lacl<:S variety 
elicited a denial from 68'.l~ of the sample.. Th1s served to 
confirm the statement of strength .or opinion derived in the 
first instance. Under changes desired 1n the music program, 
the opinion was advanced by 60.5% of the sample that more 
well-lmol"m music should be used, including popular, folk., 
and/or hill-billy. This last result ranked next to the high-
est 1n degree of agreement between communities, and exhibited 
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very little disagreement between sub-groups~ It ranked first 
in its category on the basis of frequency of selection as the 
most impprtant change desired in the way music is taught .. 
These results indicate that more than 60% of the popula-
tion sampled ,approved of the ,use of a variety of music 1n. the 
school music program, including both classical and popular 
music, and requested that more well-known music be used, 
specifying popular, folk, and hill-billy. These results are 
further evidence that a reasonably large segment of the pub~ 
lie would be, or is, receptive to a mus1o education program 
which does not seek its materials solely 1n fields declared 
proper by authority. 
The problem of: the apparent dichotomy between ngood". 
music and 11 usablett music was discussed earlier. It was 
stated then that in some quarters it is maintained that 
music education has ·been forced to recognize a double stand-
ard of values because the public demands that music be used 
which is good by definition, while at the same time the pub-
lic seeks its enjoyment in more utilitarian modes of musical 
expression. 
Under changes desired in the music program, the opinion 
was advanced by 58.9% of the respondents that teachers should 
put more emphasis on teaching children to appreciate good 
music, This opinion ranked second in its category according 
to strength of res.ponse and frequency of selection as the 
most important change desired. There was good agreement 
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between oommwiit1es on the strength of response to this item~ 
When considered with the strength of the opinions approving 
the use of a variety of music and requesting that more well-
known ,music be used, the implications permit two alternative 
deductions. Either the public sampled was somewhat contra-
dictory, thus providing evidence of the split thinking men-
tioned above, or the results can be interpreted as evid~noe 
of public opinion that there need not be a strict dichotomy. 
Following a line of reasoning based on the second alternative, 
it could be said that approximately 60% of the population 
approved of the use of a variety of music including popular 
and classical, and also felt that more well-l{nown music 
should be used, but desired that, 1:t1 addition, more ~mphasis 
be put upon teaching children an appreciation of good music. 
This 1s in line with the best educational thought which 
holds that it is necessary to begin with the child at the 
level with which he is ~apable of identifying himself, but 
does not deny the desirability of looking toward an increase 
in capacity as a necessary end. 
Two opinions dealt with the teaching of mus1o in the 
elementary grades, both instrumental music and general music. 
The response to both opinions was rather low, with a high 
percentage of NO OPINION being expressed. There was moder-
ate agreement between communities and sub-groups on the 
strength of opinions about the elementary music program. 
The results would seem to indicate that the public 1s either 
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indifferent to the work done in mu.sic in the grades, or lack-
ing 1n lmowledge of this phase of the music program. 
It can be assumed that public opinion is influenced more 
by performance of the high school music groups than by the 
general music classes at either elementary or secondary level. 
This assumption was partially substantiated by the response 
to the opinion which stated a request that the high school 
groups present more public programs. There was little dis-
agreement between communities or sub-groups on the strength 
of this opinion, and 1 t ranked high in 1 ts category on the 
basis of frequency of selection. 
A much larger number of the respondents (76.3%) agreed 
that the music department presents interesting and enter-
taining programs, but there was a wide range of variation in 
strength of response between communities. Thus, it could be 
concluded that while public opinion varied among communities 
as to the quality of programs presented, there was sufficient 
agreement between communities and sub-groups to justify the 
statement that at least 50% of the population sampled would 
like more public programs, and further, that it was considered 
to be one of the more important changes to be made in the way 
music is taught in the schools. 
From these observations it could be concluded that the 
public is interested in the performance as~ect of the music 
education program, that opinions as to quality of programs 
presented will vary among communities, but that there was 
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unanimity of opinion regarding the need for more public pro-
grams. It has been said that applause is often the most 
widely used criterion for evaluating a music education pro~ 
gram. It 1s evident that there 1s a possibility that the 
music educator might overemphasize the performance aspect of 
school music with approval and support of a large segment of 
the public. The public reaction to opinions regarding gen-
eral music indicates that this con~it1on might prevail in 
the commun1 ties surveyed. 
It should be noted, however, that the public requested 
more programs, not better progr,ams.. This was true even in 
the communities in which the public was critical of the 
quality of programs presented. It seems reasonable to 
assume that the public would approve of a more extensive use 
of public performance to provide more opportunities for par-
ticipation in activities designed to further musical growth, 
and that the public would not be particularly critical of 
the quality of performance. 
This should not be interpreted as an indication that 
excellence of performance 1s to be denied in an ideal music 
education program. On the contrary, the degree of satisfac-
tion to be derived by both pa~ticipants and auditors will 
depend largely on the quality of performance. However, the 
music educator who is reluctant to prosecute vigorously a 
more extensive program should derive some measure of assurance 
from the public opinions expressed above. 
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Opinions about the music teacher varied considerably in 
strength among communities with one notable exception: 7J.4% 
of the population sampled agreed that their· music teacher had 
a fine personality. There was little disagreement between 
comrnun1t1es. In the category of things liked about the music 
teacher, this opinion ranked first in strength of response, 
and. first 1n frequency of selection as the most important 
item in that category. Thus, a significant portion of the 
public placed personality above ability to teach, general 
qualifications, knowledge, musicianship, and disciplinary 
ability. It should be noted that among the unstructured 
opinions elicited 1n the first survey, there was no mention 
of specific skills such as ability to perform, conduct, 
write, or arrange. 
It was not the purpose of this study to inquire into the 
nature of personality, nor to speculate as to the dependence 
of the general qualities mentioned above upon specific skills 
skills and abilities. Curricula for the training of music 
teachers have been based largely on the acquisition of cer-
tain skills and knowledge declared to be essential in the 
opinion of experts in the field of music education. The 
opinions expressed in this survey would seem to indicate that 
there may be a divergence of view as to the primacy of cer-
tain elements of those curricula. In this connection, sig-
nificant recommendations for curriculum revision along more 
functional lines were adopted by the National Association of 
-180.:. 
Schools of Music in conference at Chicago in December of 
1952. It is not necessary to enumerate specific provisions. 
In general, it was recommended that competencies to be 
attained be re-deflned 1n terms of functional needs in com-
munity teaching situations,. The results of this study indi-
cate that the opinion of the public should be considered in 
determining criteria in terms of community needs. 
The implications presented have been based on those 
opinions which exhibited the most agreement between communi-
ties in terms of similarity of response~ The results listed 
in TABIB }OCXIV were, therefore, assumed to be valid measures 
of the strengths of those opinions for the general popula-
tion sampled. The rest of the opinions varied considerably 
in strength between communities. In general, these were 
opinions which dealt with characteristics of the teacher. 
Even though the personality and qualifications of the 
teacher were evidently important factors in determining d1f-
fer.ences of opinion between communities when compared on the 
basis of strength of response to each item, analysis showed 
that size of community was a significant factor in sub-group 
compar1.sons. It was evident that there was an obvious re-
lationship between size of community and qualifications of 
the teacher since the large communities felt more strongly 
than the small communities that music was taught efficiently, 
that the music department presented good programs, that a 
variety of music was used, that the high school had a good 
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band, that the teacher knew how to teach well, that the 
teacher was well-qualified, that there were sufficient facil-
ities for the music program, and that the teacher was a good 
d:isc1p1inarian. The smaller communities differed in placing 
more stress on the need for the school'to provide better 
facilities and equipment. 
It JPUld be expected that the teacher in a larger com-
mu.ni ty woul:d be more experience.d aud better qualified. The 
signifiqanoe of the survey results 1n this respect is simply 
one of conf1rmat1on of that expectation by means of public 
opinions about the teacher and his work. 
There was sufficient difference between the opinions of 
adults and students to raise a question as to the validity 
of student opinion alone as a criterion for evaluating a 
school music program. The students were more critical of 
the grade music program, the public pi•ograms presented, and 
the type of music used. The students desired more well-known 
music, but also wanted more emphasis on appreciation of good 
music. More students felt that there was sufficient oppor-
tunity for participation. 
There was no significant difference between the opinion 
of parents of school children and other adults. Since there 
was considerable difference between all adults and students, 
1 t may be assumed that there was considerable difference 
between students and parents. This provided further sub-
stantiation for the belief that student opinion would not 
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represent an accurate index of public opinion about the 
school music program. 
There was little difference of opinion between parents 
of children in music groups and other parents of children 1n 
school. One expected difference was substantiated by the 
results of the survey: The parents of children in music 
·groups felt more strongly than other parents that there was 
sufficient opportunity for participation in, music activities. 
There was little difference between the opinions of 
musical and non-musical adults, The. adults with a back.ground 
of musical experience were more critical of the ability of 
the teacher to teach, but they endorsed him more highly for 
his sincerity. The adults over forty years of age expressed 
less approval of the use of popular music than did the 
younger adults, but thif;! was the only significant difference 
of opinion between them. Also, there was little difference 
of opinion between male and female adults. 
The greatest difference of adult opinion was found to 
exist between those adults who said that they liked the 
teacher and his work, and those who disliked the teacher or 
expressed no opinion. It would be expected that these 
adults would differ in opinions regarding the teacher. It 
was significant that there was no difference in response to 
those opinions which were related to the extent of opportun-
ities for participation, the need for additional' equipment 
and facilities, the desire for more public programs, the use 
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of well-known music, and more emphasis on teaching an appre-
ciation of good music. 
The compar 1s on of the opinions of students who liked the 
teacher with opinions of other students produced similar 
results. Again, there was a large amount of disagreement, 
but also a significant lack of disagreement on the same 
opinions as was noted in the case of the adults. The same 
agreement was noted in comparing the opinions of students in 
music groups with the opinions of other students. 
By eliminating those opinions which exhibited significant 
disagreement among communities or sub-groups, it was possible 
to d.erive a list of opinions which, by implication, could be 
considered to be most representative of the population of 
the area of the survey. Because there was little disagree-
ment as to the expressed strengths of these opinions they 
serve as an index to the status of music as it is taught in 
the public schools of the area. The selected opinions are 
listed according to strength rather than in the original 
categories from which they were derived. The strength of 
each opinion is indicated by the percentage of respondents 




There is an opportunity for every child to take 
part in some music activity who wants to (77.4%) 
Children learn to sing and/or play instruments 
(77.3%) 








A variety o:r music is used, both popular and classi-
cal (68.7%) 
More well-known music should be used - popular, folk, 
and/or hill-billy (60.5%) . 
Teachers should put more emphasis on teaching child-
ren to appreciate good music (58.9%) 
The music groupE should present more public pro-
grams {58.0%) 
More opportunities should be provided fqr more 
children to take part 1n some music activity (5J.J%) 
The school should provide better facilities and 
equipment for the teaching of music (50/3%) 
General music 1s taught well 1n the elementary 
grades (45.0%) 
Summary 
The results of the study coll.s1sted of: 
1. Opinions of residents of selected communities in a 
specified area of Missouri regarding the music edu-
cation program as practiced in their schools. 
2. Significant differences of opinion .. between communi-
ties. 
3. Factors which could account for differences of 
OlJin1on. 
Community attitudes were contrasted and compared within 
and between communities on the basis of relative strengths 
of commonly held opinions. Where significant differences in 
attitudes were apparent, attempts were mag.e to isolate factors 
which might account for those differences. 
From the results of the study, implications_ for the aims 
and practice of music education in specified communities 
were advanced. These results and implications provided the 
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basis for general conclusions to follow, with implications 
for the aims and practice of music education in the community 
at large-. 
CHAPTER VII 
SUMMF.RY AND COMCLUSTONS 
The purpose of the study was to inquire into the nature 
of attitudes toward music education in a specified area of 
Missouri. Residents of selected communities in the area were 
asked to express opinions freely and anonymously about the 
music education program in the schools of their communities. 
Those opinions were assumed to be a valid expression o:r·· the 
attitudes,· ..of the public because: 
1. The opinions were unstructured, i.e., freely ex-
pressed, not pre-determined. 
2. The sample in each community was reasonably repre-
sentative of the population of that community. 
J. The sample 1n each community was proportional to 
the size of the population of that community. 
4. The opinions were common in that each was expressed 
by residents in all three of the communities first 
surveyed._ 
5. The c_ommuni ties were selected to be most typical of 
communities of corresponding size 1n the area. 
The common unstructured opinions were tested for strengtl 
on a reasonably representative sample of the population of 
typical communities. In addition, the respondents were asked 
to select the opinions which represented the most important 
aspects of the music education program in each group of opin-
ions prese·nted in the survey instrument .. 
The data of the study consisted of the common 
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unstructured opinions, the strength of each opinion in the 
commun1 ties surveyed and in the total sample, and the order 
of importance of opinions when ranked according to frequency 
of mention in the first survey, frequency of selection in 
the second survey, and. strength in the second survey. 
Community attitudes were compared on the basis of 
strength of opinion. The total sample was divided into sub-
groups representative of various categories in the popula-
tion. Paired sub-groups were compared for significant dit'-
ferences of opinion. Attempts were m~de to isolate factors 
responsible for differences of opinion between communities. 
On the J)asis of these analyses, implications for the practice 
of music in the schools of the specified communities were 
presented. 
The opinions on which there was reasonable agreement 
between communities and sub-groups of the population were pro-
posed to be most representative of the attitudes of the pub-
lic toward mus1.c education in the specified area. The 
strengths of those opinions in the total sample were ta~en to 
be indicative of opinion strength in the general population 
of the area. Thus, it seemed reasonable to assume that gen-
eral conolusnfns based on those opinions would be applicable 
to music education in the area of the study, and; by implica-
tion, to the general practice of music education. 
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Conclusions 
1. Music education should continue to strive to provide max-
op-oortunities for participation:. - -
The results of the study .indicated that music education 
is providing satisfactory opportunities for participat1o_n'. 
Less than ten percent of the population felt that this condi-
tion did not exist in their schools. Also, it was indicated 
that this is the most important aspect of the music program 
in the opinion of the public. From this 1 t can be said that 
the primary aim of music education today is being realized in 
practice, at least 1n the area surveyed. 
Two possible implications seem warranted. The music 
teacher who emphasizes a selective program without providing 
satisfactory opportunities for general participation is not 
building a music program which best meets the needs of the 
school and the community. Such a program may meet with the 
approval of a segment of the public because of excellence of 
select performing ensembles which present fine concerts or 
win contest ratings. If public opinion is indicative of pub-
lic reaction, such a program must fail eventually because it 
does not meet the needs of ·the larger group. 
As a corollary of this, it could be said that the music 
teacher who is engaged 1n such a program and is reluctant to 
change because of actual or anticipated community pressures, 
has some measure of assurance that he will have the weight of 
public opinion to support him 1n attempts to provide a more 
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extensive program., 
2. Des-oite the- rapid growth. of school music with!! corres-
oonding increase in available activities,~- saturation 
Doint has. not been.reached. --.-- ' 
The jndioation of extent of opportunity for participation 
did not repr~sent complete satisfaction of the public wit~ 
that most important aspect of the music education program. 
More than half of the respo1idents indicated that more oppor-
tunities should be provided, ai1d that the school should pro-
vide better facilities and equipment which, by implication, 
would help to make this possible. 
The extent of the music program 1n any community is 
dependent largely on the funds available. An extensive music 
program designed to meet community needs is expensive in 
requirements for personnel, fEtc111ties, and equipment Ad-
ministrators are reluctant to approve changes in the school 
program which are costly of public funds without assurance of 
public-approval. Fifty percent of the voting public in favor 
of an increased allotment of funds for the music program does 
not constitute sufficient endorsement by itself, but the re-
sults showed that only twenty percent were opposed, with 
thirty,percent expressing 110 opinion. It seems reasonable to 
assume that the public would not resist an augmentation of 
the typical music program in the area surveyed through an 
increased expenditure of public funds if more opportunities 
for ~articipation were provided ~hereby • 
.3. In the communities surveyed, quality of performance fil 
hot affect opinions regarding opnortun1ty for uarticina~ 
.i.!sm• 
One of the critiotsms of an extensive functional music 
education program has been that quality of performance tends 
to d?teriorate with increased emphasis on amount of partici-
pation. It is not the purpose of this study to refute the 
implication that there is a causal relationship between the 
two. From the stanp.:point of attitudes, however, the question 
can be considered: Would public op,.nion about a ·music educa-
tion program change if quality of performance were to suffer 
in providing quantity of opportunities for participation? 
The results of the study offer some basis for speculation. 
Attitudes relative to quality apparently were based on public 
programs presented. The extent of disagreement between com~ 
munities in this respect in.dioated a wide variation of opin-
ions as t.o the quality of public performance in the specified 
communities. Yet, the ~ublic approved of the extensiveness 
of the music education program with little disagreement be-
tween communities, and. more than half of the respondents in 
each community requested that more public programs be pre-
sented, also without disagreement. 
From these attitudes it could be concluded that, in the 
comijl'Unities surveyed, a relatively low opinion of the quality 
of performance did not affect an appreciation of provision 
for maximum opportunities for participation. Also, the 
extent of the request for more programs indicated, in a 
sense, that the public did not place a premium upon quality 
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of performance per se. 
The public today is able to hear the best 1n music 
through the media of radio, television, recording~, and 
artist series. The public 1s capable of making comparisons. 
However; the music educator should not try to meet profes-
sional standards of performance with school groups. He 
should st~ive constantly for excellence, to be sure, but not 
at the expense of more desirable goals. The music eduoato~ 
qan take advantage of the public interest 1n performance to 
provide means for the musical growth .of students while at the 
same time promoting good public relations for the music pro-
gram. 
4. Music education promotes~ acquisition of musical 
skills, but this is not most important aspect .Qf. 
program in the opinion of the -public. 
The public agreed that children are acquiring musical 
skills as represented by the ability to play instruments or 
sing. However, the public did not select this as being the 
most important outcome of the nru.sic program. In the area 
surveyed, the evident emphasis on extensive participation was 
not an indication that skills had been neglected. It would 
seem that this offers assurance that the public accepts 
skills as 11ecessary means, but does not consid.er them to be 
the most important outcome of music education. 
5.. There 1s ~~for~ emnhasis Q!! teaching,!!! appre-
ciation of good music. -
One important end desired by more than half of the pub-
lic was that more emphasis should be placed on appreciation 
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of good. music. This opinion ranked high as a change most 
desired ih the way music is taught. 
By implication, the strength of this opinion constitutes 
a criticism of the music education program in the communities 
surveyed. The ability to understand and enjoy music should 
grow out of every musical activity 1n which the student is 
engaged. Apparently there has been a noticeable lack of 
efforts to foster a growing apµreciation. 
The opinion might indicate that the public 1s aware of 
the fact that relatively few children will become performers, 
but that all are potential consumers of good music. It 
might have been expected that parents would support the need 
for more emphasis on appreciation of good music for th~ir 
children on this basis. It 1s significant that, in every 
commun1 ty surveyed, students exceeded adults 1n requesting an 
increased emphasis on appreciation. 
Considered with the evident desire for increased oppor-
tunities for participation, there 1s evidence that a continu-
ation of general music through the h1gh school level would be 
an approved addition or extension. The general music class 
is often terminated in the elementary grades or junior high 
school. Only two of the schools 1n the communities surveyed 
offered elective general classes at the high school level. 
It seems more than coincidence that the request for more 
emphasis on appreciation was smaller in those two communi-
ties, even if not significantly less. 
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6. There .!§.[ 11 ttle evidence that public opinion is domi-
nated .El !. "good music" fetish. 
The expression of need for more emphasis on appreciation 
did not indicate that the public felt that good music, as 
such, was lacking in the program. More than sixty percent of 
the respondents agre~d that a variety of music was used, 
including classical and popular. In addition, that same per-
centage asked. that more well-known music be used, including 
popular, folk, and "hill-billy. 11 As an evaluation of the 
musical tastes of the public these opinions provide some 
interesting contrasts. 
As to the opinion of the public in matters of musical 
' 
taste, two diametrically opposite views have been held by a 
minority of music educators. According to one view, the 
public has been pictured as completely opposed to the use of 
any but the best music for the training of children. It is 
held that this stems from a deep-rooted fetishism fostered 
by the professional music teachers of preceding generations. 
The basic assumption contained in this view 1s that music 
which is good by definition is good for the child whether he 
likes it or not. 
The opposite view, held mainly by teachers who are them-
selves proponents of the same fetishism, has been rather con-
temptuous of the opinion of the public in matters musical. 
Because o:f the alleged low tastes of the public, good music 
has to be forced upon reluctant students. 
The results of this study seem to indicate that neithe~ 
view is tenable. The public appreciated the fact that a vari-
ety of music was used in the schools. While there was evi-
dence that the public, particularly students, would welcome 
the use of more popular music, there was equal evidence that 
the public recognized a need for more emphasis on the appre-
c1ation of good music. 
The resultant attitude is not inconsistent with educa-
tional philosophy. Guided by the attitude of the public, the 
music educator should use a variety of music, but should 
maintain a proper balance. He will use well-known music, not 
simply to please the public, but in order to provide 
materials a.t a level with which the student is able to inte-
grate himself. He will not be satisfied with a popular pro-
gram which does not aim at increasing the capacity of the 
public to enjoy better music. 
The public tends to evaluate a music teacher in terms of 
general qualifications ar1d characteristics rather than-
specific skills and attairunents. 
The qualifications of the teacher which were viewed with 
approval by the public as a whole were general in nature. Of 
these, personality was of primary importance. 
The results of the study emphasized the peculiar posi-
tion of the music educator as a community music agent. The 
position requires a well-rounded indivia.ual capable of 
establishing and maintaining cordial relations with the pub-
lic. It would be ridiculous to imply that specialized skills 
are not important, but_ the fact that the public evaluates the 
teacher· on the basis of general qualities, of which perso~-
ality 1s apparently the most obvious; can not be ignored• 
The study ind+cated that the oth~rwise capable teacher who 
was unable to secure the personal approval and liking of 
students and adults was unable to accomplish a successful 
program of music education in the community.. The factor of 
personal reaction toward the teacher was the most potent in 
causing differences ,of opinion for both adults and students. 
The importance of personality as a factor in successful 
teaching has been recognized for a long time by educators. 
It was, therefore, to be expected that the results of this 
study would substantiate that fac~. The evidence that the 
public apparently was not concerned with the ability of the 
teacher as performer, conductor, composer, arranger, or 
musicologist has not been accorded ~eneral recognition by 
music educators. It will be argued, perhaps, that the quali-
ties which the public recognizes ar~ intangible products of 
study and perfection in those skills which the public assumes 
as expected attributes qf its music teachers. 
The evidence of the study does not provide sufficient 
basis for conclusions as to revisions needed in curricula ror 
teacher training. The implications of that evidence, how-
ever, do 1n~icate that in evaluating those curricula the needs 
of the community and the attitudes of the public can not be 
ignore~. 
8. There is need f.Q!: increased emnhasis .Q!! general music 
fil both elementary and. secondary levels. 
The public attitude toward general music in the grades 
indicated a relatively low opinion of the quality of work 
done. The large proportion of respondents who offered no 
opinion, however, might indicate either a lack of knowledge 
of the grade program or an attitude of indifference. 
In any case, it seems reasonable to assume -that there is 
a need for increased emphasis on the general music program., 
General music should be the core of the whole music program. 
It should not be considered as separate from secondary music, 
nor should it be treated as preparation for secondary music 
activities. As was pointed out earlier, general music 
should not be terminated at elementary levels, but should 
provide opportunities for participation to those students 
who are unable to take par·t in specialized classes or 
ensembles. 
9. The public proved !Q be .§-. relatively homogenous group !!:.!, 
far~ attitudes toward music education~ concerned. 
There was little difference of opinion between sexes, 
age groups, or occupationa.l categories. Parents of children 
in music groups did not differ materially in attitude from 
other parents. or other adults. Adults with musical 
experience expressed essentially the same attitudes as 
other adults. Students differed only in being somewhat more 
critical of the teacher and his program than adults were. 
From this it can be concluded that the music educator 
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does not nave diverse factions 1n·the community population to 
contend with in shaping a mus1c education program to meet 
community needs. 
Summary Conclusion 
The study demonstrated that attitudes of the public 
toward music education could be determined and measured from 
a free expression of opinion. There was no guaran~ee that 
all the attitudes of the public were disclosed in the pro-
cess, but it was felt that this was more than outweighed in 
significance by the validity of the attitudes disclosed. 
In any one. community surveyed, the attitudes which 
represented agreement on the part of sub-groups in the popu-
lation could serve three functions: definition, evaluation, 
and recommendation. The public attitude could serve to de-
fine the status of the music education program, it could 
serve as a basis for evaluating the program 1n terms of 
strengths and weaknesees, and 1t could p~ovide recommenda-
tions for changes desired in the program. The same would be 
true of .attitudes which represent agreement between communi-
ties with regard to the general practice of music education. 
Thu~, 1t can be said that, 1n the opinions of the pub-
lic, music education in practice was defined as· being more 
functional in intent than technical. The public approved, 
in genera·1, of the conduct of the program. The strengths of 
the program approved by the public were features of a modern 
philosophy of music education, not always realized in prac~ 
,t'ice. The changes recommended were, for the most part, 
changes which music educators would recommend, but about 
which there has been uncertainty as to public opinion. 
Therein lies the principle value of the results of this 
study. The results themselves are not startling to music 
educators. The fact, however, that they represent valid 
public attitudes 1s important. A vital program of music 
education must be concerned with community needs and desires. 
The results of this study indicated that public opinion, 
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APPENDIX 
APPENDIX 
FORMS; . BLANKS, .LETTERS, AND COPY FOR 
PUBLICITY USED I:N THE STUDY 
Copy for Newspaper Publicity for First Survey 
Residents of (name of community) will be given an oppor-
tunity t.o take part 1n a survey being ma.de in seve1•al com-
munities in, central .Missouri .in an attempt t.o find out what 
people think about the way music is taught in their schools. 
The purpose of the survey 1s to find out what people like 
and dislike about ~ublic school music and what changes they 
would like to see in the way it is taught. 
During the coming week, people whose names have been 
chosen at random from a list of residents of this community 
will receive a questionnaire to fill out. Both (name), 
superintendent of schools, and (name), director of music, 
have given their approval to this survey and have stated 
that they hope that everyone who receives a questionnaire 
will fill it out. It is hoped that the survey will point 
out ways in which the teaching of music in our schools can 
be improved. 
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Copy of Letter Mailed with First Survey 
A survey 1s being made in several communities in central 
MisSOUJ;'i in an attempt to find out what people think about 
the way music 1s taught in their schools., The purpose of the 
sur.vey is :to :find out what people like and dislike about pub-
lic school music and what changes they would like to see 1n 
the way it 1.s taught. Tl:le survey is being conducted by the 
undersigned, •• . • • • • • It is hoped that the survey will 
point out ways in which the teaching of music in our schools 
can be improved. · 
We need to know what your opinions and suggestions are. 
We want to know what you like about the way music is taught 
in your high school. Also, we want to know what you don1 t 
like about the music program and what changes you would like 
to see made. Even if you feel that you 'don I t know much 
about the program .please give us your frank opinions. We 
need opinions from adults and children, from men and women, 
from parents of school children and non-parents, and from 
every occupation. XQ11!: opinions are important. 
You can express yourself freely because no one will know 
what you have said. Your name has been chosen at random from 
a list of residents of this community. You are asked not to 
sign your name to the enclosed information blank. No one 
will see your return but the \llldersigned director of the sur-
vey. Both your superintendent and music director have given 
their approval to this survey. 
This return can be filled out by any adult member of 
your household, or by any high school pupil living in your 
home. We hope that you will take time to reply using the 
stamped and addressed envelope enclosed. The success of this 
survey depends on getting freely expressed opinions from a 
large number of people in your community. We can only 




Copy of questionnaire used in first survey 
Information Blank 
Will you please supply the information requested below 
in either Section A or Section B? If you are an adult fill 
ou~ Section A. If y.ou are a high school pu~11 fill out Sec-
tion B. Remember, please do not sign your na~e. We want you 
to be able to express your opinions freely knqwing that no 
one will identify what you have said with you • .After fill-
ing out either Section A or Section B please fill our Section 
c. 
SECTION A 
(to be filled out by adults) 
What 1s your occupation? 
If you are a housewife, what is 
your husband's occupation? 
(Please draw a circle around the correct answer to the fol-
lowing questions) 
1. What 1s your sex? Male Female 
2. About how old are you? Una.er 20 
20 to JO 
JO to 40 
J. Do you have ·children in school now? 
4. Have you had children who have attended 
school in this community? 
5. If the answer to 3 or 4 is "Yes,n have 
any of your children been 1n the school 
band, orchestra, chorus, or glee clubs? 
40 to ·50 
50 to 60 
Over 60 
6. Have you ever played or sung in a music group? 





taught in your schools? Yes No No opinion 
8. In general, do you like your high 
school music director? 
9. How often do you attend programs 
put on by the high school music 
Yes No No opinion 
groups? Often Occasionally Never 
(Please turn to SECTION C) 
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SECTION B 
(to be filled out by high school pupils) 
{Please dravi' a circle around the correct answer to the fol-
lowing questions) 
1. What.is your sex? Male Female 
2. In what grade are you in school? 9 ,10 11 12 
3. Are you in high school band, orchestra, 
chorus, or glee club now? Yes No 
4. Did you learn to play an instrument in grade 
school? Yes No 
5. In general, do you like the way music 
is taught in your schools? Yes No No opinion 
6. In general, do you like your 
high school music d,irector? Yes No No opinion 
7. How often do you attend programs put 
on by the high school music 
groups? Often Occasionally Never 
{Please go on to SECTION C) 
SECTION C 
This section is to be used by ei.ther adults or high 
school pupils. Will you please express your opinions freely 
lm.owing that no one will lmow what you have said? You may 
type, print, or write with pen or pencil in the spaces pro-
vided. If you need more space please feel free to continue 
on another sheet of 9aper. (Note: On the printed forms, 
sufficient space was allowed after each question for expres-
sion of opinions) 
1. What are the things you like most about the music pro-
gram in your schools? 
2. What a.re the things you dislike about the music program 
:l.:n your schools? 
J. What changes would you like to see made in the way music 
1s taught in your schools? 
4. 
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What are the things you like most about your high school 
teacher and the way he (or she) teaches? 
What are the thi:ngs you dislike rnost1.,about your high 
school music teacher and the way he (or she) teaches? 
After finishing this section, please fold this sheet 
and mail it using the enclosed envelope. No postage is 
n~eded• 
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Copy for Cards Malled to Stimulate Returns, First Survey 
Recently you and many of your friends and neighbors were 
asked to. assist in a survey being conducted in your community 
to determine your opin1ons about the music program in your 
schools. We sincel'ely appreciate. the ma.py replies which have 
come in so far. But in order to complete a satisfactory sum-
mary for your community we need many more. If you have not 
returned the questionnaire yet will you please fill it out 




Copy for Newspaper Story, Second Survey, Used 1n 
Communities Which Had Participated in First Survey 
A second, and final, questionnaire 1s to be mailed soon 
to people 1n (name of community) to complete a survey being 
made in several communities in central Missouri. The pur-
pose of the survey is to find out what people like and dis-
like about ~ublic school music and what changes they would 
like to see 1n the way it is taught. The survey 1s being 
conducted by 
Shortly after the first of the year, people whose names 
had been chosen at random from a list of residents of this 
community received a questionnaire to fill out. This initial 
study was made in three different communities of which (name 
of community) was one. From the returns on the first part 
of the survey, a second and different type of questionnaire 
was constructed which will be mailed to a random sample of 
. 
the residents of several communities including (name of com-
munity). The second questionnaire is designed to measure 
the strength of common opinions disclosed in the first part 
of the survey. 
Both (name), superintendent of schools, and (name) 
director of music, gave their approval to this survey since 
it is hoped that it will point out ways in which the teaching 
of music in our schools can be improved. They hope that 
everyone who receives a questionnaire will fill it out. 
Those people who received the first questionnaire will not 
receive the second one. 
Copy of Letter Mailed with Second Survey Instrument 
A survey 1s being made in several communities. in central 
Missouri in an attempt to find out what people think about 
the 11iay music is taught in their schools. The purPo.se of the 
survey 1s to find out; what people like and dislike about pub-
lic school music and what changes they would like to see 1n. 
the way it is taught. The survey 1s being conducted by the 
undersigned, ••••• •' ••• 
You can express yourself freely because no one will know 
what you have said. Your uame has been chosen from a list of 
residents of this community. You are asked not to sign your 
name to the enclosed inf'ormation bl9rnk·. No one will see your 
return but the undersigned director of the survey. Both your 
superintendent .and music director have given ·their approval 
to this survey (see copy of lette~ below). 
This return.can be filled out by any adult member of 
your household. Separate returns will be provided at school 
for high school pupils to fill out. We hope that you will 
take time to reply using the stamped and addres:sed envelope 
enclosed. The success of this survey depAnds on getting 
freely expressed opinions from a large nu~ber of people in 
your comnnmity. We can only earnestly ask for your help, and 




(Mame) 1s working on a music survey 1n our community and 
has the approval of the superintendent of schools and the 
music director to continue this survey. We feel that the 
work he is doing 1s very worthwhile for the future planning 
of the music education program 1n the public schools of Mis-
souri. 
We will appreciate it very much if you will give him 
your support. 
Very truly yours, 
(signature) 
Superintendent of Schools 
(signature) 
Pirector of Music 
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Cow of Qu.estiormaire Used in SecondSurv-e;y 
Will you p1ease supply the ini'orination requested below2 Please 
do not $ign your name. We -.nt you to be able to express your· opin-
ions freely knowing that no one w.lll. identify what y~u have said 
w.ith you, 
(Note:: The inf'orma:tion reqna&ted was tho same. a13 in the. first. ~8Y'• 
Separate !oms· were provided £or adults and students.) 
Here are f'i ve groups o:f' statements which probably apply to the 
1ffl'3 music is taught in ~ur schools. Will you please express your 
opinion on ea.ch -statemen"t'"by placing· a check X in one of' the t:Jpaces 
a£ter each statement. Check YES if you th:i.rik the .state:me1ro is true; 
check NO if you think t.he statement is not tril$; check N() OPINION 
if• you do not have an opinion as to whether the statement ia true or 
not, ·or it does not apply in your school.. 
!1U 
.. Grow.A YES NO· OPIDON 
1. We have a fine music· teacher (or teachers). 
2. We have good instruction. for· beginners on 
instruments in the e10:1entar.v- £radea. 
.3. Children learn to s:inf! and/or pl.av instri.Jments • 
4. ·In general, music is taught and 
conducted ef£icientl.v. s. The music depart;men:b presents interesting 
and entertaini:n:1:. programs •. 
6. The high ~chool band takes part in 
comm.i.mit.v a£i'airs. 
7. Oer,..eraJ. music is taught well in the 
elen1entar.Y' l!l'ades. 
a. A. variet,y of music is used; 
both popular and c1aas:i.caJ.. 
9. There is an opportunity·. for every child to 
take J)art; in some. music activit.v m.o mm.ts to. 
10. The teacher is · a good 
discit>linaria.'le . 
n. r/e have a ver.r good hiim school band. 
Which of the above statements represents the thing that you 
like best about the W83' music is taught in your schools? Place 
the nuiii.b'er of that statement in this box. 
D 
llO 
·Oroun B. "YES NO OPINION 
l.,_ There is not enoughopporttm.ity .tor al1 the 
children to take part in music activities 
who want to. 
.?• The music used lacks variety,. or is of poor quaJ.it.v. 
3. Our school, does not have. enough equipment 
or good facilities for the music program. 
Which of the· above statements represents the thing t-hat· you 
dislike most about the way music is taught in your school.s? Place 
the number of that statement in this box. 
D 
Group 0 
l. The music groups should present 
more · blic ~o ams. 
2. More well-known music should be used. - popular., 
folk and or bill-bi • 
.3. More opportunities should be provided for more 
children to· take in some music activit • 
4. The school should provide better facilities 
and e ent for the teachin. of music. 
5. Teachers should put more emphasis on teaching 
children to a reoiate nood music. 
"Which of the above statements represents a change that you would 
most like to see mad.e in the way music is taught in your schools'? 
P!ace the number of that statement in this box, 
D 
G D roup_ 
1. OUr music teacher lmows how to teach well, 
does good work. and gets resul.ts. 
2. OUr teacher understands individual differences., 
and is able to get the most out of individual 
pupils. 
3. OUr teacher has a cooperative attitude, and is 
able to secure the coooeration or the m.roils. 
4. OUr music teacher has a fine personality in 
,;i:eneral.-s. OUr teacher is sincere., has a genuine interest 
in music and in individual. puplls. 
6. Our teacher is ven- patient. 
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.NO 
YES NO OPIDON 
1. OUr t.eacher is a rtood disc:i'olinarian. 
B. OUr· teacher is well-qualified, knows a lot 
&bout music~. and is ·a good ..inusiciari. 
Which of' the above statemerits represents the thing that you like 
most about your music teacher and .the way he .(or ·she) teaches? 
Place the number of that statement in this box. 
D 
Gro E up 
1.· OUr teacher is a Poor disciplinarian. 
2. Our music teacher i~ too· critical. and outspoken., 
1acld.ng tact§ too strict. 
j •. Our teacher 1oses patience and tenmertoo ea.ail .. • 
Which of the above statements represents the thing that you 
dislike ~-about your music teacher and the wa:;r he {or she) teaches? 
Place the ·number or that statement in this box. 
D 
Please fold this sheet anclmai1 it using the enclosed erIVe1ope. 
No postage is needed. 
